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What is Narrative Writing?

Definition

Students write narratives to develop real
or imagined experiences or events using
effective technique, well-chosen details,
and well-structured event sequences.

"Any fiction should be a
story. Inany story there are
three elements: persons, a
situation, and the fact that
in the end something has
changed. If nothing has
changed, it isn't a story."

Forms of narrative writing include:

Personal narratives and memoirs:
students choose meaningful stories
from their own lives and share what
the experience was like as well as why
it was important to them

Malcolm Cowley

Fictional narratives: These run the gamut of all forms of literature we read.
Fantasy stories including characters with special powers
Realistic fiction drawing on settings and characters from their current lives

Historical fiction which involves researching about a period in history and including factual
details about that time within their narrative.

Folktales and fables: students may study multiple examples of folk literature to learn about
the structure and purpose for that kind of writing

All well-written narratives use sensory details and create characters whose appearance, speech,
thoughts, emotions, and actions enable readers to accept them as believable within the context of
the story. Narratives that focus on autobiographical incidents allow students to make close
observations of people and places. They involve students in the discovery of the most important
details that support the re-creation of personal experiences.
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Narrative Writing Standards 4-6

Writing Standards - Narrative

4-6

TEXT TYPES and PURPOSES:

Grade 4

Grade 5

Grade 6

3. Write narratives to develop real or
imagined experiences or events using
effective technique, descriptive details, and
clear event sequences.

a. Orient the reader by establishing a
situation and introducing a narrator
and/or characters; organize an event
sequence that unfolds naturally.

b. Use dialogue and description to
develop experiences and events or
show the responses of characters to
situations.

c. Use a variety of transitional words and
phrases to manage the sequence of
events.

d. Use concrete words and phrases and
sensory details to convey experiences
and events precisely.

e. Provide a conclusion that follows from
the narrated experiences or events.

3. Write narratives to develop real or imagined
experiences or events using effective technique,
descriptive details, and clear event sequences.

a. Orient the reader by establishing a situation
and introducing a narrator and/or characters;
organize an event sequence that unfolds
naturally.

b.  Use narrative techniques, such as dialogue,
description, and pacing, to develop
experiences and events or show the
responses of characters to situations.

c. Use a variety of transitional words, phrases,
and clauses to manage the sequence of
events.

d. Use concrete words and phrases and sensory
details to convey experiences and events
precisely.

e. Provide a conclusion that follows from the
narrated experiences or events.

3. Write narratives to develop real or imagined

experiences or events using effective technique,
relevant descriptive details, and well-structured
event sequences.

a. Engage and orient the reader by establishing a
context and introducing a narrator and/or
characters; organize an event sequence that
unfolds naturally and logically.

b. Use narrative techniques, such as dialogue,
pacing, and description, to develop
experiences, events, and/or characters.

c. Use a variety of transition words, phrases, and
cla5uses to convey sequence and signal shifts
from one time frame or setting to another.

d. Use precise words and phrases, relevant
descriptive details, and sensory language to
convey experiences and events.

e. Provide a conclusion that follows from the
narrated experiences or events.

Writing Standards — All Genres

4-6

PRODUCTION and DISTRIBUTION of WRITING

Grade 4

Grade 5

Grade 6

4. Produce clear and coherent writing
(including multiple-paragraph texts) in
which the development and organization are
appropriate to task, purpose, and audience.

are defined in standards 1-3 above.)

(Grade-specific expectations for writing types

4. Produce clear and coherent writing (including
multiple-paragraph texts) in which the
development and organization are appropriate
to task, purpose, and audience. (Grade-specific
expectations for writing types are defined in
standards 1-3 above.)

4. Produce clear and coherent writing in which the

development, organization, and style are appropriate
to task, purpose, and audience. (Grade-specific
expectations for writing types are defined in
standards 1-3 above.)

5. With guidance and support from peers and
adults, develop and strengthen writing as
needed by planning, revising, and editing.
(Editing for conventions should demonstrate
command of Language standards 1-3 up to
and including grade 4.)

5. With guidance and support from peers and
adults, develop and strengthen writing as
needed by planning, revising, editing,
rewriting, or trying a new approach. (Editing
for conventions should demonstrate command
of Language standards 1-3 up to and including
grade 5.)

5. With some guidance and support from peers and

adults, develop and strengthen writing as needed by
planning, revising, editing, rewriting, or trying a new
approach. (Editing for conventions should
demonstrate command of Language standards 1-3
up to and including grade 6.)

6. With some guidance and support from adults,
use technology, including the Internet, to
produce and publish writing as well as to
interact and collaborate with others;
demonstrate sufficient command of
keyboarding skills to type a minimum of one
page in a single sitting.

6. With some guidance and support from adults,
use technology, including the Internet, to
produce and publish writing as well as to
interact and collaborate with others;
demonstrate sufficient command of
keyboarding skills to type a minimum of two
pages in a single sitting.

6. Use technology, including the Internet, to produce

and publish writing as well as to interact and
collaborate with others; demonstrate sufficient
command of keyboarding skills to type a minimum of
three pages in a single sitting.
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Narrative Writing Standards 4-6

Writing Standards — All Genres continued

4-6

RESEARCH to BUILD and PRESENT KNOWLEDGE

Grade 4

Grade 5

Grade 6

7. Conduct short research projects that build
knowledge through investigation of different
aspects of a topic.

7. Conduct short research projects that use
several sources to build knowledge through
investigation of different aspects of a topic.

7. Conduct short research projects to answer a
question, drawing on several sources and
refocusing the inquiry when appropriate.

8. Recall relevant information from experiences or
gather relevant information from print and
digital sources; take notes, paraphrase, and
categorize information, and provide a list of
sources.

8. Recall relevant information from experiences
or gather relevant information from print and
digital sources; summarize or paraphrase
information in notes and finished work, and
provide a list of sources.

8. Gather relevant information from multiple print and
digital sources; assess the credibility of each
source; and quote or paraphrase the data and
conclusions of others while avoiding plagiarism and
providing basic bibliographic information for
sources.

9. Draw evidence from literary or informational
texts to support analysis, reflection, and
research.

a. Apply grade 4 Reading standards to
literature (e.g., “Describe in depth a
character, setting, or event in a story or
drama, drawing on specific details in the
text [e.g., a character’s thoughts,
words, or actions].”).

b. Apply grade 4 Reading standards to
informational texts (e.g., “Explain how
an author uses reasons and evidence to
support particular points in a text”).

9. Draw evidence from literary or informational
texts to support analysis, reflection, and
research.

a. Apply grade 5 Reading standards to
literature (e.g., “Compare and contrast
two or more characters, settings, or
events in a story or a drama, drawing
on specific details in the text [e.g.,
how characters interact]”).

b. Apply grade 5 Reading standards to
informational texts (e.g., “Explain how
an author uses reasons and evidence
to support particular points in a text,

9. Draw evidence from literary or informational texts

to support analysis, reflection, and research.

a. Apply grade 6 Reading standards to literature
(e.g., “Compare and contrast texts in
different forms or genres [e.g., stories and
poems; historical novels and fantasy stories]
in terms of their approaches to similar
themes and topics”).

b. Apply grade 6 Reading standards to literary
nonfiction (e.g., “Trace and evaluate the
argument and specific claims in a text,
distinguishing claims that are supported by
reasons and evidence from claims that are

identifying which reasons and evidence not”).
support which point[s]”).
RANGE of WRITING
Grade 4 Grade 5 | Grade 6

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of discipline-specific tasks, purposes, and audiences.
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Reading Literature Standards 4-6

M Reading Standards for LITERATURE

KEY IDEAS AND DETAILS

Grade 4

Grade 5

Grade 6

1. Refer to details and examples in a text
when explaining what the text says
explicitly and when drawing inferences
from the text.

1.

Quote accurately from a text when
explaining what the text says explicitly
and when drawing inferences from the
text.

1. Cite textual evidence to support
analysis of what the text says explicitly
as well as inferences drawn from the
text.

Grade 4

Grade 5

Grade 6

2. Determine a theme of a story, drama,
or poem from details in the text;
summarize the text.

2.

Determine a theme of a story, drama,
or poem from details in the text,
including how characters in a story or
drama respond to challenges or how
the speaker in a poem reflects upon a
topic; summarize the text.

2. Determine a theme or central idea of a
text and how it is conveyed through
particular details; provide a summary of
the text distinct from personal opinions
or judgments.

from which different stories are
narrated, including the difference
between first- and third-person
narrations.

point of view influences how events are
described.

Grade 4 Grade 5 Grade 6
3. Describe in depth a character, setting, 3. Compare and contrast two or more 3. Describe how a particular story’s or
or event in a story or drama, drawing characters, settings, or events in a drama’s plot unfolds in a series of
on specific details in the text (e.g., a story or drama, drawing on specific episodes as well as how the characters
character’s thoughts, words, or details in the text (e.g., how characters respond or change as the plot moves
actions). interact). toward a resolution.
CRAFT and STRUCTURE
Grade 4 Grade 5 Grade 6
4. Determine the meaning of words and 4. Determine the meaning of words and 4. Determine the meaning of words and
phrases as they are used in a text, phrases as they are used in a text, phrases as they are used in a text,
including those that allude to significant including figurative language such as including figurative and connotative
characters found in mythology (e.g., metaphors and similes. (See grade 5 meanings; analyze the impact of a
Herculean). (See grade 4 Language Language standards 4-6 for specific word choice on meaning and
standards 4-6 for additional additional expectations.) CA tone. (See grade 6 Language
expectations.) CA standards 4—6 for additional
expectations.) CA
Grade 4 Grade 5 Grade 6
5. Explain major differences between 5. Explain how a series of chapters, 5. Analyze how a particular sentence,
poems, drama, and prose, and refer to scenes, or stanzas fits together to chapter, scene, or stanza fits into the
the structural elements of poems (e.g., provide the overall structure of a overall structure of a text and
verse, rhythm, meter) and drama (e.g., particular story, drama, or poem. contributes to the development of the
casts of characters, settings, theme, setting, or plot.
descriptions, dialogue, stage directions)
when writing or speaking about a text.
Grade 4 Grade 5 Grade 6
6. Compare and contrast the point of view |6. Describe how a narrator’s or speaker’s 6. Explain how an author develops the

point of view of the narrator or speaker
in a text.
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M Reading Standards for LITERATURE

Reading Literature Standards 4-6

6-12

INTEGRATION of KNOWLEDGE and IDEAS

Grade 4

Grade 5

Grade 6

7.

Make connections between the text of
a story or drama and a visual or oral
presentation of the text, identifying
where each version reflects specific
descriptions and directions in the text.

7.

Analyze how visual and multimedia
elements contribute to the meaning,
tone, or beauty of a text (e.g., graphic
novel, multimedia presentation of
fiction, folktale, myth, poem).

7.

Compare and contrast the experience
of reading a story, drama, or poem to
listening to or viewing an audio,
video, or live version of the text,
including contrasting what they “see”
and “hear” when reading the text to
what they perceive when they listen
or watch.

* Please see “Research to Build and Present Knowledge” in Writing and “Comprehension and Collaboration” in Speaking and Listening
for additional standards relevant to gathering, assessing, and applying information from print and digital sources.

8. (Not applicable to literature)

Grade 4

Grade 5

Grade 6

9.

Compare and contrast the treatment
of similar themes and topics (e.qg.,
opposition of good and evil) and
patterns of events (e.g., the quest) in
stories, myths, and traditional
literature from different cultures.

9.

Compare and contrast stories in the
same genre (e.g., mysteries and
adventure stories) on their approaches
to similar themes and topics.

9.

Compare and contrast texts in
different forms or genres (e.g.,
stories and poems; historical novels
and fantasy stories) in terms of their
approaches to similar themes and
topics.

comprehend literature, including
stories, dramas, and poetry, in the
grades 4-5 text complexity band
proficiently, with scaffolding as
needed at the high end of the range.

comprehend literature, including
stories, dramas, and poetry, at the
high end of the grades 4-5 text
complexity band independently and
proficiently.

RANGE of READING and LEVEL of TEXT COMPLEXITY
Grade 4 Grade 5 Grade 6
10. By the end of the year, read and 10. By the end of the year, read and 10. By the end of the year, read and

comprehend literature, including
stories, dramas, and poems, in the
grades 6-8 text complexity band
proficiently, with scaffolding as
needed at the high end of the range.
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Anchor Papers for Narrative Writing — Grade 4

Student Sample: Grade 4, Narrative
(Common Core Standards ELA - Appendix C - cde.ca.gov)

This narrative was produced for an on-demand assessment. Students were asked to respond to the following
prompt: “One morning you wake up and find a strange pair of shoes next to your bed. The shoes are glowing. In
several paragraphs, write a story telling what happens.” Story retyped from original.

Glowing Shoes
One quiet, Tuesday morning, I woke up to a pair of bright, dazzling shoes, lying right in front of my
bedroom door. The shoes were a nice shade of violet and smelled like catnip. I found that out because my

cats, Tigger and Max, were rubbing on my legs, which tickled.

When I started out the door, I noticed that Tigger and Max were following me to school. Other

cats joined in as well. They didn't even stop when we reached Main Street!
“Don't you guys have somewhere to be?" I quizzed the cafts.
"Meeeeeooooow!” the crowd of cats replied.

As I walked on, I observed many more cats joining the stalking crowd. I moved more swiftly. The
crowd of cats’ walk turned into a prance. I sped up. I felt like a rollercoaster zooming past the crowded

line that was waiting for their turn as I darted down the sidewalk with dashing cats on my *ail.

When T reached the school building . . . SLAM! WHACK! "Meeyow!" The door closed and every

single cat flew and hit the door.
Whew! Glad that's over! I thought.
I walked upstairs and ook my seat in the classroom.

"Mrs. Miller! Something smells like catnip! Could you open the windows so the smell will go away?

Pleeeeaase?" Zane whined.

"Oh, sure! We could all use some fresh air right now during class!” Mrs. Miller thoughtfully

responded.
"Nooooooo!" T screamed.
When the teacher opened the windows, the cats pounced into the building.
"It's a cat attack!” Meisha screamed

Everyone scrambled on top of their desks. Well, everyone except Cade, who was absolutely

obsessed with cats.
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"Awww! Look at all the fuzzy kitties! They're sooo cute! Mrs. Miller, can I pet them?" Cade asked,
adorably.

"Why not! Pet whichever one you want!" she answered.

“Thanks! Okay, kitties, which one of you wants to be petted by Cade Dahlin?" he asked the cats.

None of them answered. They were all staring at me.
“Uh, hi?" T stammered.
Out at recess, Lissa and I played on the swings.
"Hey! Look over there!” Lissa shouted. Formed as an ocean wave, the cats ran toward me.

Luckily, Zane's cat, Buddy, was prancing along with the aroma of catnip surrounding his fur. He ran
up to me and rubbed on my legs. The shoes fell of f. Why didn't T think of this before? I notioned.

"Hey Cade! Catch!”
Cade grabbed the shoes and slipped them on.
The cats changed directions and headed for Cade.

“I'm in heaven!" he shrieked.
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Anchor Papers for Narrative Writing — Grade 5

Student Sample: Grade 5, Narrative

(Common Core Standards ELA - Appendix C - cde.ca.gov)

This narrative was produced in class, and the writer likely received feedback from her teacher and peers. Story has
been retyped from original.

Co 2 Getting Swot and Living Througw Tt

ond vy Thewh 17 ) We were in the darkness filled, mountain top cold,
waiting room. We were preparing for the shots of our lives.

Getting shots for malaria and more.

Oy
F i -

There were many benches all shoved to the right. It

was hard to see the color in the murky dark but it seemed

to be some sort of faded brown. The room was big, no, huge which gave it all the more
reason to be terror bringing. Who knew what would be lurking in the corner. Rats,
monsters, anything! There were also doors. Three doors, which were also brown and also
faded. One was the way in. Not the way out unfortunately. Another was the way to the
other evil places. With the evil hallway and the evil office. The last door was the most
evil. The Shot Room.

The rest of the room was filled with families. Including my family of five. My five
year old self. My three year old brother, and my one year old sister. Then there was my
mom and dad. Some of the other children were screeching and crying or not knowing
what would happen to them. So they would just be playing. I was in the middle of both. I
was playing with fear, playing, knowing what would happen, knowing that the worst
moment of my life was coming ever closer. It was like knowing you would be put to sleep,

sent to the dementors, waiting to take a ride in the Electric Chair.
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I had shots before. They were not your best friend. After a long while a nurse
said, "Alyssa, Trevor, and Taryn, your turn.” It was our turn. I got half dragged and I
half walked. The door creaked open. It was the room of no return. The door slammed
shut. There was no way out. Grown-ups guarding every outryway, making sure we couldn't

escape. Seeing there was no way out we gave up and went for it.

Trevor went first. Before the shot was even touching him he was already
howling. When it didn't hit him he was yelling loud enough to deafen you. He was

done. It was my turn (he was still crying so a nurse tried to calm him down).

I was paralyzed with fear, I was death-defyed, I was scared. My mom and
dad told me to "just be brave.” "Just be brave?!"" How could I "just be brave?!" But

I had no time to think. It was coming, closer, closer!

It touched, entered my flesh, and fulfilled it's job. I started with a whimper
then, BOOM! The last cry.

Then Taryn had her turn, she didn't even notice!l Ugh! She was supposed to
cry the most! Worse than Trevor!

But then I remembered it was over. We opened the door and the sparkling

sun blinded our eyes. It was over. All over.

Finally.
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6 Week Narrative Writing Overview

Using the Gradual Release of Responsibility Model of Instruction, we have developed a basic
6-week sequence for successful teaching and learning of a new writing type (genre). This basic 6-
week plan includes modeling, shared and guided writing, revision and editing, and finally sharing,
publishing, and a dress rehearsal for on-demand assessment. The sequence is as follows:

Week One: Introduce the writing standards. Model the whole process for the
new text type using teacher modeling as well as examination of
“mentor texts” or exemplars from published authors. Focus on
identifying the elements of the new text type with color coding
or labeling. Write or use anchor papers to introduce the rubric.

Weeks Two-Three: Use shared writing to write a class piece using this text type.
Then guide students through drafting 3 or more pieces. Supply
varying levels of support depending on student need. Focus on
choice of topics as possible. Provide mini-lessons on specific
skills as needed.

Weeks Four-Five: Focus on revision and editing mini-lessons as needed using
student writing as well as anchor papers. Provide time for peer
conferencing as well as one-on-one teacher conferencing as
possible.

Week Six: Help students choose, and publish to final copy their favorite
piece. Set aside time to share published pieces with an
audience. Give feedback both from teacher and peers. Conduct
a “dress rehearsal” for the on-demand prompt if time allows.

The specific 6-week plan for focusing on Narrative Writing begins on page 19 in this handbook.

The Gradual Release of Responsibility Model of Instruction

ALL TEACHER JOINT RESPONSIBILITY ALL STUDENT
Wodelod ahared Guidod Indapandant This is the Gradual Release Model of
NS g W0 g ColaboraivefTear gy, WG Instruction incorporated in these lessons.
Read Aloud Shared Guided Reading Independent
Reading Reading
Toink Aloud Guided | | FrReeadent
Model Gradual Release Practice
Demonstrate of Responsihility Application

Wil Sl

100-YOUWKTCH WEDO- 10U HELP YOU DO-1HELP YOU DO~ IWATEH
1 2 3 4

* Please note that teachers may find that their students need more than two weeks to learn to
write a particular genre. The teacher will know that it is time to move on to teaching revision
and editing when the students have completed at least 3 complete drafts of a writing type.
Some forms of writing take longer than others to complete, so this section of the sequence may
take longer.
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__ Teaching Writing to the Highest Level:
J Thirking Depth of Knowledge and Teaching Strategies
Strategic Thinking fOI‘ Narrative writing

Webb’s Depth of Knowledge 2002
http://www.stancoe.org/SCOE/iss/common core/overview/overview

depth of knowledge.htm

Skills & Concepts

DOK Level and

. Week | Writing Strategies to use during a NARRATIVE Writing Unit:
Descriptors

0 Identify elements of story in a read aloud or story map

0 Highlight or label the parts of a writing type from a mentor text, shared,
1 or modeled writing piece

0 Arrange a cut up piece of writing in logical order

0 Plan writing using a graphic organizer
0 Write with guidance a piece containing all the elements of the writing
type—use shared writing, “how to” charts, and student friendly rubrics

Level Two: 0 Collect and compare examples of mentor texts for the kind of narrative
SkiII/concept: writing (i.e., fables, historical fiction, memoir, etc.)
Apply, categorize, modify, 2-3 0 Collect vocabulary to use in narrative writing--aka “grow lists” (i.e.,
organize, draft, collect, speaker tags, sensory words, figurative language, transition words)
cause/effect, 0 Use “quick tries” to practice a new writing technique

0 Modify writing to match a rubric or checklist with peer or teacher

feedback

Level 3: 0 Choose a topic for a narrative piece and select which literary elements
Strategic Thinking to include. Conduct background research.
Assess, cite evidence, 0 Participate in peer revision techniques, “round robin revision”
critique, develop logical 0 Collaborate on paired or group writing projects and argue for choices in
arguments, revise, elaborate 3-5 the writing process

0 Use rubric to score own writing or others, and explain why
0 Revise an anchor paper to improve score

Level 4: 0 Choose narrative writing type and format to meet goals for writing
Extended Thinking. audience, for example: design a picture book, create a play, movie
script, etc.

