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What is Opinion Writing?

Common Core State Standards indicate for the first time that students as young as kindergarteners
should learn about how authors use reasoning and evidence to support their thoughts, and that in
order to be prepared for college and career in the 21st century, students should also be able to
write clearly developed arguments of their own. Although the anchor standard below sounds
complex, in day-to-day living we are surrounded by these kinds of texts:

product reviews

financial issues, etc.
popular media reviews
editorials of all kinds

advertising of all kinds

news stories explaining possible reasons for events
reports on contemporary issues in areas of interest such as health, environmental concerns,

emails and letters to communicate a particular point the author wants to make

Writing Standard 1 Indicates what each grade level needs to know and be able to do with this text

type:

Writing Standards —

W1 Opinion
K-6

TEXT TYPES and PURPOSES™:

relevant and sufficient evidence.

ANCHOR STANDARD 1: Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and

Grade K Grade 1

Grade 2

Grade 3

Use a combination of
drawing, dictating, and
writing to compose opinion
pieces in which they tell a
reader the topic or the
name of the book they are
writing about and state an
opinion or preference
about the topic or book
(e.q., My favorite book is .

of closure.

Write opinion pieces in
which they introduce the
topic or name the book
they are writing about,
state an opinion, supply
a reason for the opinion,
and provide some sense

Wr
poi
a.

Write opinion pieces in which
they introduce the topic or book
they are writing about, state an
opinion, supply reasons that
support the opinion, use linking
words (e.g., because, and, also)
to connect opinion and reasons,
and provide a concluding
statement or section.

b.
c.

ite opinion pieces on topics or texts, supporting a
nt of view with reasons.

Introduce the topic or text they are
writing about, state an opinion, and create an
organizational structure that lists reasons.

Provide reasons that support the opinion.

Use linking words and phrases (e.g., because,
therefore, since, for example) to connect opinion
and reasons.

Provide a concluding statement or section.

Grade 4

Grade 5

Write opinion pieces on topics or texts,
supporting a point of view with reasons and
information.

Introduce a topic or text clearly, state an
opinion, and create an organizational
structure in which related ideas are
grouped to support the writer’s purpose.

a.

Provide reasons that are supported by
facts and details.

Link opinion and reasons using words
and phrases (e.q., for instance, in order
to, in addition).

Provide a concluding statement or
section related to the opinion presented.

Write opinion pieces on topics or texts,
supporting a point of view with reasons and
information.

Introduce a topic or text clearly, state an
opinion, and create an organizational
structure in which ideas are logically
grouped to support the writer's purpose.

a.

Provide logically ordered reasons that
are supported by facts and details.

Link opinion and reasons using words,
phrases, and clauses (e.g.,
consequently, specifically).

Provide a concluding statement or
section related to the opinion presented.

Grade 6
Write arguments to support claims with clear
reasons and relevant evidence.

a. Introduce claim(s) and organize the
reasons and evidence clearly.

b. Support claim(s) with clear reasons and
relevant evidence, using credible sources
and demonstrating an understanding of
the topic or text.

c. Use words, phrases, and clauses to clarify
the relationships among claim(s) and
reasons.

d. Establish and maintain a formal style.

e. Provide a concluding statement or section
that follows from the argument
presented.

*These broad types of writing include many subgenres. See Appendix A for definitions of key writing types.
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(Teaching tip: display one or more of these quotes and have students discuss them, then do a quick write
sharing their opinions of these statements)

“The pen is mightier than the sword...”

This picture was drawn by Erika Aoyama on February 17, 2003

“There is no conversation more boring than the one where everyone agrees.”

Michel de Montaigne

“Never doubt that a small group of thoughtful, committed citizens can change
the world. Indeed, it is the only thing that ever has.”

Margaret Mead

“A man never tells you anything until you contradict him.”

Informational Text

[

Reading Informational Text

George Bernard Shaw

Reading Informational Text Standard 8 relates this skill with writing to how students should be able
to analyze the same in texts they read:

m Reading Standard RL8 for Informational Text

K-6

INTEGRATION of KNOWLEDGE and IDEAS

ANCHOR STANDARD 8: Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as
well as the relevance and sufficiency of the evidence.

Grade K

Grade 1

Grade 2

Grade 3

With prompting and support,
identify the reasons an author
gives to support points in a text.

Identify the reasons an
author gives to support
points in a text.

Describe how reasons support
specific points the author makes
in a text.

Describe the logical connection between
particular sentences and paragraphs in
a text (e.g., comparison, cause/effect,
first/second/third in a sequence).

Grade 4

Grade 5

Grade 6

Explain how an author uses reasons and
evidence to support particular points in a text.

which point(s).

Explain how an author uses reasons and
evidence to support particular points in a text,
identifying which reasons and evidence support

Trace and evaluate the argument and
specific claims in a text, distinguishing
claims that are supported by reasons and
evidence from claims that are not.
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Anchor Paper from CCCS Opinion Grade K

From cde.ca.gov Appendix C
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Anchor Paper from CCCS Opinion Grade 2

From cde.ca.gov Appendix C

Student Sample: Grade 2, Argument (Opinicon)

Owl Aoor
VV hen You go r:n,aﬂ..arllinﬂr
you dormt need words, or worm
or any tThing, but hope. This
is +the booKl of _OwlNeoon.
This booK is writ+en by
Jane Yeolen L |iKe AHhat
phrase Because The boy
W IOLS Hm{ppy bec aus he jfof”
+o go cwf.r'nf and hes been
wonted o g0 .-::-wffng ‘o 4
long time and he. -Jcn'ne:u]i";.f
ga% +o =X =>

VWV hen other Kids are
hﬂ.PF‘}-’ +that makes me
happy. T liKe + Bec ause
i+ ma¥es me feel good
Becaunse vou dorntt haff
+ao have swords +o go a‘}w||'|r".-_(;.?
but WO LA hatf't o have

fl‘mpe to see an ow .
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Opinion OPINION WRITING RUBRIC
' California Common Core Standards Based = KINDERGARTEN

