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Current CDE Writing Standards Fourth Grade 1997
Strategies
Organization

Select a focus, an organizational structure, and a point of view based upon purpose, audience,
length, and format requirements.
Create multi-paragraph compositions:
a.) Provide an introductory paragraph.
b.) Establish and support a central idea.
c.) Include supporting paragraphs with simple facts, details, and explanations.
d.) Conclude with a paragraph that summarizes the points.
e.) Use correct indentation.

Evaluation and Revision

Edit and revise to improve coherence and progression by adding, deleting, consolidating
and rearranging text.

Use Reference Materials/

Understand the organization of almanacs, newspapers, and periodicals and how to use those
print materials.

Research and Technology

Use various reference materials (e.g., dictionary, thesaurus, card catalogue, encyclopedia,
online information) as an aid to writing.
Locate information in reference texts by using organizational features (e.g., prefaces,
appendixes).
Quote or paraphrase information sources, citing them appropriately.
Focus
Format/ Penmanship

Use traditional structures for conveying information (e.g., chronological order, cause and
effect, similarity and difference, and posing and answering a question.)
Demonstrate basic keyboarding skills and familiarity with computer terminology.
Write fluidly and legibly in cursive or joined italic.

Applications
Narrative

Write narratives:
a.) Relate ideas, observations, or recollections of an event or experience.
b.) Provide a context to enable the reader to imagine the world of the event or experience.
c.) Use concrete sensory details.
d.) Provide insight into why the selected event or experience is memorable.

Expository

Write information reports:
a.) Frame a central question about an issue or situation.
b.) Include facts and details for focus.
c. Draw from more than one source of information (e.g., speakers, books, newspapers, other
media sources).
Write summaries that contain the main ideas of the reading selection and the most significant
details.

Response to Literature

Write responses to literature:
a.) Demonstrate an understanding of the literary work.
b.) Support judgments through references to both the text and prior knowledge.

Letter

None

Persuasive

None
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Current CDE Writing Standards Fourth Grade 1997
Conventions
Punctuation

Use underlining, quotation marks or italics to identify titles of documents.
Use parenthesis, commas in direct quotations, and apostrophes in the possessive case
of nouns and contractions.

Capitalization

Capitalize names of magazines, newspapers, works of art, musical compositions,
organizations, and the first word in quotations when appropriate.

Spelling

Spell correctly roots, inflections, suffixes, and prefixes, and syllable constructions.

Grammar

Use simple and compound sentences in writing and speaking.
Combine short, related sentences with appositives, participial phrases, adjectives, adverbs,
and prepositional phrases.
Identify and use regular and irregular verbs, adverbs, prepositions, and coordinating
conjunctions in writing ands speaking.
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Grade 4 Writing Standards – New California Common Core Standards
Source: www.cde.ca.gov/ci/cr/cf/suptsupmatreview.asp

Text Types and Purposes
4. W 1

Write opinion pieces on topics or texts, supporting a point of view with reasons and information.

4. W 1a.

Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to support the
writer’s purpose.

4. W 1b.

Provide reasons that are supported by facts and details.

4. W 1c.

Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).

4. W 1d.
4. W 2

Provide a concluding statement or section related to the opinion presented.
Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

4. W 2a.
4. W 2b.

Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings), illustrations, and
multimedia when useful to aiding comprehension.
Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.

4. W 2c.

Link ideas within categories of information using words and phrases (e.g., another, for example, also, because).

4. W 2d.

Use precise language and domain-specific vocabulary to inform about or explain the topic.

4. W 2e.

Write informative/explanatory texts to examine a topic and convey ideas and information clearly. Provide a concluding statement or section
related to the information or explanation presented.

4. W 3

Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event
sequences.

4. W 3a.

Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally.

4. W 3b.

Use dialogue and description to develop experiences and events or show the responses of characters to situations.

4. W 3c.

Use a variety of transitional words and phrases to manage the sequence of events.