Analyze, compose, apply , . .
0 Conduct an extended research project around a narrative writing type,

in new situation, defend, R i i )

_ 6++ or historical period, and use what was learned in a new creation.

0 After conducting an “author study,” write an original narrative drawing
on the author’s signature techniques.
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Teaching Writing - Scaffolding

“Scaffolding is not simply a case
of breaking learning segments into scope and sequence.
Instead, it is a complex interactive process
whereby the teacher regulates levels of support
according to how well the children understand the task at hand.”
"By that we mean that the child's behavior
signals the teacher, I don’t need your help anymore.
I can do this by myself."

Dorn et. Al (1998). Apprenticeship in Literacy. York, ME: Stenhouse.

One of the most important aspects of the scaffolding process in writing is the celebration of the
independence being earned along the way. The students need to be praised and validated for the
skills that are becoming automatic. Understanding that automaticity means mastery provides a
springboard for the student to take further risks and go deeper into the writing process. Writers
invent themselves from successful feedback and praise experiences.

Most of us unfortunately learned to write through trial and error. We were given a writing
assignment, and told how it would be graded. Then we faced the blank page and tried to figure out
how to do the assignment to get the grade. Our efforts focused on getting a grade, not on improving
our writing. When we are writing, our thinking should be about writing. Once we turned the paper
in, we waited with trepidation to see how we did. The marks on our papers either became our
“teachers” as reminders of what NOT to do next time, OR they simply made us feel a surge of
resistance to any future writing tasks. As a result, many of us do not enjoy writing. This is not the
way to train writers. However, it does scare students into copying someone else’s voice and style.
Writing instruction is sabotaged when students only focus on completing assignments during the K-
12 experience. Students learning to write in this way will never get to the depth necessary to be
successful in college.

The most successful approach to teaching writing we have found with today’s students is to honor
the Gradual Release of Responsibility Model of Instruction. The model is shown in the graphic on the
previous page. To make this paradigm work, 1) we first model the process through writing in front
of the students OR through showing them examples of that writing type. Next, 2) we identify the
steps or processes involved with producing that genre and list these in student friendly language.
After that, 3) we write another sample piece with input from the class. This is often called “shared
writing” or “language experience”. Finally, 4) we provide guided writing experiences through mini-
lessons preceding an independent writing period. During this phase of the model, 5) teachers can
pull small groups of students to re-teach or extend the process based on individual progress with
understanding writing skills. Differentiating for the language needs of English learners can also be
offered during these small group sessions.

When this supportive flow is offered to student writers they become able to independently write a
variety of complex forms of writing as indicated by the grade level standards for their age group. If
students are still having difficulty, it's a signal to the teacher that perhaps a more gradual release of
responsibility is called for. The teacher can ask him or herself, “Did I model enough? Did we look at
enough examples? Did we walk through the process as a group in shared writing? Have | provided
support for vocabulary for English learners? Did | leave up the examples and checklists for reference
as students write?” If the answer is no to any of the above...more support may be needed.
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Teaching Writing - Scaffolding

As an example, we are choosing to provide a detailed explanation for teaching descriptive writing as
a model for this section. Remember that using description in writing is a skill that extends across all
grade levels and needs to be taught and revisited throughout elementary and middle school. The
following pages show how descriptive writing instruction may look over a 6-week period. The first few
pages in this chapter provide a template for lesson planning with reminders about what might happen
during each phase of the model. Detailed notes for each phase follow the template and provide
examples of the kinds of teaching charts that may be generated over this 6-week course of instruction.
This process is repeated for each of the other genres explored in this book. The amount of time and
the individual lessons can be planned by each teacher or grade level team based on the needs of the
student writers and the constraints on the instructional schedule.

If necessary, for example, something new in writing could be taught with a single session each for
modeling, shared writing, and guided writing. However, writing is a complex task, and most teachers
will find it necessary to take more time to teach specific aspects of the writing process at hand. Direct
explicit instruction must always be followed by a writing project or inquiry based activity to ensure
integration of the material presented. The formula we prefer is: explicit instruction: 10/15minutes —
writing practice: 20/30minutes — edit, debrief the process, and get response: 10/15 minutes. This
provides for some variation in the classroom time and emphasis but ultimately allows for one hour of
writing instruction, practice, support, review, editing, and reinforcement. Stand and deliver writing
instruction does not stand alone without practice in writing. Worksheets regarding language
conventions and rules are not writing practice; practice worksheets involve the subskills that lead to
writing. SO, when we say practice the gradual release model related to descriptive texts, we are asking
you to allow the students to write descriptions of something on a daily basis.
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1. PLANNING

= Choose topic or analyze

prompt
Read, research and
take notes

Organize
Draw
Rehearse with talk

The Writing Process

2. DRAFTING

= Write thoughts
= Use plan
= Re-read as you write

= Think about audience

The WM Drocess

3. REVISING

Reread and check:
= Make sense?

= Interesting words?

= Organized?
* Enough detail?

4. EDITING

Reread and check:
= Capitals

= Punctuation

= Spelling

= Format

73

%

WE £0- YOU HELP

73

%

WE £0- YOU HELP

73

%

WE [0 - YOU HELF

73

.

WE £0- YOU HELP
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CCSS Unit Planner for Narrative Writing

“Begin with the end in mind.”

Topic/Narrative Type:

Big, Enduring Ideas and Concepts:
Use “Look At” document for content standards. http://www.cde.ca.gov/ci/cr/cf/grlevelcurriculum.asp

Narrative Standards
Literature Standards
Content Standards

Authentic Mode for Publishing/Sharing:

Format (something you would see in the real world—literary magazine, anthology, picture book, movie
script, collection of short stories, chapter book, etc.)
Style is covered under Writing: W 4 and publishing is in W6 and Speaking and Listening. SL 1-5.

Artistic way to publish and share.......

CCSS Grade level writing expectations:

PLANNING

Writing Standard 3: Narrative, and others

Authentic Audience (parents, other grade level peers, little buddies, library display, author’s tea, etc.) Audience
/s covered in Writing: W 4 and W10; and Speaking and Listening: SL4.

Assessment: district rubric, peer commentary, portfolio, self reflection
Revision Is covered under Writing: W5, and peer assessment under Speaking and Listening. SL 1 and 4.
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Z:..| CCSS Unit Planner for Narrative Writing continued

READING and RESEARCH SOURCES

Possible Sources: INTERNET
Internet resources are covered under Reading: RI7 and Writing: We.

Mentor Texts
Authors to study and their websites

Possible Sources: TEXTBOOKS/BOOKS
Other resources are covered under Reading: RL 1-10, RI 9 and Writing: W6-8.

Possible Sources: OTHER

(Guest speakers, community organizations, author visit or skype, etc.)
Interaction with people & resources is covered under Writing: W6 and Speaking and Listening. SL 1,2, 3.

Evaluating Sources and Resources
Include a lesson on how to evaluate websites and conduct effective website searches.

http://www.schrockguide.net/critical-evaluation.html Excellent source of website evaluation lessons
Evaluation of resources is covered under Reading: R 7,8,9.
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6-Week Plan: Backwards Planning for Success in Narrative Writing

WEEK 1

Week 1 Dates: Number of lesson periods

Pages from Handbook 25-31
Reading to learn about writing: Using mentor texts and close reading.
Read aloud/shared reading and notice qualities of good narrative writing-- match with your rubric.

Post and label mentor texts.

During Reading

Pages from Handbook 32-34

Model writing a full piece. Label the parts of your piece showing elements of narrative writing.
Make sure to cover those on your rubric.

Encourage "quick tries” with elements of writing you are modeling.

During Writing
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6-Week Plan: Backwards Planning for Success in Narrative Writing

WEEK 2

Week 2 Dates: Number of lesson periods

Pages from Handbook 48-55

Reading literature for elements of the text type (historical fiction—fables, tall
tales, science fiction, etc.).

o
£
©
(=]
Q
o
(*)]
£
| .
3
Ja)
Pages from Handbook 37-40
Shared Writing of a narrative with class input. Walk through the process, encourage
input with whiteboards or small group discussion, create a “*how to” chart (page 41).
Continue to encourage “quick tries,” page 35.
o
£
+
c
=
o
£
c
=
/a)
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6-Week Plan: Backwards Planning for Success in Narrative Writing

WEEKS 3-4

Weeks 3-4 Dates: Number of lesson periods

Continue to explore literature OR conduct research for background information of
students’ writing choices to develop settings, characters, story line.

[s))

£

©

o

Q

o

=)}

<

‘T

3

a)
Pages from Handbook 32-71
Guided Writing: students choose, plan, and draft one or more pieces following the
process modeled in weeks 1-2.
Mini-lessons: provide short, targeted lessons on aspects of narrative as needed.
Write anchor papers with students to match their rubric (student checklists 59-61

o and teacher rubrics are on pages 85-87 of handbook).

<

£

=

=

[s))

£

c

3

/a)
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6-Week Plan: Backwards Planning for Success in Narrative Writing

WEEKS 5-6

Weeks 5-6 Dates: Number of lesson periods

Continue teaching literature standards as needed.

Consider reducing class time for reading during the final two weeks to give more time
for revising, editing, and publishing a final writing piece.

(%))
£
©
e}
Q
o
(*)]
£
c
3
a)
Pages from Handbook 72-84
Revise: students select one piece to take to publication. Conduct mini-lessons on revision using
student work, conference with individuals as possible.
Edit and Publish: use self and peer techniques as well as word processing to edit and publish.
“Dress Rehearsal”: conduct a trial of an on-demand write if time before assessment (page 84).
(%))
£
=
S
(%))
£
c
3
/a)

©Charlotte Knox ¢ knoxeducation.com — Narrative Writing — Page 24

9-G SH3IM ONIAV3Id

9-G SHIAIAM HNILIEMN



Literature

& Read Alouds Planning Sheet { =;

For Read Alouds, use this planning sheet to select which standards to focus on for which read
alouds you are going to be using during this writing unit.

Reading Literature Standards to cover Narrative Writing Standards to cover

Best examples from my grade level texts:

District Adopted ELA Texts Standards to Emphasize
Titles:
Children’s Literature Standards to Emphasize
Titles:
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Read Alouds

“The single most important activity for building the knowledge required for eventual success in
reading is reading aloud to children. Reading aloud is a practice that should continue throughout
the grades.”

Benefits of Reading Aloud to Students:

Becoming a Nation of Readers (1985)

Introduces students to the language of books--book concepts, story structures, literary

language, and specialized vocabulary

Gives them access to new worlds of knowledge

Helps them learn new concepts without having to worry about reading each word

Bridges the gap between oral and written language

Provides models of fluent and expressive
reading

Exposes students to a wide range of story
genres and individual author’s styles

Allows children to see into the worlds of
culturally diverse people through the use of
high quality multi-cultural literature

Builds a sense of literary community in the
classroom as students experience and discuss
texts together

Procedures for Read Alouds:

Book Introduction:

Engage students in a discussion that will help
them anticipate the meaning of the selection.
This should include lots of talk connecting
students’ prior knowledge or experiences with the
topic.

This may include discussion about:

e the genres type

e the author’s style and other books known
by that author

e the format of the book

For ELLs: Use visuals to make the discussion
comprehensible (the book illustrations, other
charts/maps/photos etc.). Bring in realia when possible that relates to the story. Allow children
to rehearse the discussion in their primary language with others. If you are bilingual, provide an
overview of the story before reading in the students’ primary language. Alternatively, you can
provide a book overview in simple English and use the visuals from the text as comprehensible
input during this preview.

AAAA

SPECIALED ENGLISH EXTEND JUMPSTART
Differentiation Techniques for

Narrative Writing are at the end of this
handbook.
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Differentiation Techniques
" Narrative Writing

Narrative

jon students can learm to witte to grade level commen core standards with a highe:
ns that

Read Alouds

Chaoss a narrow focus, and read several very short pisces. Pause and talk about sach story elsment, then list it in 3
literaturs matrix that is simplified:

Title Setting Characters What How does it end?

happens?

Frogay Goes to School
My World Goina to School, by Tammy Schieop

The Berenstain Bears Go Back
L Am Mot Getting Up Today, Dr

NOLLYILNIY¥3ddIa
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Read Alouds

During Reading:

Read with expression. Show pictures to enhance the text.
Display the illustrations via document camera as possible.

Facilitate analytic talk:

e Stop and connect to background knowledge

e Stop and reflect on the meaning of a word or phrase in context

e Stop and facilitate a prediction

For ELLs: Point clearly to the illustrations you are discussing, preview parts of the story
in conversational English as you talk through the illustrations. Use book illustration,
realia, gesture, quick doodles etc. where possible to explain unknown vocabulary.

After Reading:

Facilitate a retelling using the illustrations to recall the storyline if needed. Encourage
full group participation with partner talk, or by assigning each part of the story to a

different group or pair of students.

For ELLs: Use visuals to support retelling (draw on the whiteboard or chart, copies of

book illustrations, etc.).

Chapter Book Read Alouds: (Some tips
for keeping all students engaged)

e Begin next chapter with brief shared
retelling of previous chapter

e Predict events for uypcoming chapter

e Discuss individual characters and
how they change over the course of
the novel

This third grade teacher uses Language
Experience Approach (shared writing) to
summarize each chapter after a read aloud
section. This not only provides students
with a tool for recalling events in the novel,
but stands as a model for summarizing
literature as they write their own reading
logs independently.

This will help not only teach reading
comprehension, but also provide a
model for writing summaries about
reading. In addition, if a student is
absent he or she can refer to the chart

to see what happened in a chapter
that wwas misced

i
Ra|ph S. k}(cqj,
Cha pley |

’;ummmlj Ralph's relaatln\res
+ Wanted 4o use his

"7‘° orgycle, put RaIPh wanted

i+ for himself e

relatives are all mqd a+ him.
Ryan 1S boy who is {riends
with Ralph, and he lives jpn
the hotel because his Mother
Works there .

Ch +er L ;

;Enwm\lru N\F. M thhJ the Mmanager-

| clean/ Jold Matt thay ir hq_ G
ddn+10p fhe dirty {ioo, :
cae+ Lired ! Ralph is + he Woulef

about Matt's Probiem L <

decides fo leave the h y
qsked Ryan if he cf,mzfe'- He ,
his_schodt with hiyy, ~ 30 f
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Teacher Read Alouds Planning Guide

Text Selection and Preparation:

Choose a book above the reading level with rich language, a compelling story, and high

interest. Preview book for possible connections to background knowledge, vocabulary, timely

prediction points. Mark teaching moves with post-its.

STEP #1 Connect to background knowledge, provide brief introduction.
STEP #2 Read the text with expression!

STOP to validate background knowledge

STOP to comment on interesting words or phrases.

STOP to facilitate a prediction.
STEP #3 After reading, facilitate oral retelling (modeled/shared/independent)
STEP #4 Chart “Words to keep” (for home, class word bank, personal lists)
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GUESS and ADJUST

This strategy can help students learn to use context
as a tool for defining unfamiliar vocabulary.

Reading Anchor Standard 4

Interpret words and phrases as they are used in a text, including determining technical,
connotative, and figurative meanings, and analyze how specific word choices shape
meaning or tone.

=

=

Choose one to three words from the read aloud with multiple meanings. Select
words that can be clearly defined when read in context, but may have unexpected
meanings when read within the story.

Students ‘Guess’ the meaning of each word.

Ask the students to define word with prompts such as:
e Does anyone think they know what this word means?
e Does this word remind you of any word you know?
e What do you think it might mean? Why?

List the student responses next to the words so that they can check their predictions
against what they discover in the text.

Read the text. During this read aloud, project the text on the screen so that when you
encounter the word(s) you can explore the context clues around it to find out the
meaning of the word in that text.

‘Adjust’ the meaning of each word using information from its context.
e Discuss the adjustments and why they were made.

e Ask: What information caused you to adjust?

0NNy

Word Cards ".":P'.'er'j&"ti

SPJRPUR)S
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Guess and Adjust

Title:
Name:
New words 1. Guessed Meaning 3. 4. Adjusted Meaning
R | Why?
E
A
D | why?
Why?
Wwhy?
Why?
why?
Why?
Clue Words

N—

2. I think the text will be about: N
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Where to Read More about Read Alouds:

Calkins, Lucy (2001) The Art of Teaching Reading. New York, NY: Addison Wesley.

Fox, Mem (2001) Reading Magic: Why Reading Aloud to Our Children Will Change Their Lives
Forever. New York, NY: Harcourt Brace.

Routman, Regie (2000) Conversations. Portsmouth, NH: Heinemann.
Trelease, Jim (2013) 7he Read Aloud Handbook. New York, NY: Penguin.
Trelease, Jim (1993) Read All About It. New York, NY: Penguin.

Where to find more on the web:

www.memfox.net You can listen to Mem herself read from several titles on this wonderful
site. There is also a lecture by Mem describing how to read aloud to children based on her
book, above, on this site.

http://www.trelease-on-reading.com/index.html

Totally comprehensive website dedicated to his lifetime study of the power of reading aloud to
children. There are loads of free resources such as brochures for parents about reading
aloud.

www.readaloud.org
This site houses the national movement to get parents to spend 15 minutes reading to their
children daily. It has wonderful downloadable g
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“Students can go a lifetime and never see another person
write, much less show them how to write. ...Writing is a craft.
It needs to be demonstrated to your students in your
classroom...from choosing a topic to finishing a final draft.
They need to see you struggle to match your intentions with
the words that reach the page.”

Graves, D. (1994) A Fresh Look at Writing p. 109-10.

Modeled Writing

P

1DO - YOU WATCH

“..when I stand in front of the classroom, take off the top of
my head, turn on the overhead projector, and invite them to
hear my thinking and see what I do as an adult writer, they
learn about purpose, patience, and love. They begin to
understand the hundreds of choices | make every time I write.
They see that almost nothing fs accidental, that whenever |
write | try deliberately to write well, to create literature about

something that matters to me, not merely do another piece for the folder. | show them how
1 plan, confront problems, weigh options, change my mind, read and reread my own writing
as I'm writing it, use conventions to make my writing sound and look the way | want it to or

my readers will need it to, and consider
questions of audience, intention, craft, and
coherence every step of the way.”

Atwell, Nancie (1987/2013)
In the Middle. New Understandings About Writing,

Reading, and Learning, p. 332

“The Top 5 Things | do to ensure students
become excellent writers: Demonstrate that |
am a writer who always writes with a reader in
mind (sometimes that the reader is myself) and
make my writing and thinking processes
visible.”

Routman, R. (2004) Writing Essentials.
MODELED WRITING PROCEDURES:

1. PLANNING: prepare for what you are
going to write in front of the students
ahead of time. You'll want to review the
standards for the text type you're modeling,
check out anchor papers and other mentor
texts from literature to think about any
techniques you may want to include. Most
importantly, make it REAL for you as a
writer. Students are fascinated to hear
about their teacher’s life or things he/she
cares about. | typically write fairly simple
narratives about surprising life events
involving family, pets, or outdoor

AAAA

SPECIALED ENGLISH EXTEND JUMPSTART
Differentiation Techniques for

Narrative Writing are at the end of this
handbook.