WITH GUIDANCE and
Level OPINION WRITING/PROCESS LANGUAGE CONVENTIONS SUPPORT
FROM ADULTS
Mostly correct use of language conventions,
O Meets all expectations in level 3 and some above grade level skills used, for Guidance & Support
% O Includes a reason for opinion example:
< 8 O Uses some descriptive words O Meets all expectations in level 3
§ O  Writes multiple complete sentences O  Writes proper names with capital letters
L O Consistently spells grade level
appropriate words correctly Level of guidance and
support from adults
OPINION WRITING (W1) Adequate use of correct sentence formation, before writing:
O Draws, dictates, and/or writes an opinion punctuation, capitalization, grammar usage and Check off what was
about a topic or book (W1) spelling for grade level, for example: done before the
O Names the book or topic (W1) O  Writes left to right and return sweeps student wrote the
(L1a) piece being scored.
O Uses spaces between words most of the . .
time (L1c) O Discussion
a WRITING PROCESS (W5-W8) O  Prints many upper- and lowercase letters O Read aloud or
M 8 O WQ_ASFA* Adds details to strengthen (L1a) shared reading
S writing (W5) O Capitalizes the first word in a sentence O Drawi
O WGASFA™* Explores digital tools to write and the pronoun / (L2a) rawing
(We) O Recognizes and names end punctuation O  Vocabulary
O Participates in shared research projects (L2b) word bank
(W) O  Writes a letter or letters for most O Shared or
O WGASFA™* Recalls information from consonant and short-vowel sounds (L2c) TR
expgriences or gathers information from O  Spells simple words phonetically (L2d) writing
provided sources (W8)
O Graphic
Limited use of correct sentence formation, organizer
O Draws about topic Spun”c_tua'?on, ca(;alt?hzalnc;n, grammlaf usage and O Language
O Names topic or book but gives no opinion pefling for g.ra € eve_’ or example- ] frames
a O Includes simple sentences about topic O Begins to write from left to right and
% O May rely on copying from a patterned return sweeps
s sentence O Begins to space words correctly
N = O  Writes uppercase letters are random or
8 within words
§ O Uses only uppercase letters in writing
< O Uses no or few end punctuation marks
O Spells some words phonetically
- O Makes few or no attempts to write Infrequent use of correct sentence formation,
8 O Provides no details punctuation, capitalization, grammar usage and
= O Uses no or incorrect spacing between words spelling for grade level, for example:
- *5' O Uses random letters to represent print
P4 O Makes no attempts at correct spelling
8 O Writes no complete sentences
8 O  Writes in all directions or may just label
drawing

e  WGASFA: “with guidance and support from adults”

This rubric was adapted from rubrics at sbusd.org and information from Smarter Balanced Assessments (www.smarterbalanced.org) using the California Common
Core Standards at www.cde.ca.gov.
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OPINION WRITING RUBRIC
California Common Core Standards Based — GRADE 1

WITH GUIDANCE and

Level OPINION WRITING LANGUAGE CONVENTIONS SUPPORT
FROM ADULTS
O Meets all expectations in level 3 Mostly correct use of language conventions, and some
O  Uses many descriptive words above grade level skills used, for example:
% O Writes many complete sentences O Meets all expectations in level 3
8 O  Writes several reasons for opinion O Consistently spells grade level appropriate words
<+ 9 correctly
Lﬁ O Capitalizes holidays, product names, and
geographic names Level of guidance
O Uses an apostrophe to form contractions and and support from
possessives adults before
OPINION WRITING (W1) Adequate use of correct sentence formation, punctuation, writing:
O  Write opinion piece about a topic or capitalizatior.l, grammar usage and spelling for grade level, Check off what was
book (W1) for example: done before the
O Introduces the book or topic and states O  Prints all upper- and lowercase letters (L1a) student wrote the
an opinion O Produce and expand complete simple and piece being scored.
O Supplies a reason for the opinion compound declarative, interrogative, imperative, O  Discussion
O Provides some sense of closure and' exclamatory sentences in response to prompts
% (L1j) O Read aloud
M 3 O Capitalizes dates and names of people (L2a) or shared
s WRITING PROCESS (WS'WB) O Use end punctuation for sentences (L2b) reading
L WGASFA * Adds details to O  Use commas in dates and to separate single words | [ prawing
strengthen writing as ne.eded (V\./5.) in a series (L2¢)
O WGASFA™ Uses a variety of digital O Use conventional spelling for words with common O Vocabulary
tools to write and pupllsh wrlFlng (W6) spelling patterns and for frequently occurring word bank
O WGA_SFA * Recalls |nf9rmat|on_ from irregular words (L2d) O  Shared or
experiences or gathers information O  Spells untaught words phonetically (L2e) interactive
from provided sources to answer a writing
question (W8)
Limited use of correct sentence formation, punctuation, 0 Graphic
j% O Names topic or book and gives opinion | Capitalization, grammar usage and spelling for grade level, organizer
% O  Includes unclear reason for opinion for example.. O Language
s O  Does not include closure O Writes most uppercase and lowercase letters frames
N ~ . correctly
0 O WGASFA * Adds few or no details . .
o O WGASFA * Recalls little inf i O  Writes mostly simple sentences, and may rely on
£ ecalls little information patterned sentences to write
= from sources .
< O Uses some end punctuation marks correctly
O Spells some words phonetically
O Makes few or no attempts to write Infrequent use of correct sentence formation, punctuation,
O  Provides no opinion or no details capitalization, grammar usage and spelling for grade level,

1
Does Not Meet

for example:

Makes no or few attempts at correct spelling
Has many errors in capitalization

Writes no or few complete sentences

Makes no or few attempts at end punctuation

Ooooao

WGASFA: “with guidance and support from adults”

This rubric was adapted from rubrics at sbusd.org and information from Smarter Balanced Assessments (www.smarterbalanced.org) using the
California Common Core Standards at www.cde.ca.gov.
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Opinion