4. W 3d.

Use concrete words and phrases and sensory details to convey experiences and events precisely.

4. W 3e.

Provide a conclusion that follows from the narrated experiences or events.

Production and Distribution of Writing
4. W 4.

Produce clear and coherent writing (including multiple-paragraph texts) in which the development and organization are appropriate to task,
purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)

4. W 5.

With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing.

4. W 6.

With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and
collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one page in a single sitting.
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Grade 4 Writing Standards – New California Common Core Standards
Source: www.cde.ca.gov/ci/cr/cf/suptsupmatreview.asp

Research to Build and Present Knowledge
4. W. 7.

Conduct short research projects that build knowledge through investigation of different aspects of a topic.

4. W 8.

Recall relevant information from experiences or gather relevant information from print and digital sources; take notes, paraphrase, and
categorize information, and provide a list of sources.

4. W 9

Draw evidence from literary or informational texts to support analysis, reflection, and research.

4. W 9a.

Apply grade 4 Reading standards to literature (e.g., “Describe in depth a character, setting, or event in a story or drama, drawing on specific
details in the text [e.g., a character’s thoughts, words, or actions].”).

4. W 9b.

Apply grade 4 Reading standards to informational texts (e.g., “Explain how an author uses reasons and evidence to support particular points in
a text”).

Range of Writing
4. W 10.

Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two)
for a range of discipline-specific tasks, purposes, and audiences.

Language: Conventions of Standard English
4. L 1

Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
4. L 1a.

Write fluidly and legibly in cursive or joined italics.

4. L 1b.

Use interrogative relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when, why).

4. L 1c.

Form and use the progressive (e.g., I was walking; I am walking; I will be walking) verb tenses.

4. L 1d.

Use modal auxiliaries (e.g., can, may, must) to convey various conditions.

4. L 1e.

Order adjectives within sentences according to conventional patterns (e.g., a small red bag rather than a red small bag).

4. L 1f.

Form and use prepositional phrases.

4. L 1g.

Produce complete sentences, recognizing and correcting inappropriate fragments and run-ons.*

4. L 1h.

Correctly use frequently confused words (e.g., to, too, two; there, their).*

4. L 2

Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
4. L 2a.

Use correct capitalization.

4. L 2b.

Use commas and quotation marks to mark direct speech and quotations from a text.

4. L 2c.

Use a comma before a coordinating conjunction in a compound sentence.

4. L 2d.

Spell grade-appropriate words correctly, consulting references as needed.
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Grade 4 Writing Standards – New California Common Core Standards
Source: www.cde.ca.gov/ci/cr/cf/suptsupmatreview.asp

Language: Knowledge of Language
4. L 3

Use knowledge of language and its conventions when writing, speaking, reading, or listening.
4. L 3a.

Choose words and phrases to convey ideas precisely.*

4. L 3b.

Choose punctuation for effect.*

4. L 3c.

Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g.,
small-group discussion).

Language: Vocabulary Acquisition and Use
Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content,
choosing flexibly from a range of strategies.

4. L 4
4. L 4a.

Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or phrase.

4. L 4b.

Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., telegraph, photograph, autograph).

4. L 4c.

Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or
clarify the precise meaning of key words and phrases and to identify alternate word choices in all content areas.

4. L 5

4. L 6.

Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
4. L 5a.

Explain the meaning of simple similes and metaphors (e.g., as pretty as a picture) in context.

4. L 5b.

Recognize and explain the meaning of common idioms, adages, and proverbs.