SPECIALED ENGLISH EXTEND JUMPSTART
Narrative

Differentiation Techniques
* Narrative Writing

Week 1

ow topic focus for your modeling, read alouds, shared writing, and guided writing. You may choose to
at sch =

=

out each story element, then list it in a

Title Setting Characters What

happens?

How does it end?

Froggy Goes to School

My World Goina to School, by Tammy Schieon

ks can babel the basic elements of the

NOILYILNIY3ddIa
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adventures. Take care not to choose topics for your writing that are beyond the imagination
or background experiences of your students. Help your students see through your modeling
that their every day lives may provide opportunities for stories to tell. Once you've decided
the direction of your modeling, take some notes on a post-it to keep handy during the
lesson, it can be challenging to be thinking out loud as a writer, while also managing a
classroom full of students.

DRAFTING: Gather the students to the rug or draw their attention to your chart or writing
projected on-screen. Tell them that you are going to show them what you do while you are
writing, and that their job is to simply observe what you do to see if they can pick up some tips
for writing. Older students may even take notes about what you do as you write. Remind them
that this is your writing, not a shared writing. To make this literal start by writing your title and
listing yourself as the author.

Begin writing and keep a running dialogue going about every step of your thinking process.
Your monologue might sound like this:

“So I was looking at my notes and thinking | might want to start this story off with the
sound of my cat meowing to get the reader’s attention. Let’s see, | could
write......Meeeoooow, meeooow! A howling noise outside the window interrupted dinner at
the Jones’' house....... Ok, that’s a start, it tells when it happened and where, now I need
more detajl.... Suddenly, Ms. Jones realized she hadn’t seen my cat since she got home from
working late at school....... Ok, so now they know the main character is a teacher....... “Not
again! What are we going to do about Jason’s cat? He seems to want to cause a nuisance
every day.”

This dialogue will let the readers know the character doesn’t like this cat.

REREADING: Modeled writing gives teachers an authentic excuse for teaching students to

reread as they write. After you add each sentence or two, tell the students you need to reread
what you have so far to see about what you will write next. Continue to reread and add more
writing until you are done with the whole piece or the section you are working on for that day.

REVISION: Modeling allows you to show students in a natural way how some revision happens
as you are writing a piece. Feel free to modify words or sentences as you go during modeled
writing. For example in the piece above, | may, after rereading the first part, add a descriptor to
howling: “a mournful howling” might sound better.

You can show the students how to insert more language with a carat. ™

CONVENTIONS: Modeled writing is not the time to focus on conventions. Making errors on
purpose so that your students can “catch” you, takes the focus away from the purpose of
modeled writing which is to demonstrate for students what good writers do in their heads as
they write. Belaboring the modeled writing process with talk of the conventions will distract
students from the composing process.

DEBRIEFING: When you are finished, ask students to share with you what they saw you doing

as a writer. You may want to start a chart labeled “What Ms. does when she writes” and

list there what the students notice that you do so they can remember literally what you did when
they are working on their own pieces.
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Photos of Modeled Writing
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This teacher has modeled on chart paper her
thinking as she got ready to compose a short
descriptive piece about seeing her
granddaughter for the first time. She used
questions and notes for answers, as well as a
photo and some sketching to get her thoughts
organized.
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Then she composed a paragraph full of rich
sensory detail to describe just how that special
moment unfolded. This sample text can be left
up for students to refer to as they are
composing short personal narrative pieces of
their own.
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Here is a teacher’s
modeling of a scary
story. You can see
how she has labeled
parts with post-its
and showed some
revision in red.
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“Quick Tries” for Writing

Letting students “have a go” with a writing idea

An effective way to get students to put a mini lesson or shared writing demonstration to use right
away is to encourage Quick Tries. Following any lesson, have students try out the demonstrated
strategy. For example, if you've just produced a piece of your narrative during shared or modeled
writing with lots of visual detail, ask students to close their eyes and visualize the opening scene of
their story. Next, ask them to write out what they saw as quickly as they can without worrying about
spelling or even neatness! This is very similar to a “free write” but strategically focuses on the writing
element the students just learned about. This also removes any pressure for correctness that
students may feel when they are adding writing to a larger project.

Other examples of “quick tries” while teaching narrative writing might include:

e Write a piece of dialogue for your character. What would your character say to someone in
your scene?

e Write to show how your character is feeling without using any feeling words
o Write a few sentences to describe what it sounds like in your setting
You'll need to model this for your students to help them see how to really go for it during “quick

tries”. Go ahead and show students how you try an idea, cross out and start over, or even stop mid-
sentence if it isn't going well. You may want to create a chart like this to free students up:

Chart It!

QW""' Quick Try Tips’
1

- * Meep your pencil moving

e Don’t worry about spelling
e Don’t get too pichy

¢ Try several ideas and don 't
worry about which is best
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Writers’ Notebooks

Many teachers have students keep a notebook with all of their writing ideas, drafts, and “quick tries”
or “free writes” in it all year. Some teachers encourage students to really live like a real author by
carrying their writer's notebook with them at all times. These teachers encourage students to jot
down notes with impressions, ideas for stories, words and phrases they like, and personal journal
entries throughout their day and at home.

Professional Reading Resources for Writers’ Notebooks:

Notebook Know-How, by Buckner, Aimee, Fletcher, Ralph (2005)

In the Company of Children, by Joanne Hindley (1996)

“A writer's notebook can be many things: a place to make mistakes,

to experiment, to record overheard conversations or family stories, to
remember an inspiring quotation, to free associate, to ask questions, to
ikt LOOKINSIDE record beautiful or unusual language, to jot down the seeds of unborn

S the Company of Chld stories or story beginnings, to tell the truth or to lie, to record memories,
G 'm0 to embellish memories, to remember what you've been reading, to

L record stories you've heard about other people, to remember one word
that conjures up an image, to remember things you're surprised by, to
observe, to record impressions, or to describe a picture or a person or an
image you can’t get our of your head. A writer’s notebook is a
receptacle, a tool to hold on to things.”

Joanne Hindley, /n the Company of Children

Amelia’s Note book, by Marissa Moss is the first of a series of books
which are written entirely in the format of the main character’'s notebook
or personal journal. They are full of drawings, stories, and notes about
her life as she grows up all the way through high school. These can
inspire students who are inclined to use a notebook to record their
thoughts and ideas.
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Weeks 2-3: Shared Writing

In shared writing sessions the teacher and students
compose writing collaboratively. They discuss the writing
together to choose topics, words, and create the meaning
they want. The teacher acts as a guide, not a director of
the material. While acting as a scribe for the class she
enables children to compose far more complex material
than would be possible for students writing on their own.
The teacher takes care to keep the experience democratic
by avoiding suggestions such as, "/ would choose,” or “
don’t think that should come next”— instead invites their
judgment with questions such as " What do you think
about...?” or “Does that fit in here next?"

The rvmherﬁaéck;IKnow

Why use Shared Writing aka the Language Experience Approach?

e Offers a perfect match between the English language the student controls and
the reading task at hand.

e Provides a means for teachers to discuss in detail how texts work and how
words are written within the context of a meaningful experience.

e Demonstrates conventions of writing--spelling, punctuation and grammar.

e Supplies reading material in the

classroom that is meaningful and
readable for all students.
e Focuses students on composing, and

leaves the writing of the material to the SPECIALED ENGLISH EXTEND JUMPSTART
teacher. Differentiation Techniques for

e Helps students see new possibilities Narrative Writing are at the end of this
for their own writing. Many students handbook.

can share orally material which is far

more complex and interesting than what
they are able to write independently.

SPECIALED ENGLISH EXTEND JUMPSTART

Differentiation Techniques

e Aids students to see how to organize [ Ld Narrative Writing
their writing in terms of sequence,
categories of information, and
transitions.

Narrative

¢ Builds a sense of community as class

events, feelings, and thoughts are
shared and written down. et s i P s oot s

° Enables both Students and teachers ‘to :Tit\e :Sellillq :Clmrdllers mllx).::e“w How does it end? ‘
gain confidence in their writing ability. s

NOILYILNIH3ddIa
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Shared Writing with Narrative
STEP 1: Choose the Focus of the Writing

Brainstorm with the students possible elements for the story you will write together. You can have
students provide their ideas via individual white boards and list these using the “no repeats” strategy. That
means that when one person has shared their idea, others who have written the same idea on their white
board check it off, so when it is their turn they don't repeat the ideas. Your charts may look something like
this for a Historical Narrative in 4™ grade.

Settings Cwaracters’ Possible

o Oak Forest e Owlone Challenges/problems’

e California Mission boy/qirl ¢ Drougnt

e Farm e Tribe leader e Animals eat fFood

e Rancho o Spqni&b\ U L-e.ar!\i!\q to Wunt

e Camp during Golad Mmissionary ¢ Missing Family
Rush * Neophytes e Found/lost gold

e Along a river * Prospector ¢ Siorm during
during Gold Rush o Pioneer travel

STEP 2: Choose focus for story and do planning together

Have your students vote on, or otherwise choose the focus for the narrative you will write together. You
may leave it up to them, or if you want to model something in particular via this shared writing experience,
you may say something like, “today we are going to write a story together set in the period of the Gold
Rush so that you can all understand this process, later you will get to choose the setting, characters and
plot for your own narratives”. Sometimes it simply takes too long to choose a topic for the class shared
writing, so it's easier to determine this one since the focus is on the “how to” process, and the topics that
are “hot” with the kids in terms of what they want most to write about can be reserved for their use in this
way.

Display the planning form you are going to use for guided practice for your students. Examples of these
are included on pages 42-

54. T e

Use input from whiteboards | |* o =" T C
to fill in the planning form EEES e e e
with the group. Take care e —— =

Beginning

to provide paired and small
group discussion -
opportunities between each —
step of the planning to e e —— T
encourage full participation
and not allow the planning

choices to be dominated by

Wbl
¢
i

B

few.
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STEP 3: Draft the writing with student input:

At this point, you can write the narrative on chart paper in front of the students, or type it into your
computer projecting the text on the screen. Title the piece and list the name of your class as the
author so that students don't later copy from this text that has already been written.

As you write each sentence of the narrative, talk out loud about each element and get input from the
students about the writing via whiteboards or sharing aloud. Having students write their ideas for the
sentences takes time, so you may only do that for key elements you want to focus on such as a great
opening line, a piece of dialogue, or vivid word choice to include in particular sentences. Encourage
students to “try on” several ideas for each sentence before writing it into the piece to support flexibility
in their own writing and help them see how writing is really about making choices about what to say.

Reread from the beginning of a paragraph or section before adding each new sentence. This will
model a critical element of the writing process as well as keep the class focused on the task. After
rereading say something like, “I wonder what we could say next to help the reader........ " “Do we like
the way that sounds?” Check off items from your planner as you compose the piece so students can
see explicitly how to use a planner to create connected text.

STEP 4: Reread and Revise:

If time allows, come back to the text the next day and reread for any revisions. This may include
refining word choice, adding detail, providing a stronger conclusion, etc. Use a different color of text
to help the students see the changes.

STEP 5: Label the Model and Create a How to Chart:

Once complete, take time to label the piece
Writing a Historical Narrative: with all of the elements you included such
1. Choose a time period to set your story in. as story starter, description of setting,
introducing and describing characters,
dialogue, conflict or problem in plot,
resolution, etc. You'll also want to highlight

2. Read and review information from that period to plan
details about your setting.

3. Choose a main character that could have lived during that or point out verbal elements included in the
period. rubric for your grade level such as transition

4. Plan your story with a problem or challenge that goes with words, sensory language, vivid verbs, etc.
the time. Finally, create a “how to” chart that lists the
Draft your story. steps of piece you created together. It may

. ) ) look something like this:
Read it out loud to at least one person and revise. Think

about:

€

Historical Fiction Writing Planner

e Using transition words to signal sequence

e  Adding dialogue to move the story along

e Using sensory detail to help the reader experience
what is going on

Edit your writing

Publish and share

Conflict/ Challenge= Tk o a calnge pcyie e e o o ight e tha ks o ey

Middie

Dialogue: i sk pacps otk o sch b gt e

Resolution: Tk o a way o nd T sory tha ' bbb o e e pere,
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Teacher Tips for Making Shared Writing Flow Smoothly

Pacing:

Keep it lively! Remember the focus is on the content of the writing, and the “how to” of the decision
making along the way. Don't distract or slow down for conversation about conventions, spelling, or
taking too long to choose the “perfect” word. You may want to spread the creation of a shared writing
piece over several sessions to keep each session to 15-20 minutes.

Teacher Talk:
Use respectful language that honors contributions from the class. Say things like:
e Great idea, let's include that
e Thanks for sharing your thinking about that
e That's one way to say that, here’s another, what do we think?
e What else do we want to add to our piece?

e Interesting idea, why don’t you keep that one for your piece (if the idea is off topic or
there isn’'t room for it in the class piece)

Encourage focus on the content from the readers perspective:
e How can we say that so the reader will know.......
e What words shall we use here to let the reader know this is about.....

e Let's reread, do you think our reader will be able to visualize......do we want to add some
more detail to help them?

e How can we start so that the reader will want to read our piece?

Professional Reading resource for Shared Writing:

Routman, R. (2005) Wiriting Essentials: Raising Expectations and Results While Simplifying Teaching.
Portsmouth, NH: Heinemann.
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Building a “How To” Chart with Your Students:

After you have

o Looked at examples of a text type with your students.
e Learned to identify the elements of the text type
e Modeled the process once in front of your students
It's time to write a piece together with input from the students through “shared writing” or

the “language experience approach”. Follow the procedure on pages 37-40 to create a
shared piece of writing together.

Once the piece is finished, label the parts of the writing with the elements you are
highlighting for that text type.

Next, create a “how to chart” listing the steps you just completed to create the class shared
writing. Here is an example of what that may say:

Sample “How To” Chart
for Fourth Grade

1. Read the prompt carefully.

2. List ideas for main characters and what might happen to them in the story
suggested by the prompt.

3. Choose one central problem for the story.

4. List the way it will be solved in the story in the order you will tell it.

5. Include the names of the main characters and the setting in the beginning.
6. Add dialogue from your characters to move the story along.

7. Use “show not tell” to help the reader see what is happening in the story.
8. Reread the story as you go to make sure it is making sense to the reader.

9. Use sequence words to let the reader know what is happening (in the beginning,
next, then, finally, etc.).

10. Reread the story when you are finished to see if there is any detail you
want to add.
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Working Title:

Chart It!

Narrative Story Planner Qmm"

Author:

? e

Beginning

Characters

Setting

Problem

Middle

Events and action

End

Solution, what was learned?
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Personal Narrative Graphic Organizer

What? Where? With whom?

(o)
=

c
£

(@)

Q
m

What happened? Tell me more:

Q

i)

2

=

Feeling or Solution

ko)

c

L

This story
is about...
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Personal Narrative Graphic Organizer

What? Where? With whom?

v-€ SM¥99M ONILIIM

o)
=
c
=
(@)
O
o0
What happened? Tell me more:
What happened? Tell me more:
2
T
2
=
What happened? Tell me more:
Feeling or Solution
§e)
c
w

This story
is about...
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Graphic Organizer: Sensory Detail

Sights

7~

{“ﬂ Sounds

Smells & Tastes ¢, |Feelings

\/
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Introduction to
The Night Writing Project

What is Night Writing?

It is a fun practice process that brings
students into writing with ease, creativity
and a great deal of enthusiasm. It is not a
substitute for writing instruction, nor is it
simply more “homework™; it is a way to
“hook” students into writing meaningfully.
Students receive a new writing prompt and
supporting graphic organizers, revision
ideas, and editing checklists for each weekly
packet on Monday. Teachers provide a
mini-lesson each day that guides that
night’s step in the writing process—

e Monday-prewriting with a graphic
organizer

e Tuesday- drafting

o Wednesday- revision with a weekly
focus

e Thursday- editing
e Friday -publishing and sharing

We have had great success with the project for the last 7 years. Teachers from four northern
California districts have contributed their lessons to make it a truly teacher designed program.
Your involvement with professional development services from knoxeducation.com gives you

access to the 40 lessons and handbooks and instructions in Microsoft Word format so you can
change them as you may need or PDF format so you can just print them out as is.

All Night Writing packets have been upgraded to reflect the California Common Core Standards.

The next page provides a list of the current
prompts, handbooks, and resources available
for Night Writing on our website,
www.knoxeducation.com.
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http://www.knoxeducation.com/prof_dev.html

Night Writing Lessons and Resources

Each document is available for download in PDF format and Microsoft Word format. All prompts can be
used grades 2-5. Differences between grades 2-3 and 4-5 are highlighted in the text of the prompt.

Category Filename

Opinion Writing Prompt Ideas List

Opinion Writing - Business Letter-Choose Product
Opinion Writing - Business Letter-Favorite Cereal
OPINION Writing Opinion Wr?t?ng - FQOD Review .

Opinion Writing - Friendly Letter-saving water
Opinion Writing - Invitation

Opinion Writing - Topic Sentences

OPINION Teacher Instructions for Opinion-Response to Literature
Writing: Opinion Writing BOOK Review

Response to Opinion Writing-Response to Lit-4 Short stories-Pre Write and Response
Literature Opinion Writing-Response to Lit-Edit-Rewrite-Tortoise and the Hare

Informative/Explanatory Writing Prompt Ideas List
Informative Writing - Animal You Know - Conjunctions
Informative Writing - Cook Something
INFORMATIVE Informative Writing - Fruit - Sensory Description
EXPLANATORY Informative Writing - Key Words and Summary Writing
Writing Informative Writing - Paragraph

Informative Writing - Summary - no topic suggested
Informative Writing - Thank You Letter
Informative Writing - Topic Sentences

Narrative Writing Prompt Ideas List
Narrative Writing - FAMILY W SPECIAL POWERS - Adding Details
Narrative Writing - FOLKTALE-sequence words-figurative language
Narrative Writing - FREE CHOICE STORY - make own organizer-transition words-details
Narrative Writing - NEW PLANET-ALIENS-story mountain organizer
Narrative Writing - NEW SCHOOL-story mountain organizer
NARRATIVE Narrative Writing - PET IS LOST-story mountain organizer
Writing General Narrative Writing - Picture - PLANTING - Conjunctions-Transition Words
Writing Narrative Writing - Plan-Revise EMBARRASSING MOMENT

Narrative Writing - Plan-Revise FAMILY
Narrative Writing - Plan-Revise PROUDEST MOMENT
Narrative Writing - Plan-Revise-Action Verbs-PERSON YOU LOVE
Narrative Writing - TALKING SCARECROW-inside-outside traits
Narrative Writing - TEACHER DISAPPEARS-story mountain organizer
Narrative Writing - TIME MACHINE - make own organizer

NARRATIVE wk 1 Narrative Writing - Sentences-Conjunctions-
Writing Back-to- wk 2 Narrative Writing - Sentences
L. wk 3 Narrative Writing - Sentences-Prep Phrases
SCh90| ertlng wk 4 Narrative Writing — Sentences-Prep Phrases
Basics wk 5 Narrative Writing - Action Verbs-Prep Phrase-Transition Words

6-week review wk 6 Narrative Writing - Conjunctions-Transition Words-Prep Phrase

TEACHER Teacher: How to Use Night Writing Lessons Guide
RESOURCES Parent/Student Handbook
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Writing Fables

CC Standards that apply: Reading Literature 2, 3 and 9 (see page 8-

9 in this handbook); and Writing 3 —Narrative (see page 6-7 in this
handbook).

Use the following chart to begin the process of learning about fables.

Chart It/

This week we are learning about fables. Omm"

0 A fable is a story that has these elements:
0 They are usually very short.
0 They usually have 2 or 3 characters.

0 The characters may be animals or things that
can talk and act like people.

0 They always have a lesson or a moral.
Your independent work is to

write your own fable.