o

OPINION WRITING RUBRIC
California Common Core Standards Based — GRADE 2

WITH GUIDANCE and

Level OPINION WRITING/PROCESS LANGUAGE CONVENTIONS SUPPORT
FROM ADULTS
Mostly correct use of language conventions, and some
" O Meets all expectations in level 3 above grade level skills used, for example: Guidance & Support
D O  Writes several reasons for opinion O  Meets all expectations in level 3
<+ 2 O Document is well organized and connected L Uses commas and quotation marks in
,jj O  Both opinion and conclusion are clear and dialogue. ]
well stated O Spells grade level appropriate words correctly
O Chooses words and phrases for effect. Level of guidance
OPINION WRITING (W1) Adequate use of correct sentence formation, and support from
O Writes opinion piece about a topic or book punctuation, capitalization, grammar usage and spelling \‘jﬁ:ﬂf l_)efore
(W1) for grade level, for example: 9:
O Introduces the book or topic and states an O  Produces, expands, and rearranges complete Check off what
opinion simple and compound sentences (L1f) was done before
O  supplies reasons that support opinion O Creates readable documents with legible print the student wrote
O Uses linking words (because, also) to (L19) gclzrr:jce being
connect opinion and reasons O Capitalizes holidays, product names, and :
" O Provides a concluding statement or section geographic names (L.2a) _ U Discussion
- O Uses commas in greetings and closings of
%) 8 WRITING PROCESS (W5-W8) letters (L2b) O Read aloud
= O WGASFA™ Development and organization O Uses an apostrophe to form contractions and or shared
are appropriate to task and purpose (W4) frequently occurring possessives (L2c) reading
L WGASFA™ Adds detalils to strengthen O Consults reference materials as needed to 0O Drawing
writing as needed (W5) check and correct spellings (L2e) O Vocabular
L WGASFA™ Uses a variety of digital tools to O Spells grade level appropriate words correctly — banlzl
write and publish writing (W6) most of the time, uses grade level appropriate
O Recalls information from experiences or phonetic spelling to write unfamiliar words O Shared or
gathers informatio_n from provided sources O Uses knowledge of language and its intgractive
to answer a question (W8) conventions when writing (L3) writing
O Graphic
Limited use of correct sentence formation, punctuation, organizer
" O Names topic or book capitalization, grammar usage and spelling for grade O  Language
b O Gives 1-2 reasons level, for ex§mplg. _ frames
% O  Adds few details O Z\éﬂiicsér:ple sentences, and some incomplete
™ B - Uses. few or repeat.s linking words O Capitalizes first letter, and I, but not proper
o O  Provides a conclusion but may not be well names
<—E( related O Uses some punctuation correctly
O Spells some grade level appropriate words, and
uses some phonetic spellings
O Does not hame topic or book Infrequent use of correct sentence formation,
O  Provides no opinion or reasons for opinion punctuation, capitalization, grammar usage and spelling
O Provides no concluding statement for grade level, for example:

1
Does Not Meet

O
O
O

O

Makes few attempts at correct spelling
Has many errors in capitalization

Writes few complete sentences or only simple
patterned sentences

Makes few attempts at correct punctuation

e  WGASFA: “with guidance and support from adults”

This rubric was adapted from rubrics at sbusd.org and information from Smarter Balanced Assessments (www.smarterbalanced.org) using the California Common
Core Standards at www.cde.ca.gov.
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Writing Anchor Papers with Students
Learning About a Rubric from the Inside Out

A powerful way to help students understand what the elements of a rubric really
mean is to write anchor papers reflecting each level on a rubric WITH the students.
Here’s how:

1. Either write yourself, or locate a piece of writing that represents a “2” on the

rubric you are hoping to help the students understand. (On a four point scale O

this is a paper that is just below proficient.) Project this piece of writing on the
screen or chart paper so that all of the students can see it.

2. Provide each student with a copy of the rubric you will be illustrating with the

Chart It/

anchor papers you will be writing together.

rubric for why it's a “2”. For example, students may say, "I think it'sa "2"
because it uses a lot of everyday words instead of more interesting word
choices."

3. Read the “2” to the students aloud and ask them to find evidence from the (.

4. Using a piece of chart paper take suggestions from the class and collaboratively
rewrite the “2” paper to make it a “3” or proficient paper.

WE DO - YOl HELP

PLEASE NOTE: you will need to have taught the students about each of the

elements on the rubric before attempting this lesson.

5. Next, take the “3” paper and re-write it collaboratively with student input to
make it a “4”. There may be times during this process that you make
suggestions yourself if the students are stuck for ideas about how to write an
advanced paper. Early in the school year, you may even model and think aloud
as you go to compose this yourself in front of the students.

YOU DO- | HELP

6. Finally, revisit the “2” paper and collaboratively re-write it to make it a “1”.
Display this paper as well.

7. Use these exemplars as anchor papers for students to refer to as they learn to
evaluate their own writing throughout the year.

Portfolio Wall with Anchor Papers

When teachers display anchor papers
and rubrics alongside the portfolio
wall of student writing, expectations
for writing at grade level can be made
very explicit for everyone.

©Charlotte Knox at www.knoxeducation.com Page 12
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Grade 1 Level 2 Anchor Paper

T line twe booH

1 line doqz
Dogs cut

e States opinion

about clifrd o Uses short, somewhat
patterned sentences

o Doesn't really give a reason

T love &632. from the book

o Phonetic spelling

o Not all ending marks included

o Some capitalization missing

Grade 1 Level 3 Anchor Paper

ClifFord is one of My .
Favorite characters. He is a
big, red dog and does silly

twings, He is EMilys dog and *
she loves hWim very much. .
They are reely qood friends.
Everyonv_ who loves dogs will
love t+wis booH. °

Names what is writing about and
states opinion

Uses different kinds of sentences
Gives at least three reasons
Closes with a recommendation

