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l. Mal(ing Time tor Writing:

\ 10-15

Minutes
Mini Lesson

20
= ¢ Minutes
& Student

Writing

4 times per week

Daily routine of at least 40 minutes

Finding Time to Write and Read

Make a Plan for Reducing Time Wasters

Potential Time
Wasters

Why?

Alternatives

Pencils

Roll/Lunch Count

Bathroom Breaks

Materials Distribution

Announcements

Classroom Warm Ups
that are not Best
Practices

(DOL, journal prompt of

the day, lengthy calendar
procedures)
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2. Materials

For Students:

My Writing Office for Young Writers

— Children can keep references for writing within a glance wit!
i mini-office made of folders.
The reference tools can change throughout the year to offer;

support with:
O Letter information
O Letter sounds
O High-frequency words

This idea is brought to you by Sylvia Mariscal, Diane Vargas, Vicki Scott, and Pam Kolat from the Atwater

Unified School District in California.

Back and o Ti-fok Writing Office Foider

O Thematic words related to school content

Introduce each element slowly—don't bring them in all at on
These reference tools boost confidence and reduce teacher
interruptions. Students can help themselves with writing!

Twofile folders stapled together

Writing folders, binders, or pizza boxes aka “My
Writing Office”

Sheet protectors for reference materials
Multi-colored highlighters or pencils for editing
with colors

Student Writing:

Writing paper (lines appropriate to age group)
Planning paper (blank—can used recycled paper
for this)

Pocket for notes/graphic organizers students are
writing from

Pocket for drafts of writing

My Writing Office
http://www.knoxeducation.co
m/sites/main/files/file-
attachments/my_writing_offic
e_orig_-_for_website.pdf

oy g 21

Inside of i foid Wring Offia Folder

St Words
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3. Routines During the Wrirer's W()rl(slmp:

N

natomy of a Basic Mini-Lesson

Parts:

Teacher Talk and Actions

Student Talk and Actions

CONNECT

Known-to-new

“Yesterday we saw, tried, learned......
“This week we’re focusing on......

“You’ve all gotten really good at......now we
are going to learn......”

Point to charts, student work, or literature
as you make the connection

Students pair or group share to recall what they
already know about the skill:

“I tried.......,”
“l know that.......”

”

“When | want to ......I usually........

TEACH

Focus on ONE skill, strategy, or concept at a
time. Write the name of it in front of the
students. Tell them why it’s important.

“Today I’m going to show you......so that

”

you can........

Watch me while | show you how I think of
ways to........”

Demonstrate the focus skill in front of the
students. Type and project onto a screen,
write on chart paper, or point clearly to
what you’re demonstrating in text.

Students follow teaching with their eyes, and if
able take notes along with you labeling the
elements you’re demonstrating.

TRY

Invite students to try out what you just
taught. Include choices for students to
consider whenever possible.

“Think of an example of
tell your partner how you might

with your writing.”

Walk around and listen to their attempts to
check for understanding and possibly plan
the next lesson

Students have a go with the strategy, concept,
or skill just taught. They may think of examples
and merely tell a partner, or may rehearse with
a “quick try” on a whiteboard or in their
writer’s notebooks.

Students share their tries with a partner or the
whole group to generate lots of possible ideas.
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Mini-lessons: “Tried and True”

= Using Children’s Literature—“mentor texts”

= Anchor Papers: Examining and labeling it with elements from the rubric
= Teacher Model with Think Aloud about the strategy or process ”

= Teach a technique and have students try it with “Quick Tries” on white

boards

=  What if?

= Shared Writing—typed in front of students, print out, and label the
elements

= Help Yourself with Spelling
= Partner Activities—talk as rehearsal for writing (Elevator Talk)

Here are my “go to” lesson ideas when | am planning for instruction. I'm calling these “tried and true” not only
because they have worked for me for years and years, but that they are the most frequent modes of lessons I've
found in professional literature on the teaching of writing. A list of my favorite resources for finding lessons
follows if you’d like to read deeply on the subject yourself.

10-15

Minutes
B Mini Lesson
Using Published Writing as “Mentor Texts”

Another form of modeling to include as you begin to study any of the major types of writing is to use published
author’s works. You may not consider yourself a great writer so, as Katie Wood Ray says in her book Wondrous
Words, “With a room full of authors to help us teach, teaching writing doesn’t have to be so lonely.”

There are several helpful teacher resources for pre-selected mentor texts, but in my experience, it’s best if the
students begin to find these for themselves. With practice and a large volume of reading, students will become
more and more discerning about what “sounds great” in writing. Making this an explicit practice in your
classroom will build the habit of noticing well-written work, and also assure that the boon to writing skill that
high volumes of personal reading is associated with, is realized for every student in your room. As teachers and
in the professional literature, we know that students who read a lot, write with a higher quality, but that may
not always be the case unless we point out what students are learning about writing as they are reading.

Here is the basic plan for a mini-lesson with a mentor text.

1. Tell the students we are going to read aloud a piece of text to
notice what makes it quality writing.

2. Display the text so that the students can see the words and
read it aloud to them, or do it as a shared reading.

3. Have students pair share about whatever they noticed first.
Share some of those out loud with the whole class.

4. Focus the “noticings” on whatever your objective is for the
day. You may be looking at anything from imagery, to use of
transitional words and phrases.

5. List the elements they notice on chart paper, or other device
so they may be retrieved, reviewed and added to.

6. Ask students to continue noticing for that element in their
personal reading time throughout the week and invite them to
add to your charts for that element.

3 Snacwng grditr wtaeling
L i AN B
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Mentor Texts: Great Story Beginnings

1. Have students copy the first sentence or two out of their favorite story books onto
sentence strips. Have students take turns reading these opening sentences aloud to
the group. Post all of the sentences on a large bulletin board.

2. Next, as a class determine what are the key elements that make up a great first

. . . .
sentence for a story and list these on a chart. For example it usually mentions: /

"
* Time, place and main character . St AV eIPRIRL AP
* Can provide suspense
* Describes a scene which sets the tone

3. You can also have students categorize opening sentences into these commonly used formats:

Describe the MAIN CHARACTER:
“There once was a baby koala so soft and round that all who saw her loved her.”
Koala Lou, Mem Fox

“Grace was a girl who loved stories.” Amazing Grace, Mary Hoffman

Describe the SETTING:
“It was a beautiful sunny day on a farm in the country known as Italy.”
Big Anthony-His Story, Tomie dePaola
“We were all sitting around the big kitchen table. It was Saturday morning.”

Cloudy With a Chance of Meatballs, Judi Barrett

Open with an ACTION:

“I went to sleep with gum in my mouth and now there’s gum in my hair and when | got out of bed this
morning | tripped on the skateboard and by mistake | dropped my sweater in the sink while the water was
running and | could tell it was going to be a terrible, horrible, no good, very bad day.”