»)

Teasm el \5€ pexson  PrepaLes
r-'l' CC oY \ A ' \
ﬁfi A S o e \WNWowd %\'\‘\i\o\b 0 \&
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In order to prepare
students to write their
own fables, they must
first read many of them
and identify the theme or
lesson in each. Next
they can create their own
versions based on their
understanding of how
stories can be
constructed to provide a
lesson about the world.
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Fable Story Organizer

Working Title: Chart |'|:.'I
Author: Qmm"
? L
L

Morals/Lesson
Something
Learned

=€ SM93M ONILIIMN

This process is adapted from Thinking Maps at www.thinkingmaps.com.
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Fable Story Planner

Chart It
Working Title:
g?-h‘imu
Author: ——
T
. T
Beginning
Characters
Setting
Problem
Middle
Events and action
End
Solution, what was learned?
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Using Images from History to build an
Historical Fiction Narrative

Prepare images of scenes from historical periods you have studied with your students. You may find
these in the textbook itself, or via Google images or museum websites. Let students select a scene or
scenes from history that will become the basis for creating the setting, choosing appropriate characters,
and designing a plot or storyline that is plausible for the time period.

-

Developing a Character:

Look at the scene and read about the time period, then have students generate notes using the
Character Development Graphic Organizer.

Brainstorming for Possible Storylines:

Use the following or other categories to help students think about possibilities for challenges, or events
in the historical character’s daily life:

School/Work:

Home:

Family:
Growing/Gathering/Preparing Food
Transportation:

Entertainment:

Religion/beliefs:

After students have gathered their ideas, you may want to offer the Historical Fiction Writing
Planner to sequence the information and storyline they choose to write about in their narrative pieces.
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Character Development Graphic Organizer

Name:

What does your character.....?

See Smell Hear Feel

Taste

What do you imagine is going through your character’s mind?

What is your character’'s name?

How does your character spend his or her day?
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Historical Fiction Writing Planner

Name:
Narrator:
1% person? Told as if you are the main character, use | and we
3" person? Told as if you were outside the story and uses he, she, they
Time Period:
Setting: What did the surroundings look like? What kinds of buildings did people live
o | In? What sounds and smells might they have encountered?
c
c
£
o)
@
Characters: What kinds of people lived during that time? What roles did they play in
their community? What was life like for young people?
Conflict/Challenge: Think of a challenge people faced and how you might turn that
into a story.
Q
o
9
=
Dialogue: How would people speak to each other during this time?
Resolution: Think of a way to end the story that is believable for the time period.
e
[
L
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Analyzing Historical Fiction

Use the boxes below to get your ideas down on paper then write at least one paragraph for each box below.

Name:

Title of your book:

Author of your book:

Time period of your book:

Did the book interest you? Why or
why not?

What did you learn from reading this
book?

Did the writer do a good job at describing the historical
period? Give at least one example from the text.

What research did you find that
supported the book’s accuracy or
inaccuracy? Be sure to include where
you got this information.

What elements or characters in the
book do you think were imagined by
the author and what did the author
include from history?

How did the culture or time period presented in the
book influence the characters and/or plot? What about
the theme(s)?

Would you recommend it? Why or why
not?

Adapted from:

http://education.fcps.org/wms/sites/wms.sites.fcps.org/files/carol.mowen/Historical%20Fiction%20Book%20Report%20ECR%20Honors

%200rganizer.pdf

These activities are covered under CCS Reading Literature Standards RL 2, 5, and 9, and Reading Informational Text

Standard RI9.
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Great Story Beginnings

Have students copy the first sentence or two out of their favorite story books
onto sentence strips. Have students take turns reading these opening
sentences aloud to the group. Post all of the sentences on a large bulletin

board. Ttk 8
y___l__n.\- \nﬂ-'hn Wl e A

Next, as a class determine what are the key elements that make up a great first
sentence for a story and list these on a chart. For example it usually mentions:

e Time, place and main character
e Can provide suspense
e Describes a scene which sets the tone

You can also have students categorize opening sentences into these commonly used formats:

Describe the MAIN CHARACTER:

“There once was a baby koala so soft and round that all who saw her loved her.”

Koala Lou, Mem Fox

“Grace was a girl who loved stories.” Amazing Grace, Mary Hoffman

Describe the SETTING:

“It was a beautiful sunny day on a farm in the country known as Italy.”

Big Anthony-His Story, Tomie dePaola

“We were all sitting around the big kitchen table. It was Saturday morning.”

Cloudy With a Chance of Meatballs, Judi Barrett

Open with an ACTION:

“I went to sleep with gum in my mouth and now there’s gum in my hair and when I got out of bed

this morning 1 tripped on the skateboard and by mistake | dropped my sweater in the sink while the

water was running and 1 could tell it was going to be a terrible, horrible, no good, very bad day.”
Alexander and the Terrible, Horrible, No Good, Very Bad Day, Judith Viorst

v-€ SH99M ONILIGM

Begin with DIALOGUE:

“That’s a nice hat,” said Chicken to Scarecrow. The Scarecrow’s Hat, Ken Brown

Combination of Things:

“Where'’s Papa going with that ax?’ said Fern to her mother as they were setting the table for
breakfast.” Charlotte’s Web, E.B. White

“Spring had passed, So had Summer, Freddie, the leaf, had grown large.”
The Fall of Freddie the Leaf, Leo Buscaglia

Finally, make a chart with possible sentence frames for students to choose from if needed to get
their own stories going.
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Show Not Tell

Have students tell about an exciting part of the story. Have them tell the feeling that the main character
is experiencing. They can display this on a white board. Now have them write about what they can see
and hear while the character is feeling this without using the word that describes the emotion.

For Example:

Scared Trembling hands

Eyes open wide
Chattering teeth

"Don't say is was 'delightful’;
make us say “delightful” when
we've read the description. You
see, all those words (horrifying,
wonderful, hideous, exquisite)
are only like saying to your
readers 'Please will you do my job
for me?"

You can also have students practice writing
scenes that show emotion without telling the
name of the emotion by passing out index
cards with an emotion word written on one
side. Students turn these cards over, and
write about a scene that evokes that emotion
without using the actual word. Next students
take turns reading their paragraphs to the
class to see if the class can guess what
emotion they were trying to show with their
scene.

C.S. Lewis

Show Not Tell lesson adapted from Angle Foo, 3° Grade Teacher, International Community School, Oakiand, CA.

Show Not Tell
Using Shades of Meaning Emotion Words See the shades of meaning emotion words lesson and
Show Not Tell Lasson using emotion words: work sheet in Language Section on page 96
T T T T T T and the Sensory Detail Graphic Organizer on page 45.
weord they were ilustrating with thelr writing. This lessan is well sulted for teaching CCS ELA Language
standards 1, 3, 4, and 5: "shades of meaning”.
joytul calm torvified scared Graphic Organizer: Sensory Detail
excited frantic worried tense Sights ~9F® |Sounds @
playful amused proud peaceful Y
curious nervous frustrated angry
embarraszed |anxious clated cbullient
ecstatic flabbergasted | confuzed irritated
giddy s disgusted furious ;
gloomy lethargic cheerful lonely _ _ 2
) N Smells & Tastes Y L Feelings \M 5
ignored obzczzed bored fascinated ' Ve f
shocked confident astoniched weary e -t
Y
B
z
(2]
c
B
(2]
m
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Scary Story Writing Project Checklist |

[0 Step One: Develop an idea for a scary story around a risk you have taken or imagined taking in
your life.

[0 Step Two: Describe the setting for your story and the main characters. Describe them with a
web, picture, or list.

[0 Step Three: Think about what will happen—
e What is the problem in the story?
e What happens in order to solve it?
e What do the characters learn?
List the events of your story or draw them out like a comic strip.
[0 Step Four: Tell your story to your writing partner.

L1 Step Five: write the first draft—make sure to include sensory detail so that the reader can
picture what is going on in the story.

[0 Step Six: Read it to your writing partner, have your writing partner use the checklist to make
suggestions for improvement.

[0 Step Seven: Write your second draft.

[0 Step Eight: Turn it into the teacher for help with editing.

v-€ SH99M ONILIGM

[0 Step Nine: Recopy or type your story and add illustrations.

My Name:

My Writing Partner for this project is:

This Project is Due on:

Developed with the Fourth and Sixth Grade Teams at Peres Elementary, West Contra Costa USD
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Scary Story Writing Project Checklist 11

[0 Step One: Choose the setting for your story and the main characters. Describe them with a
web, picture, or list.

[0 Step Two: Develop a plot with a conflict and resolution.
[ Introduce the characters.
O Include the conflict of the story. R 1P
[ List the events leading to the climax.
[ List the falling actions.
[ Describe the resolution.
Step Three: Select at least two sections in which to include dialogue.
Step Four: Tell your story to your writing partner.

Step Five: Write the first draft.

o 0O O O

Step Six: Read it to your writing partner; have your writing partner use the checklist to make
suggestions for improvement.

[0 Step Seven: Write your second draft.

v-€ SH99M ONILIGM

1 Step Eight: Turn it into the teacher for help with editing.

Step Nine: Recopy or type your story and add illustrations.

My Name:

My Writing Partner for this project is:

This Project is Due on:

Developed with the Sixth Grade Team at Peres Elementary, West Contra Costa USD
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Narrative

Writing Checklist: Narrative Writing Grade 4 =l

Name: Date:

Elements Self Peer Teacher

I created a narrative establishing a situation and
introducing a narrator and/or characters.

I organized the story in a natural and sequential order.

I introduced the reader to the situation and characters in
the story with concrete words and phrases.

I used dialogue and description to develop the story and
show the responses of the characters to the events.

T used a variety of transition words and phrases to manage
the sequence of events.

I used sensory details to help the reader experience
precisely what is going on in the story.

Content

I wrote a conclusion that flows well from my story.

T used commas and end points correctly.

I spelled correctly, using the word wall and a dictionary to
help me when needed.

v-€ SM¥99M ONILIIM

T used commas in long sentences to help make them clear
and correct.

T used commas and quotation marks to mark direct speech
and quotations.

I reread my story and revised the errors I found.

I checked for "run-on" sentences and fixed them by
breaking up the sentence into separate thoughts and using
periods.

Conventions
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Narrative

Name: Date:

*o Writing Checklist: Narrative Writing Grade 5

Content

Elements

Self

Peer

Teacher

I introduced and oriented the reader to the situation and
characters in the story with clear details.

I organized the story in a natural and sequential order.

T used dialogue and description to develop the story and
show the responses of the characters to the events.

I used a variety of transition words, phrases and clauses to
manage the sequence of the events in the story.

I used concrete words and phrases and sensory details to
help the reader experience precisely what is going on in the
story.

I wrote a conclusion that flows from the narrative.

Conventions

I used commas to set off introductory parts of sentences,
such as "At this time in history, it was common to..”

I used a variety of punctuation to fix any run-on sentences.

I correctly spelled words, using a dictionary or the word
wall to check correct spelling.

T used correct capitalization and punctuation.

I used verb tenses correctly to show time, states, and
conditions and checked my noun-verb agreement.

I reread, edited and revised my story for errors I found.
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Narrative

Name: Date:

*o Writing Checklist: Narrative Writing Grade 6

Content

Elements

Self

Peer

Teacher

I created a real or imagined narrative which is well
developed.

I hooked the reader with a description of the setting and
introduction of the narrator and/or characters.

I organized the events in a way that unfolds naturally and
logically.

T used dialogue, description, and pacing to develop
experiences, events and/or characters.

I used a variety of transitional words, phrases or clauses to
signal shifts from one time to the next.

T used precise words, phrases, descriptions, and sensory
details to describe experiences and events.

I wrote a conclusion the follows the narrative.

Conventions

I used all punctuation carefully and correctly.

I correctly spelled words, using a dictionary or the word
wall to check correct spelling.

T used verb tenses correctly to show time, states, and
conditions and checked my noun-verb agreement.

I used a variety of simple, compound, and complex
sentences.

I reread, edited and revised my story for errors I found.
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Literature

|

READING: Literature
Name:

My Literature Response Notebook

Grade 5

Common Core Standard

Academic Language Words and Phrases/Prompts

Addressed Standard

Page Date

Key Ideas and Details

5RL 1. Quote accurately from a text when explaining
what the text says explicitly and when drawing
inferences from the text.

I can quote accurate/y from the text to exp/ain what the text
says.

I can explain what the text explicitly states and what the text
implies or hints at.

e Why did the author write this passage?

e What inferences can you make?

e What information would you need to support the inference?

e What can you conclude from this passage?

e Why do you think that?

e Can you give specific examples from the text that support your
thinking?

e Can you show me where in the text the author says that?

Academic Vocabulary: explicit, inference, textual evidence,
conclude, author’s purpose, quote

5RL 2.Determine a theme of a story, drama, or poem
from details in the text, including how characters in a
story or drama respond to challenges or how the
speaker in a poem reflects upon a topic; summarize
the text.

I can determine the theme of a text and locate particular details
that convey the theme.

I can summarize what the text says.

e What is the theme of the story?

e Which statement is the theme of this story?

e Which of the following statements best reflects the theme of the
story?

e What conflicts did you see and how were they resolved?

* How did the characters solve the conflict?

e Summarize the text in your own words?

e What was the main conflict?

e What details did the author give to help solve the conflict?

e In the poem, can you find examples times when the speaker was
reflecting about the topic?

Academic Vocabulary: theme, drama, poem, details,
characters, reflects, topic, summarize, conflict, resolution,
solution

5RL 3.Compare and contrast two or more characters,
settings, or events in a story or drama, drawing on
specific details in the text (e.g., how characters
interact).

I can compare and contrast characters in a text and provide
details from the text.

I can compare and contrast settings in a text and provide
details from the text.

I can compare and contrast events in a text and provide details
from the text.

e What can you tell me about these characters?

e In what ways do the characters think alike/differently?

e How does this contrast affect the outcome?

e In what way do different settings in the story affect the outcome?

e Which details does the author provide to show us how the
characters act with each other?

e What attitude did the characters display?

e Whatdo____ and have in common?

e How does the dialogue help you understand the characters and
their actions?

Academic Vocabulary: theme, trait (characteristic), compare,
contrast, describe, character/ character traits, dialogue, analyze

Craft and Structure

5RL 4.Determine the meaning of words and phrases
as they are used in a text, including figurative
language such as metaphors and similes. (See grade
5 Language standards 4-6 for additional
expectations.)

I can determine the meanings of words and phrases as they are
used in a text.

I can define simile and metaphor.

I can determine what similes and metaphors mean as they are
used in a text.

e What does the word ___ mean in this sentence?

e Are there any clues around the word that can help you determine
its meaning?

e Locate a simile/metaphor — what does the author compare?

e What strategies can you use to help you find the meaning of the
word? Look at this group of words.

e What is the meaning of the phrase?

e What do the characters symbolize? In the story, what is a symbol
of ?

Academic Vocabulary: context clue, symbolize, imagery,
figurative meaning, literal, example, impression, detail, digital,
footnote

5RL 5. Explain how a series of chapters, scenes, or
stanzas fits together to provide the overall structure
of a particular story, drama, or poem.

1 can describe the overall structure of a novel by explaining how
the c/tapters unfold.

I can describe the overall structure of'a poem by explaining
how the stanzas unfold.

I can describe the overall structure of a drama by explaining
how the scenes unfold.

e How is this text organized?

This selection can best be described asa ____.

e Can you explain the difference between a chapter in a book and
a scene in a play? How many stanzas or verses does this poem
have?

e How would this change if we took out the
stanza/chapter/scene?

e What is the key event/idea in this chapter/stanza?

e Why do you think the author wrote this as a , instead of as
a ?

Academic Vocabulary: drama, dialogue, scenes, casts, act, stage
directions, dramatic literature, poem, stanza
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My Literature Response Notebook

Standard

Academic Language Words and Phrases/Prompts

Addressed Standard

Page Date

Craft and Structure- continued

5RL 6. Describe how a narrator’s or speaker’s point
of view influences how events are described.

I can describe the point of view of the narrator or speaker in a
text.

I can explain how the point of view of the narrator or speaker
in a text influences how events are described.

Who is telling these events?

Is the narrator part of the story?

Is this story being told in first-person?

What is the narrator’s perspective?

Are they in the story, or is the story being told by an outside
observer?

How does the narrator’s point of view influence how the events
are described?

Why do you think the narrator described the events the way
he/she did?

How would the story be different if another character was telling
the story?

Academic Vocabulary: influence, author, narrator, speaker in

text, point of view, develop

Integration of Knowledge and Ideas

5RL 7. Analyze how visual and multimedia elements
contribute to the meaning, tone, or beauty of a text
(e.g., graphic novel, multimedia presentation of
fiction, folktale, myth, poem).

1 can describe the visual and/or multimedia elements of a text.

1 can explain how a text would be different without its visual
and/or multimedia elements.

1 can describe how the visual and/or multimedia elements of a
text add to the meaning, tone, or beauty of it.

How do the images, sounds, and movements contribute to a
video or live presentation of a story that you have already read?
How does adding photo images or video help increase your
understanding of the text?

What audio elements can you add to your presentation of that
story, folktale, myth, or poem?

When reading this graphic novel, be sure to notice how the
creator uses words and images to convey the story.

Think about how visual images influence your perspective.

Academic Vocabulary: graphic novel, multimedia elements, tone,

folktale, fiction, myth, visual

5RL 8. | (Not applicable to literature)

5RL 9. Compare and contrast stories in the same
genre (e.g., mysteries and adventure stories) on
their approaches to similar themes and topics.

1 can compare and contrast stories in the same genre in terms
of how they treat a similar theme or topic.

Howare _ and____ alike?

How are __ and ___ different? How do the ideasin
compare to the ideasin___ ?

What characteristics does the character, ___, have that contrast
the character of ___ ?

How does ___ from the ___culture, compare to __ from the
__culture?

Why do you think the author of ___ used the same pattern of
events that was used in ____ ?

What kind of writing does the author use to tell the story? How
did the author organize the story?

What are some of the characteristics found in a fable? mystery?
poem?

Academic Vocabulary: compare, contrast, similar, patterns of

events, literature, mystery, poem, fable, genre

Range of Reading and Level of Text Complex

ity

5RL 10. By the end of the year, read and
comprehend literature, including stories, dramas,
and poetry, at the high end of the grades 4-5 text
complexity band independently and proficiently.

1 can explain which portions of a text I understand and which
portions I don’t.

1 can list questions I have about a text and ask for help in
order to understand portions of a text that are too difficult for
me.

I can use various reading and note-taking strategies that will
help me locate portions of a text that are difficult for me.

What have you read independently lately?

What genres have you read? What genre did you enjoy the
most?

Have you read multiple books by the same author?

Who is your favorite author? Have you read any of his/her books
lately?

While offering a choice of books ask, “Have you tried this reading
this type of book?”

If you read that book by this author, you might enjoy his/her
latest book.

Do you think you are ready to move to the next level?

Academic Vocabulary: literature, independently, fluently, author,

genres
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Literature I’ve Read all Year

Range of Text Types and Purposes

Literature

Stories

Dramas

Poetry

Includes children’s adventure stories, folktales,
legends, fables, fantasy, realistic fiction, and myth

Includes staged dialogue and brief familiar
scenes

Includes nursery rhymes and the subgenres of the narrative

poem, limerick, and free verse poem

Author Title

Text
Type

W T QT QT SR R 8| AR 9 9T 9T <X <A
R X T A SR R R QR AR AT QT SR A
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Writing Anchor Papers with Students

Learning About a Rubric from the Inside Out

A powerful way to help students understand what the elements of a rubric really mean is to write

anchor papers reflecting each level on a rubric WITH the students. Here’s how:

1. Either write yourself, or locate a piece of writing that represents a “2” on the
rubric you are hoping to help the students understand. (On a four point scale
this is a paper that is just below proficient.) Project this piece of writing on the
screen or chart paper so that all of the students can see it.

2. Provide each student with a copy of the rubric you will be illustrating with the
anchor papers you will be writing together.

3. Read the “2” to the students aloud and ask them to find evidence from the
rubric for why it's a “2”. For example, students may say, "I think it'sa "2"
because it uses a lot of everyday words instead of more interesting word
choices."