Capitalizes names and first words in

o Uses some phonetic spelling
Opinion
OPINION WRITING RUBRIC =
California Common Core Standards Based — GRADE 1
WITH GUIDANCE nd
Level OPINION WRITING LANGUAGE CONVENTIONS s T
O  Meets al expectabons in level 3 Mostly correct use of language conventions, and some above grade level sholls used,
O Uses many descriptive words for example: Ot St
- O Writes marty compiate sentences D Meets all expectations in level 3 v
F O Writes several reasons for opinion O Consstently spelis grade kevel apgropriate wonds corectly L
[ O Capitalies holidays, product rarmes, and gecgraphic names
| O Uses an apostrophe to form contractions and possesives
OPINION WRITING [W1) Adequate use of comect sentence formation, punchuation, captalization, grammar Level of guidance and
1 Wirite opinion piece about a topic or book [W1) usage and spelling for grade kevel, for example: f‘.-‘fw‘w“l":"‘m
O Introduces the book ar topic and states an opinian O Prints all upper- and lowercase letters (L1a) ore wribng:
O Supphies & rexsan for the apiticn O Produce and expand complete simple and compound declarstive, interrogative, | Check off what was
O Provides some semse of chosure imperative, and exclamatory sentences in resporse o prompts (L1j) done before the
o talizes dates and names of peoghe (L2a) 5hd|:|'|;mm= the
o o - ) piace being scored.
Led g WRITING PROCESS [W5-WE] O Use end punctustion for senterces (L2b) e .
O WARASFA * A detalls i sresgthen — O Use commas in dates and to separate single words In a series (L2¢) O Disassion
twe) = e O Use conventional spelling for words with comman spellng patems and for B e
frequentty conaming ineguiar words (L2d) shared
. y of wals b - X L1
a :\:?:SFR.*] Uses a vanety of daital tools 1o wike and publish O Spells untaught words p sically (L2e)
wibrg [ O Drawing
O WGASFA * Recalls information from expenences or gathers §
Infiormation from provided souress to answer a question (WE) | O Vecabulary
Limited use of correct sentence formation, punctustion, capitalization, grammar usege I
ﬁ O Names tope: of bock and gives cpinion and speling for grade level, for example: O Shared or
= O Inchudes unclear reason for cpinkon O Writes mest uppercase and lowercase latters cormectly interactive
™o O Does not include chisure O Writes mostly simple sentences, and may rely on pathermed sentences to write
-] O WGASFA * Adds few or no details O Uses some end punctuation marks comectly O Graphic
5 0 WGASFA * Recals kitle information from sources O Spels some words phanetically organizer
! O Language
- O Makes few or o attempts t wiite Infrequent use of comect sentence farmation, punchisation, capialzation, gramenar frames
3 0 Provides no opinicn or no details usage and speling for grade level, for example:
- = E O Makes no or few attempts at cormect spelling
= O Has many emors in capitaizaton
O Writes no or few complete senfences
O Makes no or few sttempts at end punctusation
«  WGASFA: "with guidance and support from adults”™
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6 Weeks Opinion Writing Overview

Using the Gradual Release of Responsibility Model of Instruction, we have developed a basic
6-week sequence for successful teaching and learning of a new writing type (genre). This basic 6-
week plan includes modeling, shared and guided writing, revision and editing, and finally sharing,
publishing, and an on-demand assessment. The sequence is as follows:

Week One: Introduce the writing standards. Model the whole process for the new
text type using teacher modeling as well as examination of “mentor
texts” or exemplars from published authors. Focus on identifying the
elements of the new text type with color coding or labeling.

Week Two: Use shared writing to write a class piece using this text type. Follow the
same procedure you are going to ask the students to try on their own.
If there is a particular graphic organizer, for example, use it during week
2. Develop a “how to” chart for reference as you walk the students
through the steps.

Weeks Three-Four: Guide students through drafting 3 or more pieces. Supply varying levels
of support depending on student need. Focus on choice of topics as
possible. Provide mini-lessons on specific skills as needed.

Week Five: Have students choose one piece to revise and edit. Teach mini-lessons
as needed using student writing as well as anchor papers. Provide time
for peer conferencing as well as one-on-one teacher conferencing as
possible.

Week Six: Help students publish their favorite piece to final copy. Set aside time to
share published pieces with an audience. Give feedback both from
teacher and peers. Conduct an on-demand prompt if time allows.

The specific 6-week plan for focusing on Opinion Writing is in the unit planner separate from
this document.

THE GRADUAL RELEASE OF RESPONSIBILITY MODEL OF INSTRUCTION

ALL TEACHER JOINT RESPORSIBLITY ALL STUDENT

\|, /\; l This is the Gradual Release Model of

| s 5 B g Suded P Instruction incorporated in these lessons.

Think Sl — iy
Modal Gradual Releass = Practice
of Responsibxlity B

e WS 2

Explain F"" e GuidedJ Indapindent

Application

11080 - VIO AT OO W00 HELE VO O - I L YOS D < NTTH
2 ]

* Please note: teachers may find that their students need more than two weeks of guided
practice to learn to write a particular genre. The teacher will know that it is time to move on to
teaching revision and editing when the students have completed at least 3 complete drafts of
a writing type. Some forms of writing take longer than others to complete, so this section of the
sequence may take longer.
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Thumbnail of Unit Planner

(See separate document)
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Science & Technical

I+

History/Social Studies

Literature

g

MATHEMATICS

What's Happening NOW?

Opinion/Argument

Opinion Writing Desslilities

This text type can be integrated across the curriculum in multiple ways. Here are
some ideas for integration:

Science:

Write to show your opinion about topics we have studied and their impact
on our world: ecology, weather, energy use, etc.

Write to convince your reader to take action on an issue such as health,
recycling, etc.

Social Studies:

Write to show your opinion about a topic we have studied such as equal
rights, taxation, voting for a current issue.

Write to use point of view to show the position of a historical person or
movement such as trying to convince someone to join your exploration, or
your colony.

Literature:

Write to share your opinion about a piece of literature citing evidence from
the text.

Write a review of a piece of literature to share your opinion and who you
think would enjoy it.

Write to argue for a particular theme or character trait in a piece of
literature, and how one can learn from it (heroic, kind, brave, etc.).
Write to share your opinion about the best way to solve math problems.

Write to share your opinion about real-life applications for mathematical
concepts.

Contemporary World:

Write reviews of products, places or entertainment you enjoy. Include
research and information about what you are reviewing.

Write to share your opinion about something you care about.

Write to show how to make your world a better place, for example, issues
around school, neighborhood, family life, etc.

©Charlotte Knox at www.knoxeducation.com Page 17
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Modeling Opinion Writing with Issues We Care About:

Key elements in Opinion Writing for K-2:

Purpose: Why are they writing, what key message or opinion do they want to
share?

Audience: Who are they writing to? How will | convince that person?

Reasons: What do | need to elaborate in my message to provide the best

reasons or information that will convince my audience?

Getting Started:

With younger writers teachers need to be on the look out for a “teachable moment” to engage their
students in writing arguments or opinions. For example, one day in my own first/second grade
classroom, the students all lined up after lunch complaining and holding their crotches. “All the
bathrooms were locked during lunch recess!” they cried. “We need to go to the bathroom!” As it
turned out, the contractor in charge of the school’s reconstruction had shut down the water over
lunch recess and locked all of the bathrooms so they would not be used. They had not notified the
teachers, nor thought about what a challenge that would be for the children. After we all made our
way over the kindergarten rooms and lined up to use their bathrooms one by one, it was writer’s
workshop time. The kids were still very upset about this. | suggested that they write letters to the
contractor and we discussed briefly what they might say. The writing my students produced that day
was some of the most fluent and confident | observed that school year. We delivered the letters to
the contractor, and the contractor came to class to apologize. This lit a fire under my young writers
and was a real turning point for the class, they saw the power of writing and were much more Y 4
motivated afterwards to write. =

Hopefully you won't have to deal with a situation like that at your school, however, as
Sarah Taylor suggests in_A Quick Guide to Teaching Persuasive Writing K-2, you could
take young students on a walk around campus toting “Tiny Topics Notepads” to look for
ideas about things to write about. As they walk they ask themselves:

e What do we care about? - SN~

e What do we notice going on?