4. L 5c.

Demonstrate understanding of words by relating them to their opposites (antonyms) and to words with similar but not identical meanings
(synonyms).
Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal precise
actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic (e.g., wildlife, conservation, and
endangered when discussing animal preservation).
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Common Core State StandardS for engliSh language artS & literaCy in hiStory/SoCial StudieS, SCienCe, and teChniCal SubjeCtS

samples of student Writing
Following are writing samples that have been annotated to illustrate the criteria required to meet the
Common Core State Standards for particular types of writing—argument, informative/explanatory text,
and narrative—in a given grade. Each of the samples exhibits at least the level of quality required to meet
the Writing standards for that grade.
The range of accomplishment within each grade reflects differences in individual development as well
as in the conditions under which the student writers were expected to work. Some of the samples were
written in class or as homework; others were written for on-demand assessments; still others were
the result of sustained research projects. Where possible, each sample includes information about the
circumstances under which it was produced. The samples come from students in kindergarten through
grade 12. The students attended school in a number of states and districts across the country.
At the lower grades, the samples include “opinion” writing, an elementary type of argument in which
students give reasons for their opinions and preferences. Because reasons are required, such writing
helps prepare students for drafting the arguments they will be expected to create beginning in grade 6.

acknowledgment
The Standards work group would like to express its appreciation to teachers and students at Monte
Vista High School in California and the Randolph Technical Career Center in Vermont; other colleagues
in California, Massachusetts, and Washington state; and ACT, Inc., and the Concord Review, who helped
find and obtain permission for several of the samples included in the set. The group also would like to
express its appreciation to the New Standards Project and to the International Reading Association,
which allowed the use of several samples from their publications, and to the other student writers who
granted permission to reproduce their work here.
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Common Core State StandardS for engliSh language artS & literaCy in hiStory/SoCial StudieS, SCienCe, and teChniCal SubjeCtS

Permissions
The following student writing samples have been reprinted for the Common Core State Standards
Initiative with the express permission of the following organizations and individuals.
ACT, Inc.:
Untitled essay on dress codes
California Department of Education:
“Football”; “Miss Sadie”
The Concord Review:
“In the Wake of the Spanish Lady: American Economic Resilience in the Aftermath of the
Influenza Epidemic of 1918” by Brooke Granowski, Concord Review, 20(1), 203–216 (©2009
Concord Review, Inc.)
Massachusetts Department of Elementary and Secondary Education:
“Dear Mr. Sandler”; “A Pet Story About My Cat . . . Gus”; “Animal Farm”
Monte Vista High School in California:
“The True Meaning of Friendship”; “Lives on Mango, Rides the Whale”; untitled essay on civil
disobedience in India; “Marching to His Own Beat”; “Summary of Key Points”
The National Center on Education and the Economy, on behalf of New Standards:
“My fabit Book is do you Want to be my FRIEND”; “Frags (Frogs)”; “I Went to Disnand”; “My Big
Book About Spain”; “I bot a little cotton ball”; “Owl Moon”; “My first tooth is gone”; “Horses”;
“When my Puppys Ranaway”; “Zoo Field Trip”; “Author Response: Roald Dahl”; “Getting Shot
and Living Through It”; “A Geographical Report”; “The Old Man and the Sea”; “__________
School Bond Levy”
Randolph Technical Career Center in Vermont:
“Wood Joints”; “TIG/GTAW Welding”
Washington State Office of Superintendent of Public Instruction:
“Glowing Shoes”; “Video Cameras in Classrooms”
Permission to reprint each of the following samples was granted by its author:
“Freedom From Structure”; “Fact vs. Fiction and All the Grey Space in Between”; “The Making of
a Human Voice and How to Use It”
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Common Core State StandardS for engliSh language artS & literaCy in hiStory/SoCial StudieS, SCienCe, and teChniCal SubjeCtS