4. Using a piece of chart paper take suggestions from the class and
collaboratively rewrite the “2” paper to make it a “3” or proficient paper.

PLEASE NOTE: you will need to have taught the students about each of the
elements on the rubric before attempting this lesson.

5. Next, take the “3” paper and re-write it collaboratively with student input to
make it a “4”. There may be times during this process that you make
suggestions yourself if the students are stuck for ideas about how to write an
advanced paper. Early in the school year, you may even model and think
aloud as you go to compose this yourself in front of the students.

6. Finally, revisit the “2” paper and collaboratively re-write it to make it a “1”.
Display this paper as well.

7. Use these exemplars as anchor papers for students to refer to as they learn to
evaluate their own writing throughout the year.

Chart It!

P

WE DO -YOU HELP

2

D

YOU DO - | HELP

Portfolio Wall with Anchor Papers

When teachers display anchor papers
and rubrics alongside the portfolio
wall of student writing, expectations
for writing at grade level can be made
very explicit for everyone.
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GRADE 5 SAMPLE LEVEL 2 Anchor Paper

lots of spots.

9et the dog.

Once there was a scary dogq who lived
in a pard. The dog was blacH and hwad

loud. One nite some Hids were walKing
in the parH. Tb\we.y were going to
there Frendz Wouse on the other side
of the parH. The dog barHed. The
Hids yelled. Twe Hids are

scared. Then they run and they call
their parents. The parents tried to

characters, setting,

Twe dog barHed really
plot

e One paragraph

e Some sensory detarl,
but not vivid

Verb tense changes
e 5" grade words

misspelled

Limited description of

GRADE 5 SAMPLE LEVEL 3 Anchor Paper

T —

o Establishes setting
e Sequence clear

o Uses dialogue to

move plot

e Multi-paragraphs

e Details let the
reader visualize
the experience

e Mostly correct

conventions

J—

Town Parkt sits in the middle of the city., TF
you’r-e walKing somewhere, chances are you will wave to
pass through this part. Li's Full of Wugqe old trees, so
it's dard at night. Many animals live in the parH, but
the scariest creature is Spud, a big spotted dogq who
loves to Frightened children,

One Friday night a gqroup of fifth graders were
walKing through the parkH on the way to their Friends
hWouse to play video games, Twey wevre walKing and
taling not paying attention to what may be
there. Suddenly they heard a lowd howl From benind a
tree. They all jumped in the air at the same
time. When they landed they saw a huge, Scruffy hound
hWeaded their way barKing its Wead off.

‘Run!” screamed Tony, the oldest. As they raced
away from the dog, Spu«l canght one of the boy’s
bacHpacHs in wWis teeth. Let it 3o!" yelled Tony., Twhe boy
dropped the packH and they all continued to their
Friend’s wouwse.

“What are you running for?' asHed one of the
rarents when they got to the Friend’s kous-e?.

“Twat big spotted dog chased Ls out of the
park! Jose dropped wis bacHpack so we could all qet
away!” , Tony explained. The parents were shocHed and
worried. Twe boys wondered if they wowld 9o back to
the pard and look for the dog and Jose's bacHpacH, but
it seems they were terrified of Spuc.\ too. Tb\cy called
the Animal Control instead.
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Writing Project Boards

During any unit of instruction, it's really helpful to have a “project board” on display showing each step of
the process as students work on their projects. Simply set aside a space on a bulletin board for this, and
after you model each step in a process with the students using shared or modeled writing, simply post
that exemplar, list the steps you used, and label the parts of the text as needed.

This is an excellent way to help all students stay on track, or get back on track after missing school. You
can also use the project board as a classroom management tool by having students put a post-it or
clothespin with their name on it next to the stage of the project they are currently working on. This
“status of the class” visual will help you see at a glance how students are keeping up, or needing further
assistance. Place the project board next to the rubric you are using for the unit and the anchor papers or
exemplars for further explanation. You could even add due dates to each step as a reminder. Here are
some photos of writing project boards:

Samples follow.

reoT A “\"\Vt
gﬁ ntle

o)

- "

| I
Wt
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¥ MIND MaP

G
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Writing Project Boards Samples

T ey e e s il

| et story g ami o st e e
i nimree

When teachers post examples
of the steps of the writing
process based on pieces of
writing they have modeled for
their students, young writers
have a concrete reference
point for what is meant by
each phase of the process.

This is a great management
tool for tracking the status of
the class as they work
through a project. The
teacher can simply point to
each sample and say, for
example, “Raise your hand if
you have finished your draft.”
Students who are absent can
refer to the teacher model to
see what they missed when
they return to class.

v-e SX99M ONILIIMN

‘#f_“ 1 I -

e e H - o

@cgn' Checklist | | (e S
(do with a (m*cuiurTeH pencil) | Editing Checklist

(do with a&;}olum pencil and yaur writing parner)

| Read your story and look for sentences that need
punctuation (. | 7 , ") I Read your story and look for sentences that need
punctuation (. | 2, %) i
‘Read stery again and look for words than need capital
letters Read stor,
¥ again and look for words than need copital
letters
Read story again and look for words that need to be
spelled better Read story egain and look for words that need to be.
spelled better ik
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Writing Project Boards Samples

e i T,ncrH-
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Jumpstart

Whole Class Lesson

Differentiated Support

1st 2nd 3rd

Jumpstart Guided Independent

Oral rehearsal of what e Check in and guide during e Can work productively
they will write. writing. after whole group lesson.
Help with first section. e Have them share during e Check in as finish and
Have them share first. writing to extend their extend quantity and
thinking and get ideas from quality.
each other.

1. Jumpstart Group: Students who are not able to use a new writing skill after a whole group

lesson. Students who without additional reminders and support after a whole group lessons, would
have trouble getting started with a new process. These might include beginning English learners
who may not have understood the lesson, students who struggle with remembering the steps of a
complex task, or students who just lack confidence in their ability to write. Bring them to a small
group instruction area right after the whole group lesson and help them get started with extra
support such as:

= Additional opportunities to talk as a rehearsal to writing

= Interactive or shared writing of the first part of the writing task
= Word bank of vocabulary and ideas to include in the piece

= Re-teach of skill

= lLanguage frame

= Re-teach of steps in process listed for them on a small chart

Guided Group: Students who get started with some ease, but may need further reminders and
support along the way. You can rove the room and check in with them, or if the whole class is
bogged down with a step, you can do some re-teaching mid-stream.

Independent Group: these students are eager to get started and work quickly. However, they
may need reminders about quality over quantity in writing, or you may have time to teach that
group an extension of that skill once the other students are all underway. For example, while most
students in the class are writing a basic description with sensory detail, these students may be
ready to use literary devices such as metaphor, simile, or idioms in their descriptions.
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Sample Schedule for Differentiated Writing Support

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
Writing Lesson: Writing Lesson Mini-lesson Mini-lesson Remind students of
Model with continued project/lessons
samples, teacher using samples and
model; identify a checklist of “how

features of focus
genre.

Students Write:

Meet with
Jumpstart group

Students Write:
Small group 1

Students share.

Small group 2,3
or individual
conferences

Students share.

Students Write:

Students Write:

Small group 2,3
or individual
conferences

Students share.

to” chart.

Meet with
individual students.

Longer student
sharing period with
reflection.

WHOLE GROUP FOCUS FOR WEEK:

Standards

Assignment

Modeling

Mini-lessons

Small Group
Differentiated
Lessons
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Learning about REVISION and EDITING

Make it clear to students that there are two things we do with writing as we take it through
the process towards a “publishable” piece. Make a chart like this with the students so that they
can understand more easily the difference between the two.

REVISE—MAKE IT BETTER EDIT—MAKE SURE ITS CORRECT

e Re-read to make sure it makes GRAMMAR: Re-read to make
sense. sure that all of my sentences
sound like correct English

e Read aloud to a partner and see if
grammar.

they have any questions about
what you were trying to mean. FORMAT: Did I remember to
indent, have straight margins,

e Think about sentence variety—do
leave spaces between words?

all of my sentences start the
same way? SPELLING: Read your piece
backwards and look at each

o Think about word choice—are
word.

there other words I can use to

say the same thing in a more PUNCTUATION: Check for
interesting way? ending marks, commas, efc.

NARRATIVE WRITING:

¢ Does my narrative have a clear
sequence with linking words?

Did I use sensory detail to help
the reader ?

Did I use some dialogue to move
the story along?

Etc.

(Add to this throughout the year as you teach the students
more and more about quality writing).
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Whole Group Conferences as Mini-Lessons for Writing:

Strengthening Writing

. T . . .
oD

Common Core anchor standard 5 says: students will “develop
and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach.” As early as
second grade, it also suggests that students do this with
“guidance and support from peers and adults.” One-on-one
conferencing allows for entirely customized support of each
writer’s revision process, but it is not easy for teachers to
find time for this in a classroom of 30+ students. Peer
conferencing can be a valuable way to learn. Students
automatically “kidify” their explanations for each other,
however it can be problematic and also hard to manage.
Either students don’t have the skill to offer suggestions to
strengthen writing, or they take over and do the work for the
student.

Whole group conferences using projected text of student

writing provide the ideal instructional vehicle for teaching students what it looks like to
strengthen writing, as well as how to offer suggestions in a way that is helpful, not hurtful.

Here's how:
STEP 1:

Select 2-3 students’ writing to focus on per session. Start with stronger, more
confident writers so that shy or reluctant writers can see that it will be a supportive,
rather than embarrassing experience. Also select writing of these students that
contains a teaching point for revision that you want to make during this lesson. For
example, typical revision lessons may include:

e Improving word choice

e Varying sentence structure

e Adding detail or missing information

e Selecting details or evidence that supports the thesis or main idea of the paper
e Finding more precise transition words

¢ Dividing run-on sentences into distinct, complete sentences

e Showing what is meant with using vivid detail instead of “telling”

e Writing an interesting conclusion

Step 2:

Ask the students permission to share their writing with the class and suggest they practice
reading it aloud. They may also want to fix editorial errors so as to save embarrassment.
The focus of these lessons is on revision, NOT editing. Project the writing on the screen

and have the student read his or her piece aloud to the whole class.
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4
-

Step 3: “I noticed” </

Ask students to celebrate the strengths they notice in the writing with “I noticed...”
statements. For example they may say, “I noticed that you really told about your topic
in the first sentence,” or “I noticed that there is a lot of detail in your picture,” or * |
noticed that you used a lot of adjectives to describe things in your writing,” etc. Feel
free to model these statements yourself during the initial lessons.

Step 4: “1 wonder?”

Tell students they can ask questions about the writing to help the writer think about
what may be missing in the writing or made more interesting. Students use questions,
not suggestions, to keep the writer in control of his or her own writing. Initially,
students will need a lot of modeling of this by the teacher in order to get the difference
between a comment or judgment, and a question. For example, “I wonder what the
room looked like when you
stepped inside?” or “I wonder
what else you learned about

that you might want to
include to explain more.” As the
writer answers these questions
from the students, you take notes
for the student writer on a post-it
so that the writer can remember
what they said they wanted to add
or change. After 3-5 questions
are answered, project the post-it
with your notes on the screen so
that the class can see what you
wrote for the writer. The post-it
may look something like this with
bullet points, not entire sentences:

T wonder?

¢ Jdog. rusty brown,
long Fur

® parH. windy, leaves,
ground

Feeling! confused

Step 5: Closure:

End the session with reminding students what we learned about revising writing today
while helping our fellow students. Suggest to the others that they use what they
learned to strengthen their own writing during writing time. The spillover effect of
these whole group conferences on all the students’ writing is notable. Make sure to be
equitable and work your way through the entire class list before you invite the first
writers up to share again. You may choose to do this at the beginning of a writing
session to make a specific teaching point to apply, or at the end as a way to celebrate
as well as extend quality into the writing for the next day.
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Improving Writing with Synonyms for “tired” words
and “Show not Tell” vivid details

Step one:

Write a boring narrative about a fun day such as this one:

The Fuh Day

Qur class had a fuh day when we went to the fire station. e
saw many neat fire truCks. The firemen were really nice.
There was a |0t to see at the fire station. e really liked the
uhiforms they wear. Qur favorite part was the Siren. The
hoses were Co0|. The trip t0 the fire station was really fun.

Step two:

Fun:

Cool/neat:
Liked/favorite:

Step three:

Identify and highlight the “tired” words and list synonyms for them:

amusing, interesting, enjoyable

fascinating, spectacular, astounding
preferred, most entertaining

Identify and highlight in a different color the details that need description.

Fire trucks

Ffiremen

uhiforms

siren

hoses

= Have students share to find ways to describe what they saw with sensory details or specific
actions that occurred.

= Assign one item to each small group of students. They may draw on a white board or just
discuss. You may assign a note taker.

= Have each group share out and list their ideas under each of the items you've identified.

Fire trucks firemen unhiforms siren hoses
= gleamingred | ® enthusiastiC | ® heavy = Dlast = |onhg
= shiny = friendly = |OtS Of = |oud =  heavy
" huge = 3l buckles » felttheroar | = shaked
= covered = shiningthe |™ bigpoCKets in our
with truck stomachs
important
equipment
Step four: Use shared writing and the synonyms and details generated by the group to

revise the initial boring paragraph into a well written one with plenty of vivid
detail and excellent word choice:
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Step five: When this is finished, go back and highlight the replacement words for the
“tired words” and where vivid details were added to describe the items
selected. Leave this exemplar hanging up throughout the narrative writing
unit as a reminder about improving word choice and adding detail to writing.

Firestation FasCination
BYTRoom 6

We've been studying community helpers in our sOCial studies text book,
but last Friday we finally got to g0 explore a real working firestation.
When we arrived, the first thing we noticed were the gleaming red
firetrucks covered with important equipment. The long hoses shaked
along the side of the huge trucks, and impressive ladders sat on top ready
t0 80. The firemen were enthusiastiC about showing us everything and
even |et some Of us try on the heavy uniforms. Carlos almost fell over
then they helped him into the fire-proof jacket. At the end Of our Visit,
they warhed us to cover our ears before they gave us a blast from one of
the Sirens. e could feel the roar ih our stomachs it was so loud! e
thanked the firemen for |etting us Visit their fasCinating world.

An Amusing Day!

Our class had a fun day when we |

. went to JPL. We saw really nea Our class had a fintastic day

models of spacecrafl.  We got o when we went 1o JPL.  We saw

~ waich a €oul video about the Solar spectacular models of spacecraft

System. My favorite part of the day indeedt  We got to waich a

was watching the scientists make remarkable video about the Solar

~ the Mars Rover, The room with the System. My p:efm-ulpur\ur:h

satellites was yery interesting. day was warching the scientists

. After we left JPL we went to the make the Mars Rover. The room

park. That was: greal because we ite:

= partici ipated in relay races.  Mrs,

 Pacino made us do fiinny lhhs

" during the raccs. The day

with ucspila! tag und w{neelbarmw
1 couldn’® believe how fast

and Mrs. Waters were! ol he
uld stay longer. |
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A. R.M. S.
Add

What does my reader NEED TO KNOW?
* More details
* Sensory words
¢ Descriptive words

Remove

Is there any information that DOES NOT need
to be in my writing?

» Words that do not make sense

» Sentences that do not make sense

» Details that confuse my reader

Move

Is the information in the RIGHT ORDER?
+ Words that could go in another spot
» Sentences that could go in another spot

Substitute

What can | replace and make more
EXPRESSIVE or more CLEAR in my writing?

 Dead words
* Boring words
* Repetitive words
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Implementing a Publishing Week
in the Classroom

Towards the end of a cycle of teaching a particular form of writing, it is a wonderful thing to celebrate all
the students have learned by taking time for a publishing week. The students will need to have saved
several pieces of writing during the teaching cycle in order to participate. So, for example, you may have
been teaching students opinion writing for 4-6 weeks. Students have watched you model, participated in
shared writing of a couple of pieces, and produced at least three pieces of their own following a similar
process. Now, you're ready for a publishing week.

As you're scheduling for this week, also think about how you will want to have students share
their writing when it is publishable. You may want to:

= Have students read their writing to another class
= |nvite parents for an after school “authors’ tea”

= Create a class anthology and put it in the library as well as give a copy to each of the
other grade level classrooms

= Assemble a class magazine with each student contributing an article
= Post the student writing on the school website, or start a blog

Next is a list of mini-lessons you may want to consider to guide this process.

Choosing Which Piece to Publish:

Use student writing and your class rubrics or checklists to help students choose which piece they
want to publish. Use actual examples from the students to help them identify the qualities of the
writing you were working on. Have students re-read all of their pieces and then let students
choose one piece for publishing from their collection.

[_valua%wg fmwﬁon %(‘n
ubﬁd a capita) l»»Hﬁ{

My Serng of

Ire placed etinker
= words
N \\Hﬁ\ Juicy adiectives.

* Ve ,,25' e
E3e * T used vivid verbs,

* Pundua’non god

Qacm

\eHE“DE

. ial My sertence chows,
.‘¥CGP| g o WordS noﬁ}' tells.

L have punctuatio at
e €nd of my sentence
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REVISE: “make it better”

Use student writing to show students how to improve the
content of the writing before taking it to publication. For
young students this is most often adding detail, or choosing
more interesting words. Demonstrate with shared or
interactive writing how to add detail to a piece of writing
with input from the class.

Now have students re-read their writing to a partner. Next
show them how to add detail to a piece of writing either by
adding a sheet of paper to their piece to encourage writing
more, or literally cutting and pasting with scissors and tape.
For word choice, you can help students find a word to
change and then either think of a synonym or use a simple
thesaurus. Another way to get students to add more detail
is to have students read to a partner and teach the partners
to ask questions prompting more detail such as “what did
the dog look like?” “How did that make you feel?” etc.

diting is Fun! EDIT: “make it correct”

Red Light Guide this process slowly, one convention at a time. You may
want to have them re-read just for capitals and periods first
and use the color coding system (green for capitals and red for

9-G S399M ONILIIM

e ke ot et (e e s bogoyto ez e ending punctuation). For spelling have them read the whole
I con ey bt it them and teach themmto o trickss[fpere s mothing mare piece backwards, putting a dot under each word as they say it
out loud and look to see if it is spelled correctly. Any word that
i e RO doesn’t look right to the student can be circled and then fixed
earing and will wam you with 3 bark f someane i approaching your bouse. Mo with the use of a word bank, dictionary, or even a peer. [This

poster is on our website at www.knoxeducation.com.

n o
wonder we always sayy ' Dogs are a man's best friend!

= Capitals
- Red = Ending Punctuation
vellow = Other punctuation: quotation marks, commas, apostrophes

= beginning of paragraph for indent

Blue Dot = Read your writing backwards and say 4

Fix the spalling f it doesn't ook righ REVISE—MAKE IT BETTER EDIT—MAKE SURE ITS CORRECT

* Re-read to make sure it makes sense. GRAMMAR : Re-read to make sure that all
of my sentences sound like correct English

s Read aloud to a partner and see if they
grammar:.

have any guestions about what you were
frying to mean. FORMAT: Did I remember fto indent, have
straight margins, leave spaces between
words?

SPELLING: Read your plece backwards and
look at each word.

s Think about sentence variety—do all of my

sentences start the same way?

e Think about word choice—are there other
words I can use to say the same thing in a
more interesting way? PUNCTUATION: Check for ending marks,

commas, efc.

(Add to this throughout the year as you teach the students more and more about guality

writing).
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TEACHER EDIT:

Before re-copying or typing, the teacher will need to give it a once over to fix up remaining
errors. For spelling, you can list the still misspelled words on a post it and ask the students to
“find and fix” them. For capitals and punctuation, use editing marks consistently and teach
whichever system you want to use in advance to the students. For grammar, ideally, you would
sit with the student and show them how to say the sentence so it “sounds right” in English. You
could also do a mini-lesson on any particular common error such as irregular past tense words for
the whole class and then see if the students can self correct. If possible, arrange for extra help
from another teacher, teacher’s aide, or any other adult helper you can find during the publishing
week to help with the final edit process.