How could things be better? .
* g Issues we care about in

e Who could we help? f/‘/"srgraa’e:

You may also want to start a topic an ongoing topic list
Such as the one here to gather ideas for opinion Tak/hg care of animals
Writing over the course of the unit. This will help students

Choose their own topics, while staying focused on this writing type. ¢ Hea/ﬁ’y food

Motivation for writing is always improved when students get to choose | ® Favorite books

what they are interested in. Chart It/ ° Odeoorp/aces' to ,0/0}’

e Clean school
O
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Opinion Writing Lesson Sequence for Younger Students—K-2

Interviews:

You could also invite members of the staff or older students to your classroom and interview them
about their ideas about what could be improved to make the school a better place. For example, the
students could ask:

= Do you see any problems at our school?
= How do you think they could be solved?

=  How could we help?

‘ i ['_ B I| !]Iri.ﬁ Mr J;rL

r L {
.llr :""."_, P}." .'lf':" ."J' 1 .

e e

E:Mff'm: imsh in r.r::lf’ﬂlrrm!

Solution® ¢le :
an table uwﬂni_

Pmb'an. ”‘.e&af I:ra{'hmam <

iy
-_rCJIU eyl -kw*y ull Ller}n L

sTrash ih cateteris

gy sy fobn
‘Ceport kids messin 2= '%99ed Foiefs -water
bathrooms 4o oy ﬂ?i':rr'- This is a picture of Mr £ oaces )'%Htf_

Soe ok s il
R e $0ap i bathroon flsor

He came fp
ix . He is our awesme " Trash on J&'/Jri?y{,?ﬂ:f;mr'

Problem: Running on the ¢
oo fll P by . e

remind them obot camerg [ Custodian. He has  keys, touels, ‘every 5&-0{}4 runiimng an th
about Camer e _ _ NG an The.
ks ved R s o poygosd

- _— —— —
November 29 Em Novernber 7,2011
DfﬁFMR Me.-'sa-n}ﬁmfn Dear Mrs Boyega.
ave you seen .,J] | :
oer Hhe tobles infhe cofe b ety
affer Iunr_h? We want o bhel a lnnger af derncon recess,. [
mr- JO&&- Our idea is to give you give us more Time we wi I
a clean table award T+ would 3E+ mere  exercise. Arether
%ID\*E the students rgaf.on:lbrh ly 8 reason 5 it will make us very
rEFEdmrFauﬂHﬂmr M 5585, I‘f‘ | IhﬂTrFP\,r We vaill give b:,'-::u $5
would help Me Jose. and make. ) |l be your best
happier. How dn?mhj% dur ldcqlgu ong we Wi o
: : friend. We  promise to be
Tl"ﬂnlvoui'ur listening 4o us, i
Sm:ga_:,? ood at all the assemblies
:1 RMHLT'} ] etty pleasel Let us have

o ".enger recess,
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Modeled Writing for Opinion Writing
(i) ¢ PH

1 D=0 WRATCH

“Students can go a lifetime and never see another.}yerson
write, much less show them how to write. ...Writing is a
craft. It needs to be demonstrated to your students in
your classroom...from choosing a topic to finishing a final

draft. They need to see you struggle to match your
intentions with the words that reach the page.”

Graves, D. (1994) A Fresh Look at Writing p. 109-10.

“..when I stand in front of the classroom, take off the top
of my head, turn on the overhead projector, and invite
them to hear my thinking and see what | do as an adult writer, they learn about purpose,
patience, and love. They begin to understand the hundreds of choices | make every time 1
write. They see that almost nothing Is accidental, that whenever | write I try deliberately to
write well, to create literature about something that matters to me, not merely do another
piece for the folder. | show them how I plan, confront problems, weigh options, change my
mind, read and reread my own writing as I'm writing it, use conventions to make my writing
sound and look the way | want it to or my readers will need it to, and consider questions of
audience, intention, craft, and coherence every step of the way.”

Atwell, Nancie (1987/2013)
In the Middle: New Understandings About Writing, Reading, and Learning, p. 332

“The Top 5 Things | do to ensure students become excellent writers: Demonstrate that | am
a writer who always writes with a reader in mind (sometimes that the reader is myself) and
make my writing and thinking processes visible.”

Routman, R. (2004) Writing Essentials.

MODELED WRITING PROCEDURES:

1. PLANNING: Prepare for what you are going to write in front of the students ahead of
time. You'll want to review the standards for the text type you're modeling, check out
anchor papers and other mentor texts from literature to think about any techniques you
may want to include. Most importantly, make it REAL for you as a writer. Students are
fascinated to hear about their teacher’s life or things he/she cares about. | typically
write fairly simple opinion pieces about an current events issue | am personally
tracking. Take care not to choose topics for your writing that are beyond the
imagination or background experiences of your students. Help your students see
through your modeling that their every day lives may provide sources for issues to write
about. Once you've decided the direction of your modeling, take some notes on a post-
it to keep handy during the lesson, it can be challenging to be thinking out loud as a
writer while also managing a classroom full of students.

©Charlotte Knox at www.knoxeducation.com Page 20
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2. DRAFTING: Gather the students to the rug or draw their attention to your chart or writing
projected on-screen. Tell them that you are going to show them what you do while you are
writing and that their job is to simply observe what you do to see if they can pick up some tips
for writing. Older students may even take notes about what you do as you write. Remind them
that this is your writing, not a shared writing. To make this literal start by writing your title
and listing yourself as the author.