Alexander and the Terrible, Horrible, No Good, Very Bad Day, Judith Viorst

Begin with DIALOGUE:

“That’s a nice hat,” said Chicken to Scarecrow. The Scarecrow’s Hat, Ken Brown

Combination of Things:

“’Where’s Papa going with that ax?’ said Fern to her mother as they were setting the table for
breakfast.” Charlotte’s Web, E.B. White

“Spring had passed, So had Summer, Freddie, the leaf, had grown large.”

The Fall of Freddie the Leaf, Leo Buscaglia
Finally, make a chart with possible sentence frames for students to choose from if needed to get their own
stories going.
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Resources for Finding Mentor Texts:

Websites:
The Writing Fix

http://www.writingfix.com/picture_book_prompts.htm

This site, organized by the Nevada Writing Project, houses hundreds of writing mini-lessons aligned with the 6 +
1 traits of writing. There is an emphasis on using published authors throughout, and with one click it will take
you to Amazon.com to buy any book mentioned in a lesson, so be careful!

Pinterest

Search mentor texts for writing, at last check there were hundreds. You can narrow the search with something
specific such as “mentor texts for writing about setting.”

Books:

Lynne R. Dorfman and Rose Cappelli offer extensive suggestions and specific lessons for using published works
to teach writing in the following two books.

Nonfiction Mentor Texts: Teaching Informational Writing through Children's Literature, K-8
Mentor Texts: Teaching Writing through Children's Literature, K-6

This Southern California teacher does a great job of showing you how to use mentor texts in middle and high
school classrooms.

Write Like This: Teaching Real-World Writing Through Modeling and Mentor Texts by Kelly Gallagher
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C Using anchor papers to teach students about a
rubric:
two approaches:

10-15

Writing Anchor Papers with Students Min utes
Learning About a Rubric from the Inside Out T L EEEe

A powerful way to help students understand what the elements of a rubric really mean is to write
anchor papers reflecting each level on a rubric WITH the students. Here's how:

1. Either write yourself, or locate a piece of writing that represents a “2” on the rubric Chart It/
you are hoping to help the students understand. (On a four point scale this is a
paper that is just below proficient.) Project this piece of writing on the screen or O/}Aﬂlllll
chart paper so that all of the students can see it. Inm
lnmn
2. Provide each student with a copy of the rubric you will be illustrating with the lnm

anchor papers you will be writing together.

3. Read the “2” to the students aloud and ask them to find evidence from the rubric
for why it’s a “2”. For example, students may say, “I think it’s a “2” because it uses a O
lot of everyday words instead of more interesting word choices.”

4. Using a piece of chart paper take suggestions from the class and collaboratively
rewrite the “2” paper to make it a “3” or proficient paper.

WE DO - YOU HELP

PLEASE NOTE: you will need to have taught the students about each of the >
elements on the rubric before attempting this lesson.

NS

YOU DO - | HELP

3

5. Next, take the “3” paper and re-write it collaboratively with student input to make it
a “4”. There may be times during this process that you make suggestions yourself if
the students are stuck for ideas about how to write an advanced paper. Early in the
school year, you may even model and think aloud as you go to compose this
yourself in front of the students.

6. Finally, revisit the “2” paper and collaboratively re-write it to make it a “1”. Display
this paper as well.

7. Use these exemplars as anchor papers for students to refer to as they learn to
evaluate their own writing throughout the year.

[T

Wn&u ¢.J

&3
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IGRADE 3 SAMPLE LEVEL 2 Anchor Paper]

Saving Water

—~

Water is rely important. Evtrgone needs
~—

water to live. T learn twat @5\5 about

qardens. When T
thae water. T'm qoi

save water.

Weak topic sentencg
Few facts

Simple details
Simple sentences
Some verb errors

Some spelling errors /

dekinition

[GRADE 3 SAMPLE LEVEL 3 Anchor Paper]

LiFe’s most preciouws rtsourc@(’ea@la

can’t survive without water to drink, wash, and

irrigate the plants that bzcome our food. Pegple
wse about 100 gallons a day just in their hores.

We need even more than that to grow crops!

many people don’t have enoulhn

water tp live. They live in parts of the world

with droughts, or not tnouah rain. Twhey also

es live where the water has been polluted

so that

water they

opic sentence is clear
Facts and definitions

* | Transition words

* Ideas are grouped into fwo paragraphs
* Concluding statement
Sentence variety: simple and compound
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10-15

Minutes

Scoring and Labeling Anchor Papers: Mini Lesson

Be sure to collect anchor papers after each writing assessment with your department or grade level. Look for
solid papers showing clearly each element on the rubric which goes with the prompt given. There are anchor

papers to go with the Common Core State standards on the CDE website, or they can be accessed on our
website:

Pass out copies of the rubric and anchor paper to the students and project the anchor paper on a
screen.

Have the students review with you the elements on the rubric first, to clarify any writing terminology
they may not be familiar with.

Read aloud the anchor paper and pause after each section to identify any elements from the rubric that
were noticed.

Label those elements with arrows or color code each and provide a key.

Here’s an example from the grade 8 narrative anchor paper:

Narrative Writing — Biographical Incident Anchor Paper

Miss Sadie dmmo comy mcm;:’cmc \C?.nc\ ar(m“ monFrﬁ%d'

would Sor et (i ANG 12 meTst,

rxxceJ’S\mm\\%ﬂuulor Came \walifing By US
‘o W A P

old SAY . Alads )n-du aniuans 2
Miss Sadie ne lengec sis in Yee OO chaie s i

Pl T codd veiolinde 20es Sehnson
e Dorc;) mmmnr\erdoua (ln’r 1’ 'ih?l G 400 0 ™ N Oete \eu uSa'Y - Lee mnsk

£o0\_Soroy_Sor Yooy Yool evild. His OONYC
¥

S, W \
. Hehon « onneca A T ackoaliv Wuatked 600 40 oy
e e gray ue polied g i e aigfel S
o : . WA ro Nie \WSe ana nowrod i cok Hne.
Yoite . 30 foll of tharacter and \oisdom. 0L Aaiy), S
- - : 2 LINNE <0 0NEC Lo Sadie. S0 “M!
fiom : LW0RY Looren of Conneericot ” oy called Wer, Ay
. ‘ (l I n_ap vert alad T Add . Sm"rmnh% e Hgn,
4o ol .’ . fok_can et Otver ooone dndaat. T
oller " uhat ‘o doin 1ere  Covve <ee. e degraed doox T cald by Soiends Lnin <y
Qd e SRNE ALY \JQ_’) ' .qenorca-\m apa Yy L0 Ny Gn .
: I i ecarme less frequent ((npn
: : ~neel Sacted . T vod (%NP‘\S?\IM‘—\ 4otk
mmmﬂw a \ ok Py chifes gmdes . ey rmm) real
o e nles (D S CC waarer . T lmmmﬁ =

Mi=A A in. o \.nhlle.. Saéo(lhr <chaal

atumn_ leairs, o
—L 0a0g hee KRl Tre dede crodied onen and
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D
o0 A L O\ed 0 _love Nor Leeflle ae
Ak VNS ALN Tombaradl AYALONSN e ALK
o aluQus Aredk o0k (o Mindoe<s . N0
OO aa & LR LL 00 - oam
QUL W0 i A IS s L a0 1LY
et Loith o, RSon . And momacies an X{1 E
Al o, Pednuse MISS Sadie. Mn e o 10 NG
0@ cmic aN ee porch on MMEr days.