PUBLISH!
Have students re-copy or type their piece.
When Tomiol If the typing is going to slowly, you can
will haV gra hen: have the students work on typing for 30
1 Will 9010 Mexice minutes or so, and then just finish the
T will Cook With typing yourself. Pairing young students
My dogs " with older buddies for typing is another
By Cltzabe ~option. If you are not able to have

students type their final drafts, you may
have them handwrite them neatly on lined
paper and then trace over their writing

with a thin black marker.

ILLUSTRATE:

Have students illustrate their writing and bind it for a finished product. This is a great time to
introduce another art media as a special treat such as colored pencils, watercolor, or collage.
Student books can be assembled into blank hardbound books from Bare Books:
http://www.barebooks.com/books.htm turning young students’ writing into something parents
will treasure.

SHARE and CELEBRATE:

Invite others to hear student writing and look at illustrations. This may take the form of an
“author’s tea” with parents or invited guests from the staff, “author’s chair” with students reading
—] aloud to their peers, or a writing fair

» »| that may be for a whole grade level or
# @ den s 2wl school to enjoy.

Have students practice reading aloud
their piece several times before the
sharing to promote fluency and
dampen nerves. Encourage the
audience to give feedback about the
writing with compliments and
questions. You may also want to
have “wow” notes such as in the
photos in the section on “Author’s
Chair” next, available for readers to
leave feedback for writers.
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The “Editing Machine”

This is a fun way to get students to help each other edit their pieces. You'll need
to form groups of 3 or more ahead of time and have a timer handy. All students
need to have a finished piece of writing—preferably the same assignment.

1. Form groups and assign roles:
= Capitalization
= Punctuation
=  Format—neatness (checks indents, margins, and layout)
= Spelling

2. You may choose to assign a color to each role and have them make their
corrections with their assigned color pen or pencil.

3. Explain the task and review norms. Students are to only make corrections
for their assigned role and are not to give comments about the writing
during the editing machine.

4. Set timer for an amount of time that will work with the length of the
assignment (this will vary from 1-5 minutes or so).

5. Have students begin with a single paper in front of each “editor”.
6. Tell the students to start the machine. When the timer goes off, the

students pass papers to their right and repeat the process until each paper
in the group runs through every editor in the machine.

7. If students are gomg to

choose to collect them after
the “machine” is complete and
offer a final edit. For spelling
errors, simply write the
misspelled words on a Post-it
and make students find them
and fix them. For other kinds
of errors, use the same editing p
marks and colors that were
assigned to the editing
machine.
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Editing is Fun!
Red Light
Green Light

-I)qs make wonderful petss lhey are always happy to see yous

Inu can play ball with them and teach them to do trickss lhere is nothing more

cozy than snuggling on the couch with a soft and furry dogs I:)gs have excellent

hearing and will warn you with a bark if someone is approaching your house. lo

wonder we always sayy “I)qs are a man's best friend! "

- Green = Capitals

- Red = Ending Punctuation
Yellow = Other punctuation: quotation marks, commas, apostrophes
Orange = beginning of paragraph for indent

Blue Dot = Read your writing backwards and say each word.:

Civ tha enallina if it dnaen't lanl vianht
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S <

Capitalization

|

Names, places

Months, days of the week
First word in a sentence

leage

e Match nouns/verbs correctly

Punctuation

e Quotes “...”
¢« Commas,,,

e Periods... question marks???
exclamation points !!!

Spell ing
e Check all words
e Use dictionary if necessary
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Preparing Students for On-demand Writing Assessments:

The “Dress Rehearsal”

NOTE: Use this lesson if you want to give students practice ahead of time with a similar on-demand
writing test.

Preparation: you will need to create another new prompt for this task that matches as closely as
possible the format of the test for which they are preparing. Remember to follow the format of the
protocol, but not design something which matches the content directly. For example if the prompt is
going to have them summarize information read from 2 or more sources on the water cycle, make sure
your “dress rehearsal” prompt is on another, unrelated topic.

1. If time allows, have students practice one cold-write a few days before a writing test. Pass
out the prompt, give students an hour of quiet uninterrupted writing time, and then collect
the papers.

2. Review how the students did with this writing task and give them some feedback on the

following day about their performance. Use this debriefing time to boost confidence by
providing examples of student writing that matched the prompt. You might say something
such as, “listen to how this student used a synonym when paraphrasing the article in a
summary”. Or “All of you remembered to mention the title of the selection in the
introductory paragraph of the Response to Literature!”

3. If time allows, you can pass back these papers and let students revise/edit once they are
reminded of what they were to include and hear some examples from other student
papers. This will encourage them to do some revision and editing themselves during the
actual writing test.

Weime

"n“!lﬂlr
A school-wide focus on writing
can be made explicit through
the development of a writing
data wall such as this one. Each
grade level posts their current
rubric and anchor papers
showing what they are
expecting, and some
information about the standards
they are teaching. The whole
staff can then see at a glance
what is going on in writing and
how students will progress
through the grades.
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Narrative

NARRATIVE WRITING RUBRIC
California Common Core Standards Based — GRADE 4

WITH GUIDANCE and

simple sentences

Level NARRATIVE WRITING LANGUAGE CONVENTIONS SUPPORT
FROM ADULTS
O Meets all expectations set forth in 3 Mostly correct use of Ianguage conventions, and Guidance & Support
) . . some above grade level skills used, for example:
% O Uses narrative techniques, such as dialogue, O Meets all tai t forth in 3
O description, and pacing, to develop experiences and €ets all expectations set torth In
<+ 8 events O Uses underlining, quotation marks, or
- O Effective use of concrete, sensory, and figurative italics for titles of works )
. . - Level of guidance
language O Recognizes and corrects inappropriate and supbort from
shifts in verb tense. upp
adults before
NARRATIVE WRITING (W3) Adequate use of correct sentence formation, writing:
O Orients the reader by establishing a situation and punctuation, capitalization, grammar usage and Check off what was
introducing a narrator and/or characters (W3a) spelling for grade level, for example: R
O Organizes event sequence that unfolds naturally O Produces complete sentences, ' student wrote the
(W3a) recognizing and correcting inappropriate piece being scored
O Uses dialogue and description to develop fragments and run-ons (L1f) ) )
experiences and events or show the responses of O  Correctly uses frequently confused words | LI Discussion
characters to situations (W3b) (e.g., Io, .1‘00, two; f/7_9f6’,_”76'/") _('-19) O  Read aloud or
O Uses a variety of transitional words and phrases to O Writes fluidly and legibly in cursive or shared reading
manage sequence of events (W3c) joined italics. (L1h) _
O Uses concrete words and phrases and sensory O  Uses correct capitalization (L2a) o) PIETY
details to convey experiences and events precisely O Uses commas and quotation marks to O Vocabulary
" (W3d) mark direct speech and quotations from word bank
2 O Provides a conclusion that follows from the a text (L2b) O i
M o narrated experiences or events (W3e) O Uses a comma before a coordinating ; tare t.o r
= conjunction in a compound sentence. Interactive
WRITING PROCESS (W4-W8) (L2¢) writing
O Uses clear_ and cohe(ent writing in multi-paragraph O Spells grade-appropriate words correctly, O Graphic
texts that is appropriate to task, purpose, and consulting references as needed. (L2d) organizer
audience (W4) O Chooses words and phrases to convey O LenmEae
O WGASFA* Develops/strengthens writing by ideas precisely (L3) frames
planning, revising, editing (W5) O Chooses punctuation for effect (L3)
O WGASFA* Uses a variety of digital tools to write
and publish writing (W6)
O WGASFA* Can keyboard/ type a minimum of one
page in a single sitting (W6)
O Takes notes, paraphrases, and categorizes
information, and provides a list of sources (W8)
[0  Draws evidence from text (W9)
a O Unevenly maintains setting, characters, and plot Limited use of correct sentence formation,
8 O May not write multi-paragraphs punctuation, capitalization, grammar usage and
= O Little use of concrete words and phrases and spelling for grade level, for exgmple:
~N 2 sensory details to convey experiences and events O  Uses some punctuation correctly
o precisely (W3d) O Uses some sentence variety correctly
§ O  Planning for writing is limited O  Spells most words correctly
< Uses some linking words/phrases
O Has little or no plot, or may be just a series or list Infrequent use of correct sentence formation,
b of events punctuation, capitalization, grammar usage and
% O Provides few details or descriptions spelling for grade level, for example:
= O Uses no or few transitions O  Many words spelled incorrectly
- § O Does not write multiple paragraphs O Has many errors in capitalization
@ O Planning for writing is absent or disorganized O  Writes few complete sentences or only
O
(@]

O  Punctuation includes many errors or is
missing

WGASFA: “with guidance and support from adults”

This rubric was adapted from rubrics at sbusd.org and information from Smarter Balanced Assessments (www.smarterbalanced.org) using the California

Common Core Standards at www.cde.ca.gov.

Smarter
A Balanced
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Narrative

®w®

NARRATIVE WRITING RUBRIC
California Common Core Standards Based — GRADE 5

WITH GUIDANCE and

Level NARRATIVE WRITING LANGUAGE CONVENTIONS SUPPORT
FROM ADULTS
Mostly correct use of language conventions, and
% O  Meets all expectations in level 3 some above grade level skills used, for example: Guidance & Support
<+ 8 O  Events unfold naturally and logically O Meets all expectations in level 3
o O  Effective use of precise words and phrases, relevant O Varies sentence patterns for meaning,
U>j descriptive detz(ijils, and sensory language to convey interest, and style
experiences and events O Maintains consistency in style and tone
NARRATIVE WRITING (W3) Adequate use of correct sentence formation, :?]\(/jeéff gourltd?rg(ﬁ

O Orients the reader by establishing a situation and punctuation, capitalization, grammar usage and adults E(Fa)fore
introducing a narrator and/or characters (W3a) spelling for grade level, for example: s

O Organizes event sequence that unfolds naturally (W3a) O Uses verb tenses to show time, states, )

O  Uses narrative techniques, such as dialogue, and conditions; and uses noun-verb ] Check off what
description to develop experiences and events or show the agreement correctly most of the time was done before
responses of characters to situations (W3b) (L1) the student wrote

O Uses a variety of transitional words and phrases to O Uses punctuation to separate items ina | the piece being
manage sequence of events (W3c) series (L2a) scored.

O  Uses concrete words and phrases and sensory details to O Uses a comma to separate an O Discussion
convey experiences and events precisely (W3d) introductory element from the rest of the

O  Provides a conclusion that follows from the narrated sentence (L2b) O Read aloud

w .
o experiences or events (W3e) O Usesacomma to set off the words yes or shared
M g WRITING PROCESS (W4-W8) and no, to set off a tag question, and to reading
2 O  Uses clear and coherent writing in multi-paragraph texts indicate direct address (L2c) O Drawing
that is appropriate to task, purpose, and audience (W4) O Uses underlining, quotation marks, or O Vocabul

O WGASFA* Develops and strengthens writing by planning, italics to indicate titles of works (L2d) W?)iz ga?]rlg
revising, editing, rewriting, or trying a new approach (W5) O Spells grade-appropriate words correctly,

O WGASFA* Uses a variety of digital tools to write and consulting references as needed (L2e) O Shared or
publish writing (W6) interactive

O  Keyboards/types a minimum of two pages in a single writing
sitting (W6) .

L . . . O Graphic

O  Participates in shared research projects that build B
knowledge through investigation of different aspects of a 9
topic. (W7) O Language

O  Summarizes or paraphrases information in notes and frames
finished work, and provides a list of sources (W8)

O  Unevenly maintains setting, characters, and plot Limited use of correct sentence formation,

% O May not write multi-paragraphs punctuation, capitalization, grammar usage and
) O Uses some linking words/phrases spelling for grade level, for example:

~ = O Little use of concrete words and phrases and sensory L Uses verb tenses correctly some of the
% details to convey experiences and events precisely (W3d) time.
g O  Planning for writing is limited O Uses some punctuation correctly
< O Uses some sentence variety correctly

O  Spells many words correctly

5 O  Little or no plot, or may be just a series or list of events Infrequent use of correct sentence formation,
I47) O  Provides few details or descriptions punctuation, capitalization, grammar usage and
= O Does not write multiple paragraphs spelling for grade level, for example:

- O O  Planning for writing is absent or disorganized O  Writes few complete sentences or only
Z simple sentences
8 O Has many errors in punctuation
8 O Has many errors in spelling and/or

capitalization

e  WGASFA: “with guidance and support from adults”

This rubric was adapted from rubrics at sbusd.org and information from Smarter Balanced Assessments (www.smarterbalanced.org) using the California

Common Core Standards at www.cde.ca.gov.

Smarter
\ Balanced

©Charlotte Knox ¢ knoxeducation.com — Narrative Writing — Page 86



Narrative
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NARRATIVE WRITING RUBRIC
California Common Core Standards Based = SIXTH GRADE

NARRATIVE WRITING

LANGUAGE CONVENTIONS

WITH GUIDANCE and

SUPPORT

O Contains many capitalization and/or
spelling errors

Level FROM ADULTS
O  Meets all expectation in level 3 Mostly correct use of language conventions, and -
. . . : R Guidance & Support
n O  Effective opening and closure for audience and purpose some above grade level skills used, for example: ———
8 ] Effect_ive_ use of _precise words and phrases, relevant O Meets all expectations in level 3
<+ 8 descn_ptwe details, and sensory language to convey O Uses phrases and clauses within a sentence,
- experiences and events _ _ avoiding dangling modifiers
0O  Effective use of a variety of na(ratwe techniques that advance O Refers to reference material to determine
the story or illustrate the experience best word choices in writing Level of guidance
NARRATIVE WRITING (W3) Adequate use of correct sentence formation, agdlfugp?rt from
. _— i italizati adults before
O Engages and orients the reader by establishing a context and punctuation, capitalization, grammar usage and writing:
introducing a narrator and/or characters (W3a) spelling for grade level, for example: :
O  Organizes event sequence that unfolds naturally and logically O Uses a variety of pronouns effectively (L1a-d) Check off what was
(W3a) O u . . q done before the
O  Uses narrative techniques, such as dialogue, pacing, and SES a variation of simp'e, compound, student wrote the
I - complex, and compound-complex sentences . :
description to develop experiences, events, and/or characters for meaning and interest (L3a) piece being scored.
W3b . .
( ) ) . O  Ensures that verbs agree with compound O Discussion
O Uses a variety of transition words, phrases, and clauses to subiects
convey sequence and signal shifts from one time frame to ) L . O Read aloud
o u hen linking two cl th ead alou
another (W3c) ses gom?jas when lin |ng(;j wotc auses wi or shared
O  Uses precise words and phrases, relevant descriptive details, a conjunction in 'corppo'un sentences reading
and sensory language to convey experiences and events D Uses correct capitalization )
W3d) O  Spells correctly (L2b) O Drawing
" (
(9 o L Provides a conclusion that follows from the narrated O Vocabulary
g experiences or events (W3e) o ek
WRITING PROCESS (W4-W8) O Shared or
O  Uses clear/coherent writing where development, organization interactive
and style are appropriate to task, purpose, and audience (W4) writing
O WGASFA* Develops and strengthens writing by planning, O Graphic
revising, and editing, rewriting, or tying a new approach (W5) or (El)nizer
O  Uses technology to produce writing (W6) 9
O  Uses keyboarding skills to minimum of 3 pages in a single O Language
sitting (W6) frames
O Conducts research drawing on several resources (W7)
O  Assesses credibility of sources; quotes or paraphrases the data
and conclusions (W8)
O  Avoids plagiarism and provides basic bibliographic information
(ws)
O  Uneven development of setting, characters, and plot Limited use of correct sentence formation,
O Events are unevenly developed punc_tuation, capitalization, grammar usage and
%) O Some use of precise words and phrases, relevant descriptive spelling for gradg level, for example:
° details, and sensory language to convey experiences and O  Contains some run-on sentences
% events O  Uses mostly simple or compound
N - O May not write multi-paragraphs sentences
3 O  Planning for writing is limited O Uses propositional phrases, appositives,
e O  Uses some linking words and phrases depe_ngient and m_depe_nden't clauses,
= transitions or conjunctions incorrectly
< O Contains some punctuation errors
O Contains some capitalization and/or
spelling errors
O  Has little or no plot, may be just a series of events Infrequent use of correct sentence formation,
5 O  Provides few details or descriptions punctuation, capitalization, grammar usage and
= 5 O Uses no or few transitions spelling for grade level, for example:
-3 g O Does not write multiple paragraphs . Conta!ns many run-on se'zntences
8 O  Planning for writing is absent or disorganized O Contains many punctuation errors

e  WGASFA: “with guidance and support from adults”

This rubric was adapted from rubrics at sbusd.org and information from Smarter Balanced Assessments (www.smarterbalanced.org) using the California
Common Core Standards at www.cde.ca.gov.
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Language

Language Instruction Planning Sheet (=

i

For teaching Language use this planning sheet to organize your lesson. Use a separate sheet for each of
the weeks you are covering Narrative Writing.

Weeks 1-2

Language Standards to teach during this | How | will teach them
unit

Weeks 3-4
Language Standards to teach during this | How | will teach them
unit

Weeks 5-6
Language Standards to teach during this | How I will teach them
unit

©Charlotte Knox ¢ knoxeducation.com — Narrative Writing — Page 88

dOVNONVI



Language

CCSS Language Standards

Language Standards

4-6

CONVENTIONS of STANDARD ENGLISH

Grade 4

Grade 5

Grade 6

1. Demonstrate command of the conventions of
standard English grammar and usage when writing
or speaking.

a. Use interrogative, relative pronouns (who,
whose, whom, which, that) and relative
adverbs (where, when, why). CA

b. Form and use the progressive (e.g., / was
walking; | am walking; I will be walking) verb
tenses.

c. Use modal auxiliaries (e.g., can, may, must)
to convey various conditions.

d. Order adjectives within sentences according
to conventional patterns (e.g., a@ small red
bag rather than a red small bag).

e. Form and use prepositional phrases.

f.  Produce complete sentences, recognizing and
correcting inappropriate fragments and run-
ons.*

g. Correctly use frequently confused words
(e.9., to, too, two; there, their).*

h. Write fluidly and legibly in cursive or
joined italics. CA

1. Demonstrate command of the conventions of
standard English grammar and usage when writing
or speaking.
a. Explain the function of conjunctions,
prepositions, and interjections in general and
their function in particular sentences.

b. Form and use the perfect (e.g., / had walked;

1 have walked; I will have walked) verb
tenses.

c. Use verb tense to convey various times,
sequences, states, and conditions.

d. Recognize and correct inappropriate shifts in
verb tense.*

e. Use correlative conjunctions (e.qg., either/or,
neither/nor).

1. Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

a. Ensure that pronouns are in the proper
case (subjective, objective, possessive).

b. Use all pronouns, including intensive
pronouns (e.g., myself, ourselves)
correctly. CA

c. Recognize and correct inappropriate shifts
in pronoun number and person.*

d. Recognize and correct vague pronouns
(i.e., ones with unclear or ambiguous
antecedents).*

e. Recognize variations from standard English
in their own and others’ writing and
speaking, and identify and use strategies
to improve expression in conventional
language.*

2. Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

a. Use correct capitalization.

b. Use commas and quotation marks to mark
direct speech and quotations from a text.

c. Use a comma before a coordinating
conjunction in a compound sentence.

d. Spell grade-appropriate words correctly,
consulting references as needed.

2. Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.
a. Use punctuation to separate items in a
series.*

b. Use a comma to separate an introductory
element from the rest of the sentence.

c. Use a comma to set off the words yes and
no (e.g., Yes, thank you), to set off a tag
question from the rest of the sentence
(e.g., It’s true, isn't it?), and to indicate
direct address (e.g., /s that you, Steve?).

d. Use underlining, quotation marks, or
italics to indicate titles of works.

e. Spell grade-appropriate words correctly,
consulting references as needed.

2. Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

a. Use punctuation (commas, parentheses,
dashes) to set off
nonrestrictive/parenthetical elements.*

b.  Spell correctly.