Begin writing and keep a running dialogue going about every step of your thinking process.
Your monologue might sound like this:

So 1 was looking at my notes and thinking | might want to start this opinion piece off with a
question to get the reader thinking about this issue right away. Let’s see, | could write......
“Do you really believe dogs should be kept on leashes at ALL times? Well, some
people in our community think that’s best.” Ok, that's a start, it tells the reader what
our topic Is going to be......now | need to give my statement of opinion....... ! have to
disagree. "Dogs and their owners are happiest when they get to spend some of
their day running free.” Let’s see, let me re-read to see how that sounds....... Ohh......1
think I want to change running free.....some readers may think the dogs will get crazy and
run all over when they are off-leash.....I'll change that to ‘freely exploring.” Now I need
to give my reasons, let me think about which | want to share first........ I think I'll start with
exercise. “When dogs are walked without a leash they go twice as far and get
much better exercise.”

3. REREADING: Modeled writing gives teachers an authentic excuse for teaching students to
reread as they write. After you add each sentence or two, tell the students you need to reread
what you have so far to see about what you will write next. Continue to reread and add more
writing until you are done with the whole piece or the section you are working on for that day.

4. REVISION: Modeling allows you to show students in a natural way how some revision
happens as you are writing a piece. Feel free to modify words or sentences as you go during
modeled writing. For example in the piece above, | may, after rereading the first part, add a
descriptor to community: “small community” might give more information.

You can show the students how to insert more language with a carat.

5. CONVENTIONS: Modeled writing is not the time to focus on conventions. Making errors on
purpose so that your students can “catch” you, takes the focus away from the purpose of
modeled writing which is to demonstrate for students what good writers do in their heads as
they write. Belaboring the modeled writing process with talk of the conventions will distract.

6. DEBRIEFING: When you are finished, ask students to share with you what they saw you doing
as a writer. You may want to start a chart labeled “What Ms. does when she writes”
and list there what the students notice that you do so they can remember literally what you did
when they are working on their own pieces.
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Using Children’s Literature as Models for Opinion Writing

Gather and read aloud examples of children’s books full of examples of opinion writing and development of
arguments. Here is a list of some favorites:

Children’s books as models for Argument/Opinion Writing:

Should We Have Pets? A Persuasive Text by Pamela W. Jane, Sylvia Lollis and Joyce Hogan (Jan
2002). New York, NY: Mondo Publishing.

Click, Clack, Moo: Cows That Type, by Doreen Cronin (2011). New York, NY: Simon and Schuster.
I Wanna Iguana, by Karen Kaufman Orloff (2004). New York, NY: Putnam.

I Wanna New Room, by Karen Kaufman Orloff (2010). New York, NY: Putnam.

Earrings! by Judith Viorst (2010). New York, NY: Atheneum.

Hey, Little Ant, by Phillip and Hannah Noose( 1998). New York, NY: Tricycle/Random.

Can | Keep Him? By Steven Kellogg (1992). New York, NY: Penguin.

Don't Let the Pigeon Drive the Bus! By Mo Willems (2012). New York, NY: Hyperion.

After you read these you could create simple T charts to identify with the students the elements of the
arguments:

Main Character’s Opinion: Reasons they use to support their claim

Example: _Earrings, by Judith Viorst

Opinion Reasons Opinion Reasons
Should have All students

prerced have them

earrings except her

Keep earlobes
warm
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http://www.amazon.com/Should-We-Have-Pets-Persuasive/dp/1590340442/ref=sr_1_1?s=books&ie=UTF8&qid=1319479408&sr=1-1
http://www.amazon.com/Sylvia-Lollis/e/B001K891KQ/ref=sr_ntt_srch_lnk_1?qid=1319479408&sr=1-1
http://www.amazon.com/Doreen-Cronin/e/B001H6GOK6/ref=ntt_athr_dp_pel_1
http://www.amazon.com/Karen-Kaufman-Orloff/e/B001IGOMBS/ref=ntt_athr_dp_pel_1
http://www.amazon.com/Mo-Willems/e/B001JRXJX8/ref=ntt_athr_dp_pel_1

Modeled Writing Example

Save the Ant

By Ms. Knox

I truly recommend that we save ants
and not Hill them when we see them (n
the street.

Lit#le ants can'? hurt you. Thcy have
big Families. Ants are part of nature
and should be able to live Free,

That's why I hope no one squishes
ants.

This teacher has modeled the
opinion writing process by first
reading the mentor text, Hey Little
Ant, by P. Hoose, H Hoose, and D.
Tilley.

Then the teacher generated a
chart with student input listing the
reasons the author used in the
book from each side of the story
(reading standard 8). After that,
the teacher modeled the writing of
an opinion piece that reflects her
own opinion and uses some of the
arguments from the picture book,
along with the language frames
offered to support the

writing. Finally, the students and
teacher color code the elements of
the modeled writing with opinion
statements, reason statements,
and the closing statement. One
could also label this model with
post-its or arrows pointing out the
features.

# T+ s important .. .

o - : ree F::Thﬂlth&ﬂriﬁdtf
.1 ;‘2 convinced ...
1 Notice

YTt is imperative
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Informational Text

E Reading Informational Text Standard 8

The CCSS Anchor Standard for Reading Informational Text states, “Delineate and evaluate the
argument and specific claims in a text, including the validity of the reasoning as well as well as the
relevance and sufficiency of the evidence.” Here is this standard specific to each grade level.

Reading Informational Text Standard 8 relates this skill with writing to how students should be able
to analyze the same in texts they read:

Reading Standards for RI 8 - INFORMATIONAL K-
TEXT 2

INTEGRATION of KNOWLEDGE and IDEAS

ANCHOR STANDARD 8: Delineate and evaluate the argument and specific claims in a text, including the validity of
the reasoning as well as the relevance and sufficiency of the evidence.

Grade K Grade 1 Grade 2

8. With prompting and support, 8. ldentify the reasons an author 8. Describe how reasons
identify the reasons an author gives to support points in a text. support specific points the
gives to support points in a text. author makes in a text.

Teaching students to identify the reasons and evidence an author chooses to support key points he
or she is making in a text goes hand in hand with the teaching of opinion/ argument writing. If
students can see how other authors select reasons and evidence to provide as a means of supporting
their point of view, they will understand how to do the same in their writing.

Here's how:

1. Select a text: Use material that has an obvious major point and lays out an argument with
evidence and reasons. There are multiple children’s literature books listed on last page of
this handbook or you can use the text exemplars for this unit in the separate packet on
exemplars/anchor papers or on our website at www.knoxeducation.com. Science and social
studies textbooks will also contain sections with this structure.

2. ldentify the major point the text is making: Students can either skim the text to
“discover” this on their own, or you can introduce the major point yourself. For example, the
author wants us to “understand the importance of recycling.” Or we can see from the title,
Freedom on the Menu, the Greensboro Sit-ins, that the author wants us to know how the “sit-
ins” brought freedom to African American people.