High School Narrative Writing:

O Set up the situation: setting, characters, background
information, conflict

O Establish point of view: who is telling the story? Why?

O Write a smooth progression of events

Use narrative techniques:

O Dialogue
OPacing

O Description

O Reflection

O Multiple plot lines

O Use a variety of techniques to sequence events:
varied transition words, flashback, description,
foreshadowing, dialogue

O Use precise words and phrases which allow the
readers to experience the situation, characters, and
settings.

O Write a conclusion which follows and reflects on the
story. And/or provides a resolution to the conflict

Anchor Paper/General Writing on website at:

attachments/miss_sadie_anchor_paper2.pdf

http://www.knoxeducation.com/sites/main/files/file-
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10-15

D Teacher Model with “think aloud” Min i L esson

Donald Graves wrote: “Students can go a lifetime and never see another person write, much less show them how
to write. ...Writing is a craft. It needs to be demonstrated to your students in your classroom...from choosing
a topic to finishing a final draft. They need to see you struggle to match your intentions with the words that
reach the page.”

It's so true. At the most basic level the easiest way to teach someone anything is to simply show them how you
do it. The critical element to modeling is the “thinking aloud” you do as you demonstrate a composition. Talk
with the students about each decision you are making as you go. Feel free to change your mind and go back and
revise a word or phrase so that students can see how writers are flexible and revision happens in the midst of
the process as well as toward the end. Here is an example of a simple modeling lesson on choosing and
narrowing topics for writing a narrative:

“Writers, today I’'m going to show you how | narrow topics for the biographical narrative I’'m writing so
that I can find the pieces that are most important to include and meaningful to me. So many things have
happened in my life with my daughter, it’s hard to choose......Let’s see, | think I’ll make a big list of things
from this summer and see if one stands out.

* Road-trip—her correcting my driving

* Begging for new kitten......trying on some arguments

* Tired all the time, what’s that about?

* Visit to cousins....all those long noses

* Watching her drive the barge the first time.....fear, pride
* Work, earning her own money....careful......

“Now | want to close my eyes and think about which experience is most vivid with memories....I can just
see it, and feel it, it will be easy to write about........”

I think I’ll write about the first barge ride.......ok......I'll draw a quick sketch and list some words to get
ready to write.....| like to do this because | don’t have to think of a whole sentence, the labeling helps me
get right to the parts | want to include more quickly.......

Hand on the wheel, so many buttons, fear....will it start? Embarrassment, will anyone tease her? Push,
purr, so easy! Sparkle on water as could relax and enjoy ride.....so proud, so much more mature than me
at 16.......”

Teacher tips: as you model and think out loud, the students will naturally become stimulated with their own
similar experiences, or want to offer ideas for words to use etc. Tell them that this is your writing, and that in a
few minutes whey will be able to do their own. Encourage them to jot down ideas that come to them while
you’re teaching if they can handle that and still pay attention to the modeling.
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Shared Writing: 10-15

- - . - Minutes
Identifying Elements of Opinion/Argument Writingirm
with Color Coding:
Provide students with a sample editorial piece of writing such as the one below. Establish a color coding
system such as:

Green: Opinion Statement

Yellow: Reasons in support
Pink: Counter argument

Underline or another color—facts and research to support
Guide students to highlight the article using the coding system. They may also want to number the

reasons and put a star by the strongest reason provided. They can keep these examples as “anchor
texts” to help them understand the structure of this genre of writing.

Are School Uniforms Really That Bad?

Last week the Parent Teacher Association met to discuss whether or not the students at
our school should begin wearing school uniforms. Most students who heard about the discussion
were completely against the idea. Juanita Sanchez, a seventh grader, said, “Uniforms are so gross.
Why would anyone want to look the same as everyone else?” This seemed to be the general

feeling among most students.

But this writer thinks that the school uniform issue should be seriously considered. In my
opinion, school uniforms are NOT that bad, and have some benefits that students should consider
before making up their minds against them.

Miss Sanchez stated that she felt that uniforms made everyone look the same. Is that
really so bad? Obviously, we don’t all want to look alike in every way. But maybe if we all had to
wear the same thing, we wouldn’t focus so much on having the coolest jeans, or the hottest
sneakers. According to an article in the New York Times, students our age spend about $50 a
week on clothes and accessories. That is a lot of money! What if you don’t have that kind of
money to spend on clothes? Unfortunately, at our school, if you are not wearing cool clothes,
people make fun of you. Nobody likes to be made fun of, so students take matters into their own
hands. Last year at Jefferson cool, over 60 students were robbed. Money, clothes, and jewelry

were all taken from lockers and book bags.

If everyone had to wear uniforms, students would not feel such pressure to keep up with
the latest styles. Also, students could express their individuality in different ways, like hairdos and

by must being more outgoing.

| urge parents, teachers and students at Jefferson School to really think about school

uniforms—they are not as bad as you think!
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F Help Yourself with Spelling 10-15

Minutes
Mini Lesson

Spelling is one of the most common challenges for young writers, so early in the year | always start a chart such
as this one, and add to it as we learn more spelling skills:

During this mini-lesson, explain to the students that there are many ways that they can figure out how
to spell words that they want to write without having to ask a teacher.

Label a chart with the title: Help Yourself with Spelling

Next, prompt the students to share all of the ways they know about for how to solve the spelling of an
unknown word without asking an adult. Chart these ideas as they are shared and demonstrate each
strategy to make sure everyone understands the strategy. Add to the chart as you teach new strategies

throughout the year.

The short list of these strategies may include:

= Sayitslowly and listen for the letter sounds you know Chart It’

=  Ask yourself if that word is up somewhere in the room O wlllll
][

=  Use a personal or class dictionary

=  Check the word wall ||||||||

= |s there a chunk in that word you know?