*Beginning in grade 3, skills and understandings that are particularly likely to require continued attention in higher grades as they are applied to
increasingly sophisticated writing and speaking are marked with an asterisk (*). See the table “Language Progress Skills, by Grade” for a complete list
and Appendix A for an example of how these skills develop in sophistication.

KNOWLEDGE of LANGUAGE

Grade 4

Grade 5

Grade 6

3. Use knowledge of language and its conventions
when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas
precisely.*

b. Choose punctuation for effect.*

c. Differentiate between contexts that call for
formal English (e.g., presenting ideas) and
situations where informal discourse is
appropriate (e.g., small-group discussion).

3. Use knowledge of language and its
conventions when writing, speaking,
reading, or listening.

a. Expand, combine, and reduce
sentences for meaning,
reader/listener interest, and style.

b. Compare and contrast the varieties
of English (e.g., dialects, registers)
used in stories, dramas, or poems

3. Use knowledge of language and its conventions when
writing, speaking, reading, or listening.

a. Vary sentence patterns for meaning, reader/

listener interest, and style.*

b. Maintain consistency in style and tone.*
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Language
“”' -w

CCSS Language Standards

Language Standards

4-6

VOCABULARY ACQUISITION and USE

Grade 4

Grade 5

Grade 6

4. Determine or clarify the meaning of
unknown and multiple-meaning words and
phrases based on grade 4 reading and
content, choosing flexibly from a range of
strategies.

a. Use context (e.g., definitions, examples,
or restatements in text) as a clue to the
meaning of a word or phrase.

b. Use common, grade-appropriate Greek
and Latin affixes and roots as clues to the
meaning of a word (e.g., telegraph,
photograph, autograph).

c. Consult reference materials (e.g.,
dictionaries, glossaries, thesauruses),
both print and digital, to find the
pronunciation and determine or clarify the
precise meaning of key words and
phrases and to identify alternate
word choices in all content areas.

4. Determine or clarify the meaning of
unknown and multiple-meaning words and
phrases based on grade 5 reading and
content, choosing flexibly from a range of
strategies.

a. Use context (e.g., cause/effect
relationships and comparisons in text) as
a clue to the meaning of a word or
phrase.

b. Use common, grade-appropriate Greek
and Latin affixes and roots as clues to the
meaning of a word (e.g., photograph,
photosynthesrs).

c. Consult reference materials (e.g.,
dictionaries, glossaries, thesauruses),
both print and digital, to find the
pronunciation and determine or clarify the
precise meaning of key words and
phrases and to identify alternate
word choices in all content areas.

4. Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade 6
reading and content, choosing flexibly from a range of
strategies.

a. Use context (e.g., the overall meaning of a sentence
or paragraph; a word’s position or function in a
sentence) as a clue to the meaning of a word or
phrase.

b. Use common, grade-appropriate Greek or Latin
affixes and roots as clues to the meaning of a word
(e.q., audience, auditory, audible).

c. Consult reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and digital, to
find the pronunciation of a word or determine or
clarify its precise meaning or its part of speech.

d. Verify the preliminary determination of the meaning
of a word or phrase (e.g., by checking the inferred
meaning in context or in a dictionary).

5. Demonstrate understanding of figurative
language, word relationships, and nuances in
word meanings.

a. Explain the meaning of simple similes and
metaphors (e.g., as pretty as a picture) in
context.

b. Recognize and explain the meaning of
common idioms, adages, and proverbs.

¢. Demonstrate understanding of words by
relating them to their opposites
(antonyms) and to words with similar but
not identical meanings (synonyms).

5. Demonstrate understanding of figurative
language, word relationships, and nuances in
word meanings.

a. Interpret figurative language, including
similes and metaphors, in context.

b. Recognize and explain the meaning of
common idioms, adages, and proverbs.

c. Use the relationship between particular
words (e.g., synonyms, antonyms,
homographs) to better understand each
of the words.

5. Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

a. Interpret figures of speech (e.qg., personification) in
context.

b. Use the relationship between particular words (e.g.,
cause/effect, part/whole, item/category) to better
understand each of the words.

c. Distinguish among the connotations (associations) of
words with similar denotations (definitions) (e.g.,
stingy, scrimping, economical, unwasteful, thrifty).

6. Acquire and use accurately grade-
appropriate general academic and domain-
specific words and phrases, including those that
signal precise actions, emotions, or states of
being (e.g., quizzed, whined, stammered) and
that are basic to a particular topic (e.g.,

wildlife, conservation, and endangered when
discussing animal preservation).

6. Acquire and use accurately grade-
appropriate general academic and domain-
specific words and phrases, including those that
signal contrast, addition, and other logical
relationships (e.g., however, although,
nevertheless, similarly, moreover, in addition).

6. Acquire and use accurately grade-appropriate general
academic and domain-specific words and phrases;
gather vocabulary knowledge when considering a word
or phrase important to comprehension or expression.
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Ideas for Helping Students Add Dialogue
to Their Narratives

Examining Dialogue in Published Work:

» Have students find examples of dialogue that they enjoyed in their O
independent reading. Have them recopy these on an overhead , large
sheet of paper, or sentence strips so that they can be shared with the

class. “
» Use a big book story with dialogue to note how dialogue is used. The 1DO - YOU WATCH

big book version of Rumplestilskin is color coded to match each

character.

» Find an example of dialogue that moves the storyline and share that O
on an overhead with the class as another way to “show, not tell” what
is going on in a story.

WE DO - YOU HELP
Learning the Mechanics of Writing Dialogue: [-)

Write a single line of dialogue on the whiteboard and have students respond to
it as themselves in dialogue on their own individual white boards:

“Tonight you will have double homework!” exclaimed the teacher.

4 n' Sald

Students can pair up and continue to write dialogue back and forth between each other once they
understand how to respond in dialogue form.

Punctuating Dialogue with Total Physical Response (TPR):

Write a line of dialogue on the white board without punctuation or capitalization. Recite it slowly to
the class while the class signals with their body the correct capitalization and punctuation.

Caps: hands spread apart lengthwise to signal a tall letter.
Lower Cases: hands brought lower to signal a shorter letter.
Quotation Marks: two fingers curved face down.

Period: index finger points out.

Comma: index finger makes comma motion.

Question Mark: draw one in the air with the index finger.
Exclamation Mark: draw one in the air with index finger.

Add the corrections to the sentence with a colored marker once the students have completed the active
punctuating to make sure all students have understood the correct form.
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Using Comic Strips to Write Dialogue

Gather comic strips from the newspaper and have students re-write the strip in dialogue format.

For Example:

HE SAYS THAT CHILDREN AR | | I RATHER INCLINED T?
MUCH MORE AARE OF WHAT | | AGREE WITH HIM AREN wu?
IS GOME ON AROUND THEM

THAN ADULTS THJHIC mE‘r’AHE

Charlie Brown said, “This writer says that children are remarkably observant.”

“He says that children are much more aware of what is going on around them than adults think
they are,” continued Charlie Brown.

“I'm rather inclined to agree with him, aren’t you?” he asked.
“Huh?” wondered Linus.

Quotation Marks Center:

1. Write dialogue on sentence strips: one side with caps and punctuation in the right place, the
other side without caps or punctuation.

Prepare clothespins with punctuation marks and a signal for capital letter.
Have students practice putting the clothespin-marks in the right places on the sentence strips.
They can turn over the strip to see if they did it correctly or trade with a partner to check.

Placement of Quotation Marks, Commas and Ending Punctuation in
Dialogue:

= “l will find out,” said Sally.

= “l will find out,” Sally said.

= Sally said, “I will find out.”

“I will find out,” said Sally, “when I finish what I'm doing now!”

“I will find out,” said Sally, turning toward the computer. “What did you say his last name
was?”
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Rules for Quotation Marks (“...””)

Quotation marks (“ ) are highlighting what someone has said. Highlighting what someone
says exactly is called “quoting” them. What they actually said is a “guotation”.

Rule 1:

Rule 2:

Rule 3:

Use quotation marks before and after the words of a direct quotation to indicate
someone’s exact words.

EXAMPLE: Sam shouted, “Leave me alone!”

Use quotation marks when writing titles of things.

EXAMPLE: Sam read the story “The Three Little Pigs”.

Use quotation marks to enclose the title of short works — chapter, article, poem,
essay, short story.

EXAMPLE: She sang, “The Star Spangled Banner”. | read, “The
Highwayman”.

(Long works are underlined — books, movies, magazines — | read Of Mice and
Men.)

Rules for Quotations

Rule 1:

Rule 2:

Rule 3:

Rule 4:

Rule 5:

There is a comma (,) before the quotation

EXAMPLE: Jessica said, “I want to come home.”

The quotation begins with a capital letter.
EXAMPLE: Trudy said, “My goodness! I've lost my hat!”

Only the speaker’s exact words are placed inside the quotation marks.
Quotation marks (* ™) surround the exact words of a speaker. They begin where
the talking begins, and end after the last word that is spoken.

EXAMPLE: Trudy said, “My goodness! I've lost my hat!”
Use a set around one or more sentences spoken by the same person.

EXAMPLE: “If | ever go back to Arizona, I will go to the Grand Canyon. It is so
magnificent,” said Margaret.

Single quotes are used /nside a set of quotation marks.

EXAMPLE: “When the ride started to climb the first hill, Bob yelled ‘Mommy!’
and | couldn’t stop laughing,” said Charles.

There is always punctuation at the end of the quote placed /nside the
guotation marks.

EXAMPLE: Jessica said, “l want to come home.”
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Treasure Hunt for Figurative Language

This is a half-letter-sized booklet that is printed back-to-back and given to students to help them
record how often they find the use of figurative language in things they read during
vacation/non-school time.

You can find these and other writing/language booklets such as prefixes/suffixes and Greek and Latin
Roots on our website at www.knoxeducation.com.
Here’s the link!

http://www.knoxeducation.com/sites/main/files/file-
attachments/ccss_treasure_hunt_for_figurative_language for_students.pdf

Common Core Standards @ Treassre Hond!
- Directions
' 1.  Look for words during your vacation to add to the grow
W . lists in this booklet You can find them in your pleasure
reading, newspapers, magazines, and even on signs in

stores!

2. Wirite each new word you find on its list (see all the lists
inside).

3. Tally each list of words you find to keep track of your total
number of words.

Total Treasure Chest

Figurative
Language

Page Samples Total

Metaphor

Metaphor

Simile

Simile

Personification

Personific ation

wle|~w|leo|n]|a]w

Imagery

10 Imagery

11 Symbol

12 Hyperbole

Treasure Hunter: TOTAL TREASURES FOUND

Laniunia
Metaphor Imagery

Tueo things used to compare or contrast with s A word or phrase you can visualize while resding.
Example: "Life is but 3 dream.” Exampie: “The blue dome of the sky abave.”

L5 Language Standard in the
Commeon Core Standards grades 4-12

Hyperbole
uzed often with humor.
@mple: °T could eat a horse.”

2 2.

a .

el r] ] #| #| =
0

)

as 2 bat.” xample: omputer hates me.” ToTAL
rrrrr
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Using White Boards to Teach Writing Conventions:

Dictation

Procedure:

Use white boards or plain writing paper.

Dictate a sentence or short paragraph to your students. Speak slowly and repeat as
needed. Build into your dictation the skills you want to check for such as spelling,
vocabulary, punctuation etc. Make sure to check your grade level standards blueprints
to cover the specific skills expected for your grade level.

Tell the students how many skills they are to find and use. For example, “The sentence
below contains "

Benefits:

Use dictation to learn about your students while watching them “encode”. You can see
immediately what they are able to do, and what still confuses them. Walk around and
observe while students are taking the dictation.

Take time to use the “teachable moments” that will no doubt appear as you see where
students are confused. You may want to stop the dictation and teach the skill right then
so that all students are successful. For example, “/ am noticing that many of you were
having trouble with , let’'s go back and remember the rule for 7

Sample of white board response

Mrs. Knox sa/d, «“ Do you [ike to
go to §a Francisco, Californio?’

(6 capital letters, 6 punctuation points)
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Show Not Tell

Using Shades of Meaning Emotion Words

Show Not Tell Lesson using emotion words:

Copy and cut out the words. Review them by placing them on a continuum from positive to
negative. Pass them out face down to students. Students write a scene that describes the
feeling or lists what you would see in a character experiencing that emotion and then the class
listens to their writing and tries to guess which emotion word they were illustrating with their
writing. This lesson is well suited for teaching CCS ELA Language standards 1, 3, 4, and 5:
“shades of meaning”. See page 56 for introduction of Show Not Tell and sensory word

development.

joyful calm terrified scared
excited frantic worried tense
playful amused proud peaceful
curious nervous frustrated angry
embarrassed |anxious elated ebullient
ecstatic flabbergasted | confused irritated
giddy shy disgusted furious
gloomy lethargic cheerful lonely
ignored obsessed bored fascinated
shocked confident astonished weary
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Regular and Irregular Past Tense Verbs in English

Most of narrative writing is written in the past tense, so it makes sense to draw students
attention explicitly to how our verbs work as they are working on writing their stories. Verbs
are tricky in English:

“Irregular verbs are verbs that do not follow the convention of adding ‘ed’ at the end of the
verb to form past tense statements. Although there are only about 180 past tense verbs in
the modern English language, they are the most commonly occurring verbs. According

to Steven Pinker, 70 percent of the time we use a verb, it is an irregular verb. The
implication for pedagogy is that irregular verbs are an extremely important area to cover.”

Steven Pinker is Professor in the Department of Brain and Cognitive Sciences at MIT,
and the author of 7he Language Instinct (William Morrow & Co., New York, 1994)

Here are some ways to do this:
Noticing the difference between present tense and past tense in English:

Make a list of things you do every day during lunch recess with your students. Use white
boards to get input from the students and follow the “no repeats” method. Students list
their ideas and as you add them to the whole class chart, others cross off the words if they
have already listed them on their whiteboard.

Next, ask the students what they did yesterday during lunch recess. List those things as
well. After you've generated the lists, step back and ask the students to notice any patterns
they see in the changes to the verbs between present and past. See if your students can
“discover” and verbalize about what they notice. Your chart may look something like this:

What we do every day at What we did yesterday at
Lunch Recess Lunch Recess:

Eat lunch Ate lunch

Drink water Drank water

Run around Ran around

Play with friends Played with friends
Read books Read books

6o to the bathroom Went to the bathroom
Get hot 6ot hot

Talk to friends Talked to our friends
Laugh Laughed

Jump around Jumped around
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Once the students have noticed that some past tense verbs have —ed at the end and others
change their spelling and pronunciation, introduce the concept of regular and irregular verbs
to the students. Next sort the verbs they listed for lunch recess and then expand that to
include other things they did yesterday to broaden the sort.

Based on this initial lesson have students “grow” a list of regular and irregular past tense verbs
over the course of the next week. Have students, for example, highlight the verbs in a story
passage that is written in past tense and list and sort those verbs as regular or irregular.
Produce a finer sort for the regular —ed past tense verbs by pronunciation like the photo
below:

S&%ﬁd é?\&e&“ﬂ gﬂo o
o mﬁ? o

\oo\ge :

i

rolled< slipped-
Cltm\oedw ‘ laugl?
move :
et

1m|e.d picked
mweuw& ho\uleO\ Thorks _

Wigy kd su??uaed Topp |
_e Yuroed .

Encourage students to use these in authentic language practice during class by either writing
sentences on white boards about something that happened in the past, or by telling each

other stories about something that happened in the past. Let them have their irregular verbs
chart handy as they do this. It is challenging to keep all of these straight rules in one’s mind.

A list of past tense verbs follows.
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Examples of Past Tense Verbs

PRESENT PAST Tense PRESENT PAST Tense PRESENT PAST Tense
Tense Tense Tense
awake awoke fight fought pay Paid
be was, were find found put Put
beat beat fly flew read Read
become became forget forgot ride Rode
begin began forgive forgave ring Rang
bend bent freeze froze rise Rose
bet bet get got run Ran
bid bid give gave say Said
bite bit go went see Saw
blow blew grow grew sell Sold
break broke hang hung send Sent
bring brought have had show Showed
broadcast broadcast hear heard shut Shut
build built hide hid sing Sang
burn burned/ hit hit sit Sat
burnt
buy bought hold held sleep Slept
catch caught hurt hurt speak Spoke
choose chose keep kept spend Spent
come came know knew stand Stood
cost cost lay laid swim Swam
cut cut lead led take Took
dig dug learn learned/ learnt teach Taught
do did leave left tear Tore
draw drew lend lent tell Told
dream dreamed/ let let think Thought
dreamt
drive drove lie lay throw Threw
drink drank lose lost understand understood
eat ate make made wake Woke
fall fell mean meant wear Wore
feel felt meet met win Won
write Wrote
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Techniques of Effective Description Survey

Put a 3 next to techniques you understand and use frequently in your writing
Put a 2 next to techniques you understand but don’t really use in your writing
Put a 1 next to techniques you’ve heard of...

Put a O if you have very little idea about it

NAME:

# | Question Score

1. | Vivid verbs (limped to the finish line)

2. | Terrific adjectives (spectacular day)

3. | Adjective/adjective noun combinations (tired, old dog)

4. | Adjective conjunction adjective (tired but determined...)

5. | Hyphen adjectives (midnight-black, death-defying, bone-chilling...)

6. | Specific nouns (He wore plastic flip-flops with little pink tulips)

7. | Similes (The bully circled the playground like a shark looking...)

8. | Hyperbole/exaggeration (It was hotter than the surface of the sun)

9. | Onomatopoeia (The soft squish was followed by a loud crack)

10. | Personification (Wakefield’s knuckleball danced and darted)

11. | Sensory Language (I could hear the smacking of her lips...)

12. | Use weather for mood (The fog gave everything a deathly look)

13. | Metaphors (The idea of failing was a dark cloud over me.)

14. | Alliteration (He swooned, slipped, and splatted onto the ice)

15. | Slow down the action (Write 4-5 sentences about 1 moment: As | waited in the roller coaster line, |
could hear the clicking of the seatbelts, the hiss of the breaks, and the gasps of the passengers...)

16. | Dialogue to develop characters (“Mom, can you bring me...”)

17. | Internal dialogue What you were thinking/ or include a brain argument: (/ thought | should eat the
cookie but then | said to myself, no, don’t do it your mom will kill you... or Where am 1?7 | wondered as 1
rolled out of the tent)

18. | Show don’t tell (The car was old. It was dented, rusty, and covered in a thick, dusty grime.)

19. | Zoom in/zoom out (Then | looked at his fingernails. They were long, dirty, appeared to be sharp.
When | looked up he was...)

20. | Use Repetition to build rhythm (It was dark— really, really dark.)

21. | Use a Symbol (And then | saw the old basketball again. | couldn’t believe what | had lost.)

22.| Vary sentence length to create rhythm Use a mix of long and short sentences or include one or
more compound sentences and one really short sentence. (My dog rocks!)