3. Show students how to identify and evaluate the argument and reasons used to
make the point: Use shared reading of the projected text to read text together with the
students and annotate the elements of reasoning the author includes. Students can list these
into a graphic organizer such as the one included here, or annotate directly onto the text with
notes such as “reason #1, reason #2,” etc. If there is sequence to the text, students may
note that with 1%, 2", 3" etc.
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Here are some prompts you may use as you are helping students analyze text in this way:

e The author pointed out that . What reasons does the author give?

e What details does the author use to make their point?

e How does the author lay out his/her argument about the importance of ?

e What do you think is the most important reason or evidence the author gives to help us
understand the importance of ?

¢ How does the author emphasize the point that ? Use details from the text
to support your answer.*

e Highlight the parts of the text that provide evidence to support the idea that *

* These questions stems come directly from the Smarter Balanced sample test items.

e Graphic Organizer for Reading Anchor Standard
8:

Tree Map (www.thinkingmaps.com)

M ' PorL ‘

| _ Make a box to write the major point of the text inside,

and then once you've identified what the reasons and
evidence the author includes, make branches for each
and label them with the main idea of each reason.

Faaan 1 Py 3 Sxadan 3

| Sample is on next page. Add more “branches” to the

Cinadls & Evidaraor Oerbail & Ewidenco Dictadls & Evidaras tree map tO gO W|th the Organlzat|0n Of the teXt
you’re analyzing with students. There may be more
than 3 reasons provided.
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Talk Tickets

Any small object such as a paper clip, bingo marker or paper ‘ticket’ can be used as a ticket to talk!
The ticket buys you a chance to talk during a small group discussion.

Each student receives the same number of Talk Tickets at the beginning of a small group discussion.
As students enter into to the discussion, they place one token in the middle of the table. When
students run out of tokens, their talk time is up. They then can only make additional contributions
after the others in the group have used up their tickets.

Talk Tickets encourage participation in two ways:
They restrict dominant students from monopolizing the discussion, and they encourage reluctant
students to share more of their ideas.

We've included two icons for talk tickets here in case
you want to have the students differentiate their
contributions between stating their opinion and
offering reasons or support.

=
e

Gs

Talk Tickets for giving reasons or support

=a | 2 S2-a | ==
=N | === | 2=

Talk Tickets for stating their opinion
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Talk Tickets

2
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Book Talks: Sharing our Opinions about Literature

Students may also hold weekly book talks to share their opinions about books they are reading for
pleasure. The students simply take turns telling each other about a book they are reading and why they
like or dislike it. Modeling will help student elaborate, as will language frames for them to use:

This is avallable as separate poster document on our website.

The title of the book I am reading is:
It is about

I like/dislike it because

An example of this is

It reminds me of another book I like/dislike

You will like/dislike it because

This book makes

Students can share their opinions orally in front of the class or in small

me |aughl The groups. They can also write tiny “post-it” reviews about the books they
read and leave those in the books in your library. Students will always
CharaCter}are be interested in reading a book another classmate has recommended.

SO funny! ;@
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How to Take a Stand—Form an Opinion

1. Clear space in the classroom so that students may stand anywhere from one side to the other.
Label one side of the classroom “strongly agree,” label the other side, “strongly disagree.”

The school should cance/
the music program to
have more money to spend on computers.

Strongly DISAGREE Strongly AGREE
1 2 3 4 5

—

2. Post a sentence strip or card with a statement such as the ones listed below:
= Children should not be able to eat sugary breakfast cereals.
= Dogs should be kept on leashes
» The school should offer more lunch choices
= If you misbehave in school, your parent should have to attend class with you.
= Children should get paid for doing chores at home.

= People who own cats should keep them indoors.

3. After you read the statement, have students SILENTLY move their positions along a line in the
classroom to show where they stand on the issue. Students may strongly agree/disagree and
be at either side of the room, or may have more neutral or contradictory feelings about the
statement. You may also have them list on a white board what number their position
represents and bring that with them. The can jot their reasons why they hold that opinion on
their white board before they move to their spot.
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In early primary grades, “Take a Stand” may also be used to have students share their
opinions about a variety of things such as foods, books, or places to visit. Simply post a photo
or create a chart of the items students will be sharing their preferences for around the room.
Students move to stand next to the item they prefer, and then they read the chart together and
share their ideas for reasons with each other. This makes a great pre-writing activity before
students compose a written explanation of their opinion.

Apples Ba“i““ Oranges

Ilike oranges
because they

I've always liked apples!

| like the red ones better | LOVE match my hair!
bananas.
than the green ones,
Arn Uth In my opinion,
: t
| like all the colors! Epdadin . oranges are the
only one? best because they

are natural and
sweet and juicy!
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Review Writing: Basic Structures by Category

Restaurant Video Game Places to Food Product
visit
Title Title Name Name Name Type

“8 Author Type of Location Type Location Manufacturer
-; Genre movie Type of food Rating Type

c .

3 Brief Rating System to

5 summary Actors/ play on
~

2 actresses Object of the
m game

‘g Characters Acting Taste and Graphics Appearance Taste

% Setting storyline qu?(l)lc')[?j/ of Difficulty Activities Nutrition
>

0 c Plot Special Levels Best for what Price

O O How the .

== . effects kinds of

o .S | Hlustrations restaurant Ease of . Appearance
?a . . visitors

5 0 , Best looks directions

Author’s .

o = audience for .

= 32 message or . Service Best

o 9 the movie .

o A theme . audience

g Price

1 Best Best

> audience .

L audience
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Writing Reviews as Opinion Writing

Very young students can be taught to share their opinions about the books they are reading or being
read to. This helps them make deeper meaning while they read and grow into discriminating readers
who understand their preferences. It also builds the whole community of readers as students realize
their classmates have opinions about the books in the room. A recently reviewed title will most
undoubtedly become a classroom favorite.
Students can also have fun writing reviews about anything in their environment such as

= Books

= Favorite foods

= Restaurants

= Movies

= Video games

= Parks

= Sports Teams

= Musical Groups
Begin this unit with lots of opportunities to share opinions orally through class or group discussions. You
can weave the following into any read aloud or anthology story assignment:

= Did you like/dislike this story? Why or why not?

= What did you think about how the author developed the character?