= Have you seen that word in a book you've recently read

= Ask aneighbor

= Put the letter sounds you hear and leave a line for the rest

=  Have a go with the word on a scrap paper until it looks right

©Charlotte Knox at www.knoxeducation.com — Page 17
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G “Quick Tries” for Writing 10-15

Minutes
Mini Lesson

Letting students “have a go” with a writing idea

An effective way to get students to put a mini lesson or shared writing demonstration to use right away is to
encourage Quick Tries. Following any lesson, have students try out the demonstrated strategy. For example, if
you’ve just produced an opinion piece during shared or modeled writing with lots of reasons supporting the
opinion, ask students to think of one more reason that wasn’t included and write out a sentence describing that
reason as quickly as they can without worrying about spelling or even neatness! This is very similar to a “free
write” but strategically focuses on the writing element the students just learned about. This also removes any
pressure for correctness that students may feel when they are adding writing to a larger project.

Other examples of “quick tries” while teaching opinion writing might include:

*  Write a list of issues you care about personally
* Try out various ways to state an opinion using a list of possible academic language frames
* Write to ask your reader to take an action as a result of the opinion shared in a piece

You'll need to model this for your students to help them see how to really go for it during “quick tries”. Go
ahead and show students how you try an idea, cross out and start over, or even stop mid-sentence if it isn’t
going well. You may want to create a chart like this to free students up:

Chart It/

OW""I QlAiCK Try Tips:
] ]

* Keep your pencil moving

* Don’t worry about spelling
e Don’t 9et too pichy

* Try several ideas and don’t worry
about whickh is best

" Mini-lessons on Writing Workshop Procedures: What if?

One of the challenges of a workshop approach to teaching is that the students need to understand how to
manage themselves independently while you are either conferring with individual writers or meeting with small
groups. One way to prevent constant questions about what to do it to start charts called:

”n

“How to help yourself with

Start this mini lesson by saying to the students that they may all be working on different kinds of things during
the workshop and that you need to be able to get around and help without being interrupted so that we are
now going to make a big list of all of the “what ifs......?"” that may come up during workshop.
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Partner Activities
10-15

Minutes

Mini Lesson

Elevator Talk

Getting fluent with what you want to say about a topic prior to writing

Having students practice brief spoken presentations about the topics they are
researching prior to writing their formal papers really helps them figure out literally
how to describe their understandings in “their own words.” After students have done
all of their reading and note-taking, ask them to get in pairs or triads to practice
"elevator speeches” (as if you were stuck in an elevator for 2 minutes and had to
describe your feelings before the doors opened). Tell the students they will have 2
minutes to describe the most important understandings they have about their topics to
their group.

Students will benefit from being allowed to have a single index card with bullet points reminding them of
the key points they want to make. Give them time to do this and think about limiting them to 2-3 main
points. Make sure they put their notes and books away before practicing their speeches, otherwise they
will be tempted to simply read directly from their notes which won't help them find ways to describe the
information in their own words.

When everyone is ready set a timer and have the students give
their 2 minute speeches to their partner or group. After each
speech, allow 2 minute or two for questions or positive
comments. Take turns until everyone has done a 2 minute
version. Next do a round of the same speech reducing the time
to a single minute. During the final round, give them 30 seconds
only. Ask them ahead of time to think about what is the most
important information to share.

Using the Speaking Score Checklist:

0Once students become comfortable with speaking in EPEAING RUBKIC "SFEAKING SCORE CHECHLIST
front of each other, you can introduce the checklist as a 4 Cwmplery o
rubric for giving feedback on speeches. I always let the - T

students score me first. Il pass out the checklist, = —

explain what each component is, and then do a very ety den T ek S o
short speech that is not very well done. Il use a quist R e T
voice, make no eye contact, and go off topic, for Semmeibeton |

example. The students have fun giving the low scores E_‘...‘.‘.“.‘.'.. et s s

to the teacher and giving you advice on how to make it I -

better. Next do a quality short speech so that they can | S

see what you mean about good body posture, use of E‘:,‘“:.."‘“‘“ — Cosbece

visuals, etc. Let the students use the rubric in small D | — come

groups first before trying it in front of the whole class. . ﬁ:"‘“‘ J—

Ultimately, you can send your students to other 1 S s o

classrooms to give their mini-speeches and have the o mp— -

other classroom teachers score their presentations for I

you. This can be a big win-win in terms of other R

students learning from each other, and not needing as

much class time to listen to every talk. ‘ T

Grades K-3:

http://www.knoxeducation.com/sites/main/files/file-

attachments/gk-3_elevator_talk_-
speaking_and_listening_2014.pdf

Grades 4-8:
http://www.knoxeducation.com/sites/main/files/file-
attachments/g4-8_elevator_talk_-
_speaking_and_listening_2014.pdf
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http://www.knoxeducation.com

h.

Resources for the Writing Goal:

Rubric, student checklist, or “how to “ chart for current writing type you are working on
= Anchor papers or teacher modeled writing for the writing type with labels for each element

(see Section 10: Mini Lessons)

Informative/Explanatory Grade 3
[P B Informative/Explanatory Writing o
h Level 3 Rubric Requirements

O Writes informative/Explanatory texts to examine topic and

convey ideas and information clearly (W2)
m} Begins paper with a clear and interesting topic sentence

that introduces the topic (W2a)
O Groups related information together (W2a)
O Supports with facts, details, definitions (W2a)
O Uses illustrations when useful to aiding comprehension (W2b)
O Uses linking words and phrases such as, also, another, and,

more, but, etc. to connect ideas within categories of

information (W2c)
O Provides a concluding statement or section ( W2d)
O Develops and strengthens writing by planning, revising, and

editing (W5)
O Editing demonstrates command of grade level English language

standards for capitalization, spelling, and grammar (W5)
O  Takes notes.and.shares.information.in.own words (GN6)
B Usessoul ) ayel 3 Rubric Poster

informatic . . o .
O Uses keyt http://www.knoxeducation.com/sites/main/files/file-
O Conducts attachments/gr?t}ie_S_lnformatlve.—

about thd explanatory_writing_level_3_rubric_poster_3-2014_0.pdf
O  Uses time TorTesearcn, Temechon. aa TevISToN (I I0]