23. | Add variety by varying sentence beginnings Begin with an /ng word, a prepositional phrase, an
adjective conjunction adjective, a “to phrase”, a “when, since, dependent-type phrase”, an adverb, a
simile

24. | Include, but don't overuse one of these: a dash, a colon, an exclamation mark, question mark, ellipsis,

appositive, semi-colon

TOTAL SCORE:

Adapted from: http://collinsed.com/bill_atwood_resources/New%20files%204.29.2013/ELA/tell%20a%20story%20about%20a%20time%2014.pdf
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Cues, Sequences, and Transition Words

Important Sequence: When some details are more important than others.

the best the most important the first interesting the best
the next best the next most important more interesting the next best
the least best the least important the most interesting the worst

Chain-Link Sequence: When details are not uniquely related; they can be chained together any way
that you want them to be.

one example of in addition on the one hand also Is

another example in the same way on the other hand SO Because

a further example in fact again since Still
furthermore a similarity besides yet Although
the latest example still another nevertheless as well While
moreover in spite of consequently except Conversely

Transitional Sequence: When ideas/details are being integrated; they can be linked using
transitional words.

and also in addition Furthermore
plus besides otherwise Moreover

too after after that not only

likewise another similarly at the same time
another however for example for instance
instead therefore thus When

Final Sequence: When ideas are being concluded.

finally therefore consequently in conclusion

then by now for this reason

Contrast Cues: When words are needed to indicate relations of degree.

only many most more Least
little some worst all Fewer
fewest almost best

Cause/Effect Cues: When words are needed to signal cause and/or effect.

by because since as a result as a consequence

then unless therefore so that this is the reason
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Cues, Sequences, and Transition Words

Size Sequence: When details are larger/smaller than each other.

the smallest larger than the largest the small-sized
the larger of equal to the smallest the medium-sized
the largest smaller than the next smallest the large-sized

Time Sequence: When some details occur before others in time.

first now at the beginning Before

then soon in the middle during/meanwhile

next then at the end after/afterwards

last until so far Later

by this time first in the morning Yesterday

at the same time second before noon Today

at that instant third in the afternoon Tomorrow

since finally in the evening the day after tomorrow
previously

the oldest in the past the next day this year

the recent in the present two weeks later next year

the most recent

to begin with

the earliest
the next earliest

the most recent

in the future

six months later

in the next few years

Space Sequence: When details are arranged spatially in relationship to one another.

behind on the edge beside in front of west of Highest
over toward around in back of east of Against
under throughout side by side facing north of Alongside
below to the right of close to in the center south of ahead of
beneath to the left of next to inside at the Here

low down on top of near outside in the There
above away far across
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AANAA

SPECIALED ENGLISH EXTEND JUMPSTART

Narrative

Q Differentiation Techniques
Narrative Writing

Most Special Education students can learn to write to grade level common core standards with a higher
level of scaffolding as well as a more gradual release of responsibility to the students. This means that
initially the students may be mostly dictating their ideas to the teacher as the teacher is writing a group
story with the students. Other forms of scaffolding include providing frames, CLOZE passages, or
narrowing the choice of options for developing their stories. The following suggestions provide one
sample of what we mean by increased scaffolding and a more gradual release of responsibility.

SPECIAL ED Week 1

Choose a narrow topic focus for your modeling, read alouds, shared writing, and guided writing. You may choose to
spend the entire 6 week unit learning how to write narratives about things that happen at school, for example. Other

easy topics include stories that involve pets, and simple stories about animals that talk (use Clifford and Curious George

for ideas). This will allow the students the multiple exposures they need, and the very gradual release of responsibility
over to the student that will allow them to become proficient in writing at least one kind of narrative to grade level
standards.

Read Alouds

Choose a narrow focus, and read several very short pieces. Pause and talk about each story element, then list it in a
literature matrix that is simplified:

Title

Setting Characters What How does it end?
happens?

Here is a list of simple stories that take place in school:

Oh No, It's Robert, by Barbara Seuling

If You Take a Mouse to School, by Laura Numeroff.

David Goes To School, by David Shannon

School, by Emily Arnold McCully

1Q Goes to School, by Mary Ann Fraser

Arthur Books, by Marc Brown. Many of these easy reading books are about adventures in school.
Biscuit Goes to School

Froggy Goes to School

My World Going to School, by Tammy Schlepp

The Berenstain Bears Go Back to School

I Am Not Getting Up Today, Dr. Suess

Readworks.org has about 45 simple narratives that can be duplicated so that students can label the basic elements of the
stories.

http://www.readworks.org/literary-reading-comprehension-
passages?utm_source=Email&utm_medium=Email&utm_campaign=022614%20Literary%20Registered
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http://www.amazon.com/Barbara-Seuling/e/B001ILKHIK/ref=ntt_athr_dp_pel_1
http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?ie=UTF8&field-author=Laura+Numeroff&search-alias=books&text=Laura+Numeroff&sort=relevancerank
http://www.amazon.com/David-Shannon/e/B001IGV0RC/ref=ntt_athr_dp_pel_1
http://www.readworks.org/literary-reading-comprehension-passages?utm_source=Email&utm_medium=Email&utm_campaign=022614%20Literary%20Registered
http://www.readworks.org/literary-reading-comprehension-passages?utm_source=Email&utm_medium=Email&utm_campaign=022614%20Literary%20Registered

Modeled Writing:

Model a simple story from your own life. Try using a 3 picture organizer for beginning middle and end. Draw and label

your drawing in front of the students. Here’s an example:

Beginning

Middle

End

First Day of Kindergarten

By Ms. Knox

On my first day of Hindergarten T was really scared. T went to school in a little

wouse. L hwad to climb some big stairs to get into the classroom.

T Found my deskh.

Finiswed before

The teacher said, “Why are you lavghing? Charlotte was 9 letters in her name —
that is more than any of yeu!" The Hids said they were sorry, and then we went

me, Tb\ey lavghed at me.

T sat down and the teacher told Ls to put our Name on the
paper. 1 started to write my name but it was really hard.

out to play. The second day of school was muckh better.

Read Alouds

Continue reading simple stories with a narrow topic focus. Add to the matrix chart. Have students begin telling you
about which stories they like best and why. Glue a copy of the cover of the book in the box that says “title” to give a
stronger visual clue/reminder about the book. ldeally, find books with simple enough text and large print so that
students can read along with you. You can use your document camera to project the text and pictures up on the screen.

Week 2-3:Shared Writing

One student could track the text with a pointer.

Shared Writing

Make lists with student input about settings, characters, and possible events in stories that take place at school.
Students can draw pictures and attempt to write the words that go with them on their white boards to give their input.

Your lists may look like this:

SETTINGS

rlayground
cafetevia
classroom

library
princip«le office
office

nurse’s room
Field

CHARACTERS

teacher
boys

girls
principal
yavrd duty
nurse
custodian

All e otwer Hids

EVENTS

Lose ball

Fire arill

New student comes
Have to run a mile
Spill milk and slip
Dog visits scwhool
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Also brainstorm with your students a few possible ways to start a narrative:
One and day.........

It was a day at school.......
A long time ago..........
is a place to go to school.

One day ,a grader, was playing in/on the

e Post a transition words list such as the one in this handbook, or simplify further.

e Have students choose the setting, two characters, and the event. With student input, draw pictures for the
beginning, middle and end on a piece of chart paper.

¢ Now, start writing the story. Let them choose which story starter. Finish the story starter sentence with
ideas from their charts. Write one or two more sentences about what is happening in the beginning of the
story.

e Write about the middle of the story. Start sentences with transition words such as: then, next, after that,
and so.

e Write the end of the story. Use a transition word or phrase such as finally, or at the end.

e  When the story has been written down, invite the students to do a shared reading of the story several times.
You may even want to type it up and let students make their own illustrations to go with it. It will make a 3
page booklet.

e Repeat this process at least one more time.

Week 4-6:
Shared Writing - Highly Guided Practice

Create a story frame like the one below that is similar to the stories you wrote together when you were doing shared
writing. Show students how to choose words from your brainstormed lists and the story starters.

One and day at School a named was playing on the . He
liked to play with his friends.

Along came a named . He/she said, “ said,
Finally they got . So they went . They had a time together.

You can make it even easier for students to select words to build a story from your charts by color-coding the blanks to
match the color of the chart they are lifting from for that particular blank.

CLOZE Stories

Take a simple story from one of the stories you wrote together or from a story you have

Here are some things 1o do at recess,

1.Startagameoftouch _______-ball

2futa in somaones lunch

bag.- |

3.5Starta == fight in the school
100,

4.Choose sides and have a ___ bl
tournament,

5. Demand maore _____ and shorter
classes,
6. Choosa kids to be it at .

read with the students. The short stories on readworks.org would work well for this.
Type up the story and delete words from each sentence for elements your students can
handle. Create a blank to write into for each word you delete.

MadLibs

Students will also enjoy building stories with MadLibs. Note: the real MadLibs require a
good understanding of English—keep yours very simple.

Then build lists of nouns, adjectives, verbs, adverbs for the topic of the mad lib.
Color code these by the color of the list to show the strategy above.
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It's really important to remember that English learners need help with learning or retrieving English
words for the ideas they have imagined for their narratives as they are writing. Please don’t mistake
this need for easy-to-reference support with English vocabulary and grammatical structures with a lack
of aptitude for creativity in writing. It's also important to bear in mind that English learners can
probably move along at a faster pace than your Special Ed students once they begin to acquire the
English necessary to share their ideas. Here are some specific ways to give access to English and
ample practice with talking throughout the writing process.

ENGLISH

Week 1: Modeling

Read Alouds

Choose read alouds with strong storylines supported with ample illustrations. Use picture books that tell the story
through the illustrations as well as with the words. Here are some modifications to the basic read aloud procedure that
will really help English learners access the storyline once you begin reading:

1.

S
Make sure to use the story matrix for each picture book 4 ' -
you use to also help students access the English ‘Nﬂrr‘ +ve WTH‘I'I
necessary to recall these texts and potentially use those Ahen ?
ideas in their own stories. unn

Make sure all students can see the illustrations well. Either gather them close on the rug, or use a document
camera to project the book up on the screen.

Preview the cover and back cover illustrations. Name the items you see and have the students repeat those
words. Think out loud about what the story may be about. Invite students to share their predictions with a
neighbor in English or their primary language.

Provide a picture walk for the first part of the story. Tell the story through the pictures using simple
conversational English. This will help them understand the basic storyline before they are trying to also
comprehend more literary English. Don’t share so much of the story ahead of time that the plot is given away.
Preview the text to decide where to stop the picture walk.

Read the story aloud to the students. Read with a slower pace, enunciate the words clearly, and pause often to
make connections between the text and the illustrations. Where possible connect new English words to the
illustrations so that they will understand the meanings of the words more easily.

When the story is finished, invite responses. For beginning ELs you may want to provide a language frame to
respond with for example: “That book was ,” or “I liked the part where ,” etc. You can also
have cards with assorted faces or numbers of stars so that students can show their response by lifting a card.

Students can get great oral practice with storytelling by retelling a favorite picture book through the
illustrations. Simply copy the illustrations on separate sheets of paper, ask the students to order them in
sequence, and then take turns telling the story in a small group or in pairs. You can support their English use
by letting them label the illustrations with English words first so that they don’t have to try to remember
everything as they are telling the story.

\ qan Hlouie

Title

Setting Characters What How does

happens? | it end?
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Modeled Writing: Teacher’s Story

As you select the topic for the narrative you are going to model for your
students. Think of a storyline that will contain high utility English your
students may already understand or use so that they can focus on the writing
process as they are watching you demonstrate. Make sure to take time with
telling the story aloud as you draw your pictures before you begin writing.
This will give them a preview of the story so they can then take time to watch
the writing process too. Use simpler English and avoid idioms or vocabulary
your students don’t know when you're telling your story. Here is an example

of a story | have told to many groups of English learners.

Ms. Kwnax

One day T heard my cat
meow . L looked up. She was

Week 2

stuck in our Tree. 1 called Fhe
firewon for help. He said,"No,
\ust wait and - she will come down

¢ wated all night long.

Shared Writing

You may consider narrowing the focus on story possibilities for your ELs this will give you more time to develop the
vocabulary they are going to need to access as they write. You may consider the school focus as described in the
Special Education section, or focus on a structured kind of narrative such as fable writing. Fables are short stories
featuring animals as characters that learn a lesson or illustrate a moral value. If you chose to do fables for shared and
guided writing your charts may look like this.

She slept i the treef

SETTING CHARACTERS CHALLENGE
forest farm dog cat Want to get some food
garden tiger wolf Want to win a race
back yard chicken duck Want to build the

biggest nest

WHAT THEY TRIED TO
DO

Trick the other animals
away from food

Go a different way

WHAT THEY
LEARNED

Greed makes you lose
friends

Cheating doesn't feel
good

If you bother your
friends they won't be
there when you need

field woods turtle  snake Are bored Steal twigs and branches
park beach mouse from another nest
mountains raccoon Bother the other animals
them
barn Z00 skunk
Write at least two simple fables from your charts with student
input. You can let the students vote on which two characters How to Write a Fable:
they want to use and the setting in which they will live. Then 1. Use your fable story planner to:
choose a challenge with them and decide what they will do e Choose a lesson you want to use for your
and what they will learn. As you compose the story with the story.
students, you may need to frame the sentences for_them and e Choose the animal characters for your fable.
let them fill in. For example you may say, “A Ic_Jng time ago «  Describe the setting they will live in in your
there was a and a . They lived in a fable.
- It was very there. e  Think of a challenge for your characters
Make sure to label the parts of your class fable with the key which goes with your lesson.
elements, and create a how to chart for fable writing with e Plan what they try to do that teaches them
pictures to illustrate the steps. Here’s an example. their lesson.
. 2. Write your fable. Make sure to include some
(S e _chang e S e places where your animals talk in your fable.
[ - 3. Re-read your fable. Read your fable to a partner
g too.
o 4. Revise: transition words? Dialogue? Description?
e 5.  Edit: check for capitals, punctuation, spelling
6. Publish: type or handwrite a final copy
e X / 7. Share: sign up for author’s chair!
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Week 2
Read Alouds

If you are going to have your ELs write fables, make sure to read lots of fables with them and create a matrix such as
the one below. Students will naturally borrow ideas from these models and the English language they are exposed to
with all of the read alouds. This will support their own story writing tremendously. You can explore these fable read
alouds during ELD time for your ELs if you want to use other literature with the rest of the class. Just make sure your
ELs have access to the matrix chart when it's time for them to write their own stories. Students can use the lessons
learned from the traditional fables to build their own versions. If your ELs go to another classroom for ELD, they could
make their own charts on large paper in a folder and bring that back to their regular classroom for writing time.

Fable Matrix

Title Setting Characters | Challenge What They | What They | Our Rating

Tried Learned payarerers
The Tortoise | Forest Tortoise A race Hare Slow and 0. 0.6 .6 ¢
and the Hare Hare stopped to steady wins d

eat and rest. | the race Igoo kind

Tortoise kept esson, Kin

of short

going.

Here are some sources for fables to read aloud:
Fables, by A. Lobel
Little Book of Fables, retold by Veronica Uribe
Aesop’s Fables, Retold by Jerry Pinkney

Weeks 3-5

Guided Practice

Help ELs write 1 or 2 fables or other highly structured stories. For Beginners you may want to provide a frame such as
those in the Special Ed section and may even use the color coding. Make sure the students have time to draw to plan
their story and to practice telling the story to a partner or small groups several times before they write. This oral
rehearsal is essential for English learners. The prewriting and rehearsing could be done in ELD time if the students feel
more comfortable speaking aloud in that setting. Coordinate with the other teachers to make sure they have this
opportunity before writing.

If the rest of the class or grade level is not writing fables, you'll want to spend a week or so providing guided practice
with another form of narrative prior to the end of the unit. If your district has an on-demand prompt assessment for
narrative coming up, make sure to give your ELs one highly structured and guided practice with the format of that
prompt as well. This may also be something you can add into ELD time if the time is needed. Simply take a week’s
worth of ELD times and do the following:
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= Monday: review prompt, generate language and ideas, students choose their ideas and fill in a graphic
organizer

= Tuesday: students draft a narrative, guide and prompt students through the steps for the elements on your
grade level rubric. For example, if the story needs dialogue, have the students write a piece of dialogue to go
with their story on a white board and share those ideas with the class, then add to their piece.

= Wednesday: finish draft and re-read to a partner. Revise to add detail or enhance word choice
= Thursday: Edit: use a collaborative format such as the Editing Machine (see page 81 in this handbook).

= Friday: Share stories with author’s chair (see page 80 in this handbook) and give feedback based on rubric
they will use in their on-demand assessment.

Week 6
Publishing

English learners may need very explicit help with grammar. Remember, what they wrote probably “sounds right” to
them. Give gentle corrective feedback that may sound like this:

It's great that you added what your character felt when that happened, here’s how we say that in English: “The
fox felt” (instead of feel) “excited as he saw the fat chicken walking down the road.”

If possible, don't just fix it all with a red pen that may be embarrassing to a student learning English. For example, you
could pull your ELs during silent reading one at a time to help with grammar.

Students who write and read with ease will thrive during the narrative writing unit. They will have
more ideas than they have time for and may want to rush from inspiration to inspiration. The
challenge with these students will be to help them first explore all of their ideas, and then choose
one and stick with it through to the end to create a really quality narrative. Here are some ideas
for supporting and corralling these students.

EXTEND

Week 1
Read Alouds

Make sure to use collaborative talk structures as you discuss the qualities of the great literature you are reading to the
students. These students may dominate the conversation, so provide an equitable way for sharing. Challenge these
students to read additional texts by the same authors of your read alouds throughout this unit. You may want to collect
2-3 titles by each author you share and have them at the ready. If a student has read another title by the author, you
may allow them to prepare a one minute “infomercial” and present that to the class during the read aloud time.

Modeled Writing:

As you model the writing of your own narrative, these students may want to chime in with their own ideas and
suggestions. Gently remind them that this is your story and that they will have many opportunities to create their own.
Encourage students to keep a notebook handy and to jot their ideas down as they come to keep them from blurting
them out to the whole class. Make sure to include some elements in your own modeled narrative that are beyond your
grade level standards. Your Extend students may be able to include these elements in their own writing with very little
instruction. For example, you may include a metaphor or simile as a descriptor.
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Week 2
Read Alouds

Your extend students may choose to read their own choices as you explore qualities of excellent narrative writing with
your students. That is fine, but hold them to the same focus areas you are exploring with the rest of the class. For
example, if you are learning about how authors use dialogue, challenge them to find quality examples of dialogue to
share and ask them to transfer those to their writer's notebook while you are working with the rest of the class.

Shared Writing:

Extend students may be able to begin guided practice after viewing the teacher modeling and receiving an explanation
of the process via the “how to” chart. If they are dying to get started with their ideas, allow them to do so as long as
they can work quietly while you teach the rest of the class. You'll probably see them look up and take in a lot of your
shared writing instruction anyhow, but they won't be slowed down unless they need help.

Quick tries:

Extend students will love this because they generally are quick at doing just about everything. You can use their
attempts as models for the other students. Make sure they participate in all of your quick try practices.

Weeks 3-5

Guided Practice

Make sure to find time to meet with your Extend students as is possible. Early on in the guided practice phase of the
unit, you may want to pull them together and do a lesson on the elements in the level 4 (above grade level) aspects of
your rubric. Make sure the students understand what each item means, and use the “quick try” method to get them to
have a go with each element.

Extend students tend to write a lot, but not all of it is quality writing or on topic and necessary. Help them discipline
themselves by referring to their planning notes frequently, checking off the elements they have incorporated, and
labeling those elements on their draft. You may also be able to interest them in cutting unnecessary text by crossing out
or even cutting up the paper and taping sections to each other. You'll probably have to schedule some one to one
conferencing with these students to keep them focused as they finish up their pieces.

Jumpstart students are those who are slow to get started with writing for a variety of reasons.
They may simply lack confidence, have trouble following and remembering multi-step processes
in writing, or need more think time to gather their ideas. It is very helpful to establish a
procedure in your classroom for meeting with them first just after any whole group mini-lessons
at the beginning of a writing period.

Have those students meet you at a small table or on the carpet to receive a “jumpstart” for the
writing task of the day. If possible, arrange this small group area within view of any teaching
J UMPSTART charts you may be using for this writing unit so that the students can easily reference them from
where they are working. Remind the students to bring their writing folders, a pencil and any
other tools for writing you expect them to use. Make sure they have a copy of the rubric or checklist for the task, and
the “how to” chart of the type of writing you are working on. Start by reviewing the task for the day and how to do it.

For example, you might say, “Remember, today we are working on describing the setting for your stories, let's have
each person tell us what their setting is and how you would describe it.” Then go around the group and have each
person describe their setting out loud. If they have drawn pictures as a pre-writing activity, ask your Jumpstart group
to label their pictures with describing words.

Next you could get the group started with the writing by reminding them where they could access vocabulary or even
language frames to get going. Once everyone has started writing, leave your Jumpstart group and circulate to the
other students in class. After several minutes, swing back by the jumpstart group to remind them of the next step in the
process. Remember to praise with specific feedback for this group. They are typically reluctant and lacking in
confidence—your positive feedback will begin to erode that negativity and help them begin to see themselves as writers.
When it's time to share at the end of the writing period, let this group share their work first so that they can shine before
others share.
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