student sample: Grade 4, argument (opinion)
This argument was produced in class, and the writer likely received feedback from her teacher and peers.
Zoo Field Trip
Dear Mr. ___________ and Mrs. ___________,
We have a problem. The wildlife here in __________ is very limited. There is not a lot of opportunity to
learn about conservation and wildlife preservation. If we took a field trip to __________ our problem
would be solved. __________, __________, __________ and I would like to take our class for a great
learning experience. In addition, we will provide a study guide to __________ to identify the animals and
provide information about conservation of endangered wildlife.
If we went on a field trip, we will learn about the wildlife from around the world and how __________
provides a natural habitat for them to live and breed. This information would help us to understand the
importance of science in our day to day life. We would use math to make a budget and figure out a way
to earn money. These skills will be very useful again and again. We will learn how to make a schedule
with target dates. This will provide us with a plan that covers the entire project from start to finish. The
preparation of the study guide will require lots of research and organization of information.
The first thing to do is research, research, research! Next, we will choose a fund raiser (with your
approval, of course). This will earn money for the field trip. The parents will hopefully chip in their time
and money, if we don’t get enough. We will prepare a plan schedule. This will provide the dates that
team members will need to accomplish the steps toward our goal. My competent adult model is the
Unofficial Guide to Walt Disney World. It shows us step by step how to plan a trip and what to see.
Now, you are asking why should I approve a trip to __________? How does this help __________ and the
students? Besides the fact that the project planning, fund raising, budgeting and reporting will provide
an excellent learning opportunity, it will provide education. It will also provide awareness of wildlife and
the importance of conservation. This project will be evaluated by its successful planning and its ability to
involve our class in wildlife conservation. The trip will be evaluated by the student participation on the
trip and a plan of conservation that identifies what we can all do to protect and respect wildlife so they
will still be around when we have children.
Sincerely,
_______________

annotation
The writer of this piece
•

introduces a topic clearly, states an opinion, and creates an organizational structure in which
related ideas are grouped to support the writer’s purpose.
o

•

We have a problem. The wildlife here in __________ is very limited. There is not a lot of
opportunity to learn about conservation and wildlife preservation. If we took a field trip
to __________ our problem would be solved. __________, __________, __________ and
I would like to take our class for a great learning experience.

provides reasons that are supported by facts and details.
o
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If we went on a field trip, we will learn about the wildlife from around the world and
how __________ provides a natural habitat for them to live and breed. This information
would help us to understand the importance of science in our day to day life. We would
use math to make a budget and figure out a way to earn money . . . We will learn how to
make a schedule with target dates . . . The preparation of the study guide will require lots
of research and organization of information.

Common Core State StandardS for engliSh language artS & literaCy in hiStory/SoCial StudieS, SCienCe, and teChniCal SubjeCtS

•

links opinion and reasons using words and phrases.
o

•

The first thing to do . . . Next . . . Now, you are asking . . . Besides the fact . . .

provides a concluding section related to the opinion presented.
o

The final paragraph details possible objections to the field trip and argues against each
one:
Now, you are asking why should I approve a trip to __________?. . . Besides the fact
that the project planning, fund raising, budgeting and reporting will provide an excellent
learning opportunity, it will provide education. It will also provide awareness of wildlife
and the importance of conservation.