Strengthening Wrmng %

GRADE 3 STUDENT CHECKLIST

California Common Core Standards English Language Arts

OpinioniArgurent iomaiwEpinaby Narrative

€

’ WRITING STANDARDS: ALL GENRES
e | — [T 1 [ [ ]
of Writing
With guidance and support from adults, produce writing in which the development and
0| 3wa. organization are appropriate to task and purpose. (Grade-specific expectations for writing
types are defined in standards 1-3 above.)
With guidance and support from peers and adults, develop and strengthen writing as
o[ 3ws. needed by planning, revising, and editing. Editing from conventions should demenstrate
command of Lanquage Standards 1-3 up o and induding grade 3.
o | swe Weth quidence and suppart fom adf,use techinology 1o produce and publeh witna
- (using keyboarding skills) as well as o interact and collabarate with others.
Research to Build
O] 3w7. Conduct short research projects that build knowledge about a topic.
o | sws. Recall information from experiences or gather information from print and digital sources;
take brief notes on sources and sort evidence into provided categories.
O [ 3wa. (Begins in grade 4)
Range of Writing
Wiite routinely over extended time frames (time for research, reflection, amiwsm) and | | ‘ | ‘
3W 10. shorter time frames (a siggle sitting oc 2 dav or bao) for 2 ran0e of di
purpeses, and audiences
Student Standards Checklist
Speaking & istening http://www.knoxeducation.com/sites/main/files/file-

SPEAKING Al

attachments/g3_ela_cccs_standards_checklist_for_students.pdf

?

lage effectively in 2 range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 3 topics and texts,
iding on others’ ideas and expressing their own dlearly.

ussion.

e to discussions prepared, having read or studied required material; explicity draw on
bt preparation and other information known about the topic to explore ideas under

low agreed-upon rules for discussions (<.9., gaining the floor In respectful ways, listening
lothers with care, speaking one ata time about the topics and texts under discussion).

Opinion/Argument

Writing about Our Opinions

Read or learn about a topic.

Choose your opinion.

List reasons for your opinion.

Write a topic sentence that states
your opinion:

Write sentences about your
reasons.

Read to a partner.

Reread and Check
capitals

spelling
punctuation

How To Charts
See writing types Student Tools in the Common
Core Section at www.knoxeducation.com

PPT=gg =Tk quesiions to check understanding of information presented, stay on tapic, and link their
< | comments fo the remarks of others.
O | 35L1d. | Explain their own ideas and in light of the discussion.
[ Determine the main ideas and supporting details of  text re2d aloud or information
. presented in diverse media and formats, incuding visually, quantitatively, and orally.
P “Ask and arswer questions about information from a speaker, offering appropriate
- elaboration and defail.
f Ideas
Report on a topic or text, tell a story, of recount an experience with appropriate facts and
relevant, descriptive details, speaking clearly at an understandable pace. n
O 3sL4a =
vocabulary, and provides a strong conclusion.
Create engaging audic recordings of stories or poems that demonstrate fluid reading at an
O [ 3ss. understandable pace; add visual displays when appropriate to emphasize or erhance certain
cetails.
Speak in complete sentences when appropriste to task and situafion in order to provide
O | 3sLe. requested detail or clarification. See grade 3 Language Standards 1 and 3 for spectic
pectations.

Student Sample: Grade 3, Informative/Explanatory

This Informative report Is a process plece that was produced In class.

Horses
by Gwen

s
1 chose horses because 1 like (o  ride them. I also like to pet them. At
the camp I g0 to everybody gets to have horses back riding lessons.

Horses are 0 beautiful and fun to ride.

Ho
A mother or female horse is called a mare. A father or
called a stallion. A foal is a baby horse.

1
A star is a little white diamond on the forelock. The forf
horses forehead. A race Is a white line down the middle of t!
A blaze is kind of like a race but wider. If the white line on i
out to its eyes it is called a white face. A small amount of wh

Anchor Papers

See Writing Standards and Checklists in the Common Core
Section at www.knoxeducation.com

muzzle is called a snip. A muzzle isa horses mouth.

Breeds and Color Coats
Icelandic and Shetland ponies are very small wher|
grown. Chestnuts are red-brown and Roans have white 1
brown coat. Cream Is & rare color. Rare means you don'
cream very much. Brown horses are brown all over. Bla}
over. Picbalds have black and white spots. Skewbald:

white. Duns are a sandy brown with black manes and ta|
have a yellowish coat and a shiny mane and tail. Grays

white hairs that make the color gray. Bays are brown wij
manes,tails,and legs. Whites are white all over.

Breeds I Like
ke thoroughbreds because they are such a prett
Arabians because their different coats are very beautifulf
of the oldest horses. I like Morgans because they have &
brown coat. I like Lipizzaners because their white coats 3
Ilike Icelandic and Shetland ponies because they are so
and small.

£ Lever Paper

Saviny Water

Waker is Fely important. Everyone meeds
o -
water 1o tive, T icarn taat (gealeoe about
)
100 saions « duy of wuater. Fayuce
wnber 4o drinn and fonsh ank pare
/

aarsens When T gne ittt L tine 45Potay in

e sater. T aging 1o

aave water.

213 Charbotte knox, knoveducation.com

Page 1
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5. Spelling Resources:

Fry’s high frequency word lists
My personal word wall
100 most commonly misspelled words

My Sight Words LsT#1 usT#1 LIsT#1
Name see see see
T can read and write EZ‘;’E’S‘";:‘Q Fhe Fhe Fhe
these words a is is is
From MEMORY! mastered! up up up
have have
1 = "6 7 2 9 10 I i
H B EEE a Fry’s Word Lists 1-100, 1-200, 1-400
e O N N o there See Language in the Common Core Section at
H e o =S o .
s e R b R e A can www.knoxeducation.com
@ b Frirdl PP oo v on
1-200
11 14 15 16 17 18 19 2
= [ o |t - LisT#1 LisT#1 usTa1
b [T O - o s S oot
Gont o |Eond  [pee  |come |tk Pl see see see
o g [foge || I Zime
o O LT (T o o T A o the the the
o el b | e R [ [0S h h N
between nothing children problem above square d I1s Is Is
up up up
have have have
1 1 1
a a a
there there there
can can can
on on on
y WORD WA My Word Wall
See Language in the Common Core Section at
Aa Bb Ce bd .
www.knoxeducation.com
http://www.knoxeducation.com/sites/main/files/file-
attachments/my_word_wall_format.pdf
Ee Ff 6g Hh
100 Most Frequently Misspelled Words
Across 8 Grade Levels
1 too 26 didn't 51 like 76 | about
2 alot 27 people 52 whole 77 | first
3 because 28 until 53 another 78 | happened
4 there 29 with 54 believe 79 Mom
their 30 different 55 I'm 80 | especially
6 that's 31 outside 56 thought 81 | school
7 they 2 we're 57 let's 82 | getting
8 it's 33 through 58 before 83 | started
9 when 34 upon 59 beautiful 84 | was
10 favorite 35 probably 60 everything 85 | which
11 went 36 don't 61 very 86 | stopped
12 Christmas 37 sometimes 62 into 87 | two
13 were 38 off 63 caught 88 | Dad
100 Most Commonly Misspelled Words 1 four 39 |evenbody |64 fone 89 | ook
o . /'t friend"
See Language in the Common Core Section at L pee W pead o T 0 [fends
) 16 said 41 always 66 what 91 | presents
www.knoxeducation.com 7 | know 2 |1 & | theres 92 |ae
18 you're 43 something 68 little 93 | morning
. . o o o friend id doesn't ld
http://www.knoxeducation.com/sites/main/files/file- ;: - :: - : ‘"'; :‘; o
attachments/100_most_frequently_misspelled_words.pdf 0| realy 4 |and 71 |cothes |9 |buy
2 finally 47 Halloween 72 scared 97 | maybe
23 where 48 house 73 everyone 98 | family
24 again 49 once 74 have 99 | pretty
25 then 50 to 75 swimming 100 | tried
poge 192
The Guilford Press, ISBN# 1-57230-329-8(paper)
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I)A \’()(IEII)[IIEII'“ REX()III'(IES