•

demonstrates exemplary command of the conventions of standard written english.
o

This piece has been edited by student response groups as well as by adults, so it is
nearly flawless in terms of observing the conventions of standard written English.
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student sample: Grade 4, narrative
This narrative was produced for an on-demand assessment. Students were asked to respond to the
following prompt: “One morning you wake up and find a strange pair of shoes next to your bed. The
shoes are glowing. In several paragraphs, write a story telling what happens.”
Glowing Shoes
One quiet, Tuesday morning, I woke up to a pair of bright, dazzling shoes, lying right in front
of my bedroom door. The shoes were a nice shade of violet and smelled like catnip. I found that out
because my cats, Tigger and Max, were rubbing on my legs, which tickled.
When I started out the door, I noticed that Tigger and Max were following me to school. Other
cats joined in as well. They didn’t even stop when we reached Main Street!
“Don’t you guys have somewhere to be?” I quizzed the cats.
“Meeeeeooooow!” the crowd of cats replied.
As I walked on, I observed many more cats joining the stalking crowd. I moved more swiftly. The
crowd of cats’ walk turned into a prance. I sped up. I felt like a rollercoaster zooming past the crowded
line that was waiting for their turn as I darted down the sidewalk with dashing cats on my tail.
When I reached the school building . . . SLAM! WHACK! “Meeyow!” The door closed and every
single cat flew and hit the door.
Whew! Glad that’s over! I thought.
I walked upstairs and took my seat in the classroom.
“Mrs. Miller! Something smells like catnip! Could you open the windows so the smell will go
away? Pleeeeaase?” Zane whined.
“Oh, sure! We could all use some fresh air right now during class!” Mrs. Miller thoughtfully
responded.
“Nooooooo!” I screamed.
When the teacher opened the windows, the cats pounced into the building.
“It’s a cat attack!” Meisha screamed
Everyone scrambled on top of their desks. Well, everyone except Cade, who was absolutely
obsessed with cats.
“Awww! Look at all the fuzzy kitties! They’re sooo cute! Mrs. Miller, can I pet them?” Cade asked,
adorably.
“Why not! Pet whichever one you want!” she answered.
“Thanks! Okay, kitties, which one of you wants to be petted by Cade Dahlin?” he asked the cats.
None of them answered. They were all staring at me.
“Uh, hi?” I stammered.
Rrriiiiinng! The recess bell rang. Everyone, including Mrs. Miller, darted out the door.
Out at recess, Lissa and I played on the swings.
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“Hey! Look over there!” Lissa shouted. Formed as an ocean wave, the cats ran toward me.

Common Core State StandardS for engliSh language artS & literaCy in hiStory/SoCial StudieS, SCienCe, and teChniCal SubjeCtS

Luckily, Zane’s cat, Buddy, was prancing along with the aroma of catnip surrounding his fur. He
ran up to me and rubbed on my legs. The shoes fell off. Why didn’t I think of this before? I notioned.
“Hey Cade! Catch!”
Cade grabbed the shoes and slipped them on.
The cats changed directions and headed for Cade.
“I’m in heaven!” he shrieked.

annotation
The writer of this piece
•

orients the reader by establishing a situation and introducing the narrator and characters.
o

•

•

•

organizes an event sequence that unfolds naturally.
o

The teacher opens the window; cats come into the classroom; at recess the cats surge
toward the narrator; her shoes fall off; another student (one who loves cats) picks up the
narrator’s shoes; the cats move toward him; he is delighted.

o

. . . Tigger and Max were following me to school. Other cats joined in as well. . . . When
I reached the school building . . . SLAM! WHACK! “Meeyow!” The door closed and every
single cat flew and hit the door.

uses dialogue and description to develop experiences and events or show the responses of
characters to situations.
o

I felt like a rollercoaster zooming past the crowded line that was waiting for their turn . . .

o

Whew! Glad that’s over! I thought.

o

“Awww! Look at all the fuzzy kitties! They’re sooo cute! Mrs. Miller, can I pet them? Cade
asked, adorably.

uses a variety of transitional words and phrases to manage the sequence of events.
o

•

•

When I started out the door . . . As I walked on . . . When I reached the school building . . .

uses concrete words and phrases and sensory details to convey experiences and events
precisely.
o

The shoes were a nice shade of violet and smelled like catnip. I found that out because
my cats, Tigger and Max, were rubbing on my legs, which tickled.

o

“Awww! Look at all the fuzzy kitties! They’re sooo cute! . . .

provides a conclusion that follows from the narrated experiences or events.
o

•

One quiet, Tuesday morning, I woke up to a pair of bright, dazzling shoes, lying right in
front of my bedroom door.

The narrator describes Cade earlier in the piece as a student obsessed with cats. The
story concludes logically because such a character would likely be pleased with the
effects of wearing catnip-scented shoes.

demonstrates exemplary command of the conventions of standard written english.
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