= Cues, sequences, and transition words and phrases

= Content vocabulary that goes with what they are working on “domain specific” language

= Content vocabulary as needed by grade level for example: color words, days of the week,
feelings words, strong verbs, synonyms for “said”, etc.

Common Core Standards Commen Core Standards e
Somme |-
s
= .
e Cues, Sequences, and Transition Words for K-3
Cues, Sequences, and Transition Words
Size Sequence: When details are larger/smaller than each other. on Words Describing Importance:
the smallest larger than the largest the small-sized % the best the most important the first interesting
the larger of equal to the smallest the medium-sized the next best the next most important more interesting
the largest smaller than the next smallest the large-sized n
the least best the least important the most interesting
Time Sequence: When some details occur before others in
the worst not important not interesting
first now at the beginning before
then soon in the middle during/meanwhile rd bi N N
et then stthe end aferfafterards Contrast Cue Words: Describing Size or Quantity:
st unl sofar later . Sbest e most el % largest & biggest ¥ huge
AN amost AN more AN many AN larger AN bigger A large-sized
by this time first in the moming yesterday -
at the same time second before noon today = some = some = only = equal to = big = medium-sized
at that instant third in the aftemnoon fomorow - W it W fewer W smaler W small-sized
since finally in the evening the day after tomorrow . . . . . .
t least fewest llest ti
previously WOrst ea: Fewe: smal iny
the oldest in the past th t d: thi . . - -
o I the pa @ next day s vear Linking Transition Words: to link two ideas together
the recent in the present ‘two weeks later next year
the most recent in the future six months later in the next few years To add information  Oppesition/change ngqgm also To give examples Reason/ conclusion
to begin with o
+ again A although @® after 2 a similarity & as a result
the earliest + also ? besides @ after that = infact @ because
the next earliest + and # besides @ at the same time ¥ ontheonehand & in conclusion
the most recent + another A conversely & before = onthe other hand &3 in the end
Space Sequence: When details are arranged spatially in relationship to one + as well 7 except @ before this Safurther example  § is
another. + consequently A however @ last = another example & since
behind on the edge beside in front of west of highest 4+ furthermore # in spite of ® next 3 for example o
over toward around in back of east of against
+ dditic 2 instead F = for instance
under throughout side by side facing north of alongside in additon @ soon 3 therefore
below to the right of close to in the center south of ahead of # inthe same way 7 nevertheless @ stil Sfurthermore & thus
beneath to the left of next to inside atthe here + moreover # not only @ then Dlikewise
low down on top of near outside in the there + plus 2 otherwise ® when 3 moreover
b fan
aove ey " s + still another A yet @ while one example of
(From Backwards Planning for Success with Writing » www knoxeducation.com Narrative Writing Section — Page 26) + too Ssimilarly

YYou can also find these in the Standards Toelkits section of our website at knoxeducation.com

Cues, Sequences, and Transition Words GK-3 and 4-8

See General Writing Student Tools in the Common Core Section at

www.knoxeducation.com

http://www.knoxeducation.com/sites/main/files/file-
attachments/ccss_cues_sequences_and_transition_words.pdf
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1.  On the Walls:

= Anchor Charts

= How to Charts

= Teacher modeled Writing

= (Class shared writing

= Brainstormed topic lists or ideas for writing
specific sections of the piece such as “leads”

= Academic Language Frames

MY Writing Topics List

Name: Grade
Opinion/Argument

'l Opinion Writing Topics

Things happening in my world today that I care about My reviews: Books, movies, food

Opinion/Argument Language Frames

State your position:

« In my opinion....

« Ibelieve that....

« It seems obvious to me that....

« Although not everybody would agree, my position is....

Support your position:
« I have several reasons for arguing this point of view.
* My first reason is.... Another reason is....
* There are several points I want to make to support my point of view.
* Research shows.........
« It has been found that

Narrative

Q Narrative Writing Topics

Consider the

Biographical incident: memorable stories from my life. Fictional * Some argue that....
Times I learned something, was surprised by something, Topics for stories I could make up that interest me: « They say (claim, hold, maintain) that....
was challenged etc. historical, fantasy, animals etc.

*  On the other hand, there are many who disagree with the idea that....
«  They also argue that....

* A further point they make is....

* Yet some argue vehemently that....

Restate your position:
* However, there are several reasons to oppose this point of view.

«  After looking closely at both sides of the issue and the evidence, I believe it is best to....
because.

« Despite the fact that....it is also vital to consider....

*  Well, that is only partly the case. The other side of the story is....

« The advantages of ... outweigh the disadvantages of....

* Theissue is not so much a question of..., but a question of....

* What it seems to come down to is... versus....

« Even though the issue has two sides, I think I have shown that....

«  Even though both sides have merits, the greater good will come from....
« If we look closely at..., we will see that it is better to....

http://www.knoxeducation.com/sites/main/files/file- + Based on the evidence so far, we should...because ...
attachments/my topics list CCSS.pdf +  When you take a close look at this part, you see that....

©Charlotte Knox at www.knoxeducation.com — Page 23
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8. Tracl«ing Student ngmxx

=  Portfolios

= Portfolio Wall

= Student “My Writing Progress” chat form with reflections and student writing goals chart
= Anecdotal notes on post-its with mini-lesson planning form
= Class Writing Proficiency Charts with standards: analysis of the class strengths and challenges

Writing Development Checklist - Grade 3
Informative Writing and Language Skills

>
Student Name %

“suonensnyi asn ‘ojul dnosb
pue oy e 3aNPaUL ¥ M €

7w | zw w w w | w |w | aw | s
e |35 Bz |38 |88 8 |8|i¢ ik
22 |80 | 3o | s |85 | = | g | 37 | &=
X 27 | a5 | 8% 2 5| 2z | 23
22 | B |38 |32 § | 2| 22 | B8
g3 5 o & 23 2 g g 3 El

z 3 & I g | 28 | &3
o = 8o g X by 29 25
38 S |88 | &8 p 5| 2%
ig H 2| £3 g ® 28
28 2 2| asz z | 83
g2 & § | 83 & 3
g% E 8
7z 2 3 H H

My Writing Progress Test Chatlorm

Year

My Name,

Level Trimester 1

Trimester 2 Trimester 3

4

3
2
1

WRITING

LANGUAGE

WRITING LANGUAGE | WRITING LANGUAGE

TRIMESTER 1 Text Type:

WRITING = Writing Organization (acdressing prompt, research, planning/organization, style)
LANGUAGE = Language Conventions (spelling, grammar. sentences, paragraphs, vocabulary)

(Opinion, Informative, or Narrative)

My Strengths:

My Goals Next Time:

TRIMESTER 2 Text Type:

(Opinion, Informative, or Narrative)

y Goals Next Time:

TRIMESTER 3 Text Type:

(Opinion, Informative, or Narrative)

My

y Goals Next Time:

My Published Writing Pieces:

Title

Text Type

Student

Parent/Guardian

Teacher

http://www.knoxeducation.com/sites/main/files/file-
attachments/my_writing_progress_chat_form_2015.pdf
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9. Managing the Process

= Mini-lesson and anchor chart: what goes on during writer’s workshop
= Status of the class
= Making materials accessible

LYuu m%@éﬁg;ﬁ"lﬁw

%me on A‘W‘
wha’:you

9 Aller vou f\n\eh o f\ml $ g“
m nu i) ovQer
i final draﬁ- '\o .ond p ﬁ)

+he red sex:hon ywx‘ m\exs

10 e S dh ddors borket r«w»\mw e

oo
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Status of the Class

Checking in with each student after a mini-lesson as they are setting
off for independent work time creates a system for accountability
during the workshop. The writing process takes time, however we
don't want students dallying through the planning process for days,
or putting off revisions and never getting to publish. There are
several methods for checking in. You can simply keep a student list
on a chart such as the this example and ask each student to call out
where they are in the process before they begin. You could put a
check mark in the appropriate box for where they are in the process;
if several times they indicate they are planning you can make a note
to check in with them individually once the workshop is underway to
see why the planning process is taking so long.

Student Writing Progress Chart

(On our website) at
S i S st il s http://www.knoxeducation.com/sites/main/files/file-
j j attachments/status_of the_class_checklist_-
student_writing_progress_chart.pdf

Opinion  InfomativelExplanatory  Narrative

My Writing Progress Chart éil (circle one)

Name: Project:

AItern.atlver, students can seIf—mon_ltor by °. % STEPS to WRITNG
checking themselves off on a checklist, °

such as the one below. This checklist can

When you have finished a step in writing color in the square.

_ _ _ S e S e Sy
sit out on their desk, so you can easily see Planning Drafting Revising Editing Publishing
what they are up to as you walk around

the room. The clothespin system can also

work. Students simply move their pin

when they move on to another step in the T6 you mesd o libtle cxtea welp cheen were.
process.

(On our website) at
http://www.knoxeducation.com/sites/main/files/file-attachments/my_writing_progress_chart_-
steps_to_writing.pdf)
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http://www.knoxeducation.com/sites/main/files/file-attachments/status_of_the_class_checklist_-_student_writing_progress_chart.pdf
http://www.knoxeducation.com/sites/main/files/file-attachments/status_of_the_class_checklist_-_student_writing_progress_chart.pdf
http://www.knoxeducation.com/sites/main/files/file-attachments/status_of_the_class_checklist_-_student_writing_progress_chart.pdf
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10. Confemncing

=  “I'm Ready for a Conference” Chart

= Teacher desk for individual conferencing and note-keeping system

=  Whole group conferencing, “I noticed, | wonder”

= Preparing extra adults to help you with individual conferencing aka, “writer’s coaches”

My Writing Drogress 2014-15

My Name
- Level Trimester 1 Trimester 2 Trimester 3
Writing Conference Y
3
2
1
I am ready for a conference:
Text type ORG LANG Text type ORG LANG | Texttype ORG LANG
1. I have followed the steps for this Text Type = Opinion, Informative, or Narrative ORG = Writing Organization (addressing prompt, research, planning/organization, style)
LANG = Language Conventions (spelling, grammar, sentences, paragraphs, vocabulary)
writing assignment and completed TRIMESTER 1 Text Type:
. My Strengths: My Goals Next Time:
// everything I can do on my own. [rendae Y
/ 2. I have reread my piece and checked to
make sure it makes sense.
3. I have reread my piece and fixed all the TRIMESTER 2 Text Type:
spelling and punctuation mistakes that I My Strengths: My Goals Next Time:
Punctuation can on my own.
4. I have practiced reading my piece aloud to
myself.
TRIMESTER 3 Text Type:
My Strengths: My Goals Next Time:

Bring to the Conference:

« Your writing folder

" . My Published Writing Pieces:
o The writing you are working on today Title Text Type

« A pendcil

e Your personal spelling dictionary or

spelling wall

The checklist for this writing

| | | R [ _
sentenes | g SENTENEE |, v semser | = Speling Student Parent/Guardian Teacher
o Sodert W e o Resteteman |» Word cheice? | = Capetals
sdenie | D goh | e « Ancruann
A=

Ready for a Writing Conference Poster
http://www.knoxeducation.com/sites/main/files/file-
attachments/ccss_writing_conference_poster_final_11-2013.pdf

My Writing Progress Form
http://www.knoxeducation.com/sites/main/files/file-
attachments/my_writing_progress_chat_form2.pdf
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Whole Group Conferences as Mini-Lessons for Wri

Strengthening Writing

Fon)

Common Core anchor standard 5 says: students will
“develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach.” As
early as second grade, it also suggests that students do this
with "quidance and support from peers and adults.” One-
on-one conferencing allows for entirely customized support
of each writer's revision process, but it is not easy for
teachers to find time for this in a classroom of 30+

students. Peer conferencing can be a valuable way to learn.

Students automatically “kidify” their explanations for each
other, however it can be problematic and also hard to
manage. Either students don't have the skill to offer
suggestions to strengthen writing, or they take over and do
the work for the student.

Whole group conferences using projected text of student
writing provide the ideal instructional vehicle for teaching
students what it looks like to strengthen writing, as well as

how to offer suggestions in a way that is helpful, not hurtful. Here's how:

STEP 1:

Select 2-3 students’ writing to focus on per session. Start with stronger, more confident
writers so that shy or reluctant writers can see that it will be a supportive, rather than
embarrassing experience. Also select writing of these students that contains a teaching
point for revision that you want to make during this lesson. For example, typical revision

lessons may include:
« Improving word choice

= Varying sentence structure

« Adding detail or missing information

s Selecting details or evidence that supports the thesis or main idea of the paper

s Finding more precise transition words

= Dividing run-on sentences into distinct, complete sentences

« Showing what is meant with using vivid detail instead of “telling”

« Writing an interesting conclusion

Step 2:

Ask the students permission to share their writing with the class and suggest they practice
reading it aloud. They may also want to fix editorial errors so as to save embarrassment.
The focus of these lessons is on rewsion, NOT editing. Project the writing on the screen and
have the student read his or her piece aloud to the whale class.

Step 3: “I noticed” [y

Ask students to celebrate the strengths they notice in the writing with “I noticed...”
statements. For example they may say, "I noticed that you really told about your topic in
the first sentence,” or "I noticed that there is a lot of detail in your picture,” or ™ I noticed
that you used a lot of adjectives to describe things in your writing,” etc. Feel free to model
these statements yourself during the initial lessons.

Step 4: “I wonder?”

Tell students they can ask questions about the writing to help the writer think about what
may be missing in the writing or made more interesting. Students use questions, not
suggestions, to keep the writer in control of his or her own writing. Initially, students will
need a lot of modeling of this by the teacher in order to get the difference between a
comment or judgment, and a question. For example, "I wonder what the room looked like
when you stepped inside?” or "1
wonder what else you learned
about that you might want
to include to explain more.” As
the writer answers these questions .
from the students, you take notes * dog. rusty brown,
for the student writer on a post-it lon g Fur

50 that the writer can remember
what they said they wanted to add
or change. After 3-5 questions
are answered, project the post-it
with your notes on the screen so
that the class can see what you
wrote for the writer. The post-it
may look something like this with
bullet points, not entire sentences:

T wonder?

pParH! windy, leaves,
arouwnd

Feeling. confused

Step 5: Closure:

End the session with reminding students what we learned about revising writing today while
helping our fellow students. Suggest to the others that they use what they learned to
strengthen their own writing during writing time.  The spillover effect of these whole group
conferences on all the students’ writing is notable. Make sure to be equitable and work your
way through the entire class list before you invite the first writers up to share again. You
may choose to do this at the beginning of a writing session to make a specific teaching point
to apply, or at the end as a way to celebrate as well as extend quality into the writing for the
next day.
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Whole Class Silent Work Time—classical music, establishing norms, “how to
help yourself”

Small group differentiated lessons during whole group time—placement of small group table, easel for

teaching, “spillover “ effect—benefits to whole class, managing this.

SPECIAL ED

Choose a narrow topic focus for your modeling, read alouds, sha
spend the entire 6 week unit learning how to write narratives ab
easy topics include stories that involve pets, and simple stories a
George for ideas). This will allow the students the multiple exposs
responsibility over to the student that will allow them to become

AAAA

SPECIALED ENGLISH EXTEND JUMPSTART

Differentiation Techniques
Narrative Writing

Narrative

«S

Most Special Education students can learn to write to grade level common core standards with a higher
level of scaffolding as well as a more gradual release of responsibility to the students. This means that
initially the students may be mostly dictating their ideas to the teacher as the teacher is writing a
group story with the students. Other forms of scaffolding include providing frames, CLOZE passages,
or narrowing the choice of options for developing their stories. The following suggestions provide one
sample of what we mean by increased scaffolding and a more gradual release of responsibility.

Week 1

grade level standards.

Sample Schedule for Differentiated Writing Support

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
Read Alouds Writing Lesson: Writing Lesson Mini-lesson Mini-lesson Remind students of
Model with continued project/lessons
Choose a narrow focus, and read several very short pieces. Paug samples, teacher using samples and
literature matrix that is simplified: model; identify a chacklist of "how
features of focus to" chart.
genre
Title Setting Characters
Stud: Write: Students Write: Students Write: Students Write: Meet with
Here is a list of simple stories that take place in school: Meet with Small group 1 Small group 2,3 Small group 2,3 individual students.
0Oh No, It's Robert, by Barbara Seuling Jumpstart group or I?d".dua or u;\-dn'-dua‘
If You Take a Mouse to School, by Laura Numeroff. conferences Conferences
David Goes To School, by David Shannon
School, by Emily Arnold McCully
1Q Goes to School, by Mary Ann Fraser
A!'thu-r Books, by Marc Brown. Many of these easy reading b Students share, Students share, Students share. Longer student
Biscuit Goes to School sharing period with
Froggy Goes to School reflection
My World Going to School, by Tammy Schlepp
The Berenstain Bears Go Back to School
T Am Not Getting Up Today, Dr. Suess "G
WHOLE GROUP FOCUS FOR WEEK: | Small Group
Readworks.org has about 45 simple narratives that can be dupl "
stories. Standards ot ted
Lessons
http://www.readworks.org/literary-readina-comprehe
passages?utm_source=EmailRutm_medium=Emaildu
Assignment
Modeling
Mini-lessons

©Charlotte Knox at www.knoxeducation.com — Page 29




Sharing and Getting a Response:

= Author’s chair

= Partner share

= Read a favorite sentence, word, etc.

= Publishing Week and Author’s Tea or parent event
= School-wide writing celebration

The Author’s Chair:
Students Respond to Each Other’s Writing

Students may periodically sign up to read their work aloud to the class and get feedback. For K-1
students this can be a daily practice since their writing is not lengthy. Other ways to organize this
include:

o Sign up to read a piece when students get to a certain stage in the process.
o Designate days of the week for students to share.

o Teacher chooses opportunity for sharing based on a teaching point the teacher wants to make.

Steps to Running an Author’s Chair Session:
1. Students read their piece aloud to the class.
2. The writer calls on students to comment on the piece or ask questions.

3. Another student or the teacher takes notes on the comments and gives them to the writer when
he/she is finished.

It is critical to teach students how to give appropriate comments and ask Chart It/
helpful questions. You may want to create a chart with the students with l/_\ —
sentence stems and sample questions such as the example below: u fim

Author’s Chair
I liked the part where.....
I liked the way you described....
I'm wondering why you chose.....?
I'm wondering where you got the idea for...?
I really like..... Could you describe/explain it in
more detail.....?
I noticed that you ______ Maybe you could try
___ instead?
That story made me feel.......
I could really picture..........
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1. FAQ:

tips for handling the most frequent challenges of teaching writing

ok wNE

What about the reluctant writer?

How do | keep the slow kids on track with an assignment?

How do | make sure everything is correct before publishing if | don’t correct every paper?
My students say they don’t have any ideas......how do | get them started?

| have students who are just learning English, how do | help them with writing in English?
How many pieces do the students need to finish? Do | need to grade every piece?
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