= What do you think about the way the story unfolded?

= Do you like (kind of genre)? Why?

You may want to provide some language frames or linking words to support their statements:
I think because

For example when

Another reason is

Since then
Also
I liked , but the best part was

Next read reviews to students so that they can see how they are constructed. There are many wonderful
websites with reviews written for students either by students or by adults for students.

Check out:

http://www.spaghettibookclub.org/

This website has hundreds of reviews written by students in schools all over the country which are
searchable by title, reviewer, or school. An example from a kindergartener below shows the writing as
well as her picture follows.
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Book Review: 3 Little Pigs

A I'I-!'l"l!_-mu..._-
i e T R S
GRS L ey

e

The pigs build houses and the wolf tries to eat them and the pigs went to the brick house and
the wolf couldn't get them.

I liked it because the end is really funny. The end was my favorite because the pigs have the
most fun and they play music.

I recommend it to friends that like playing music, reading and dancing.

(This review was dictated.)

Other resources for writing reviews
Common Sense Media
http://www.commonsensemedia.org/

This website has reviews and a rating system for books, video games, movies, TV shows and more.
Most are written by adults, but some short pieces are written by students.

Cyber Kids
http://www.cyberkids.com

This website houses reviews for movies, books, software, toys and video games, some written by
students.

Kids First
http://www.Kidsfirst.org

This website houses movie reviews written by students that are viewable via UTube. Really
adorable footage. If you able to show them at school they would be very engaging for students.
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Sample of Product Review K-2

My New G.UO.M. Toothbrush
is the Best

ﬂ

My new toothbrush is the best! T qot it From
the dentist the last time 1T went. He is a
dentist so hWe Mmust HRnow what is qood For my

teetn.

Twe dentist and My mom showed me how to use
it. T can get the toothpaste on it and wask it

off really easily.
T am not very qood at it yet, but my
dentist says my teeth are looHing qood,

so L must be doing something right.

In My opifion, this is a great tootwhbrush for a

First grader.
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Review Writing Planning Form K-2

Review of:

Reviewer:

Draw a
picture

My opinion
T twinn

T

believe

4

Information
J%@a

]
\ HOWW
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Review Writing Planning Form K-2

Reasons

because...

Audience

who

will line
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K-2 Opinion Writing Organizer — Reasons Why | Ha
Talk me into your opinion

Opinion/Argument

dr L4

ve My Opinion

My Name

My Opinion

Reason FOR my opinion

Reason FOR my opinion

Reason FOR my opinion

Reason FOR my opinion

Reason AGAINST another opinion

Reason AGAINST another opinion

+ [3 d
» |4 1[4
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&< Opinion/Argument

\-\.\\\

\:\\‘
, K-2 Opinion Writing Organizer ‘
Name
The Question Word Bank
Audience
Point 1 Point 2 Point 3

& 3 3

Facts Facts Facts
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Opinion
’ Writing about Our Opinions K-2

When completing a shared writing of a new text type for students, it is helpful to walk O
the students through the same process you will ask them to use on their own. Here,

I've listed each general step on the “how to” charts available for students K-2, then
described what the teaching might sound and look like as you collaboratively work
through the process for the first time. Since there will be so much guidance and
support during the shared writing phase, you can choose to take on a more complex

| DO -YOU WATCH

topic such as one from your science or social studies curriculum. 1

Individual versions of the K-3 posters follow this guide, with specific differences based on the level 3
writing rubrics for these grades based on the CCSS.

1. Learn about a topic or book.

Generate a list of topics to explore for opinion writing with your students. You will
choose one or more for group pieces, and later the students may choose others
&' @ from the same list for their own writing. See page 16 for many possibilities.

Once the topic is chosen, read and research as a whole class on the topic. For
primary students this may include a hands-on experience such as fruit tasting,
- online research, or just enjoying a picture book together.

Choose your opinion.

Use “Take a Stand” or “Talk Tickets” to guide the students into developing an
opinion about the topic. Since this will be a group piece, you'll have to choose a
side to support in the class writing. You may want to vote to choose a side.

List reasons for your opinion in your notes.

Introduce whichever graphic organizer for planning you want them to use. Have
the students write their opinion and gather evidence for their writing into the

e u..u.ugi: organizer. You may want to do this on a large chart with students offering their
& I | S evidence via white boards, for example.

& Bt » i (Not necessary for K; grade 1 requires only 1 reason.)

——

4. Write a topic sentence that states your
opinion.
(Grade K can draw or narrate about the topic.)

Write the topic sentence and/or the hook to get the writing started with input from
the class. Display or pass out the language frames chart and have the class “try
on” the sound of your first sentence with several of the choices. Have the class
vote on which topic sentence they like the sound of best. This will help students
see several possibilities for their own writing, and help them understand how to use
the language frames chart.
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d L T Pl e e,
4 Wt AETT Fabll ey el
J el AT P e e,

Write sentences to describe your best
reasons. Use at least 3 details to help the
reader become convinced.

(Grade K: one (or more) sentences hoped for including one or more
details.)

Show students how to use the information on their graphic organizer to
create sentences with their reasons. Refer to the language frames chart for
linking words and ideas for the conclusion. Check the information off of the
graphic organizer as you add it to the shared writing so students will see
how to stay organized as they write.

Sense of Closure.

(Grade K does not require this item.)

Invite students to restate their opinion or recommend their preference for a
book, item, or topic to another person. For example, “Boys who like sports
will really like this book.” Or, “Anyone whole loves fruit with love the
banana too!”

Read to a partner.

Model throughout the process re-reading sentences after you add each.
This will help get your children into the habit of re-reading as they write.
Have the students read aloud from the chart as you add each word while
you are charting or typing their ideas into the class piece.

Edit: Check

(Grade K only pronoun I)
5pe//lng (Grade level appropriate)

Punctuation (Grade K only end punctuation understanding)

You may want to go back and color code for capitals and periods into the
shared writing piece to model this strategy for your students. Invite
students up to find the capitals at the beginnings of each sentence and
trace over them with green, then invite another student to find all of the
end punctuation and color that red.

Celebrate your hard work!

Leave the finished shared writing pieces up so students will have models to
refer to. You may also want to label the parts of these writings with the
elements from your standards such as the opinion sentence, reasons, and
closing sentences.
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Opinion Writing How To Poster Grade K

Opinion

Opinion Writing — Grade K ni

Draw or talk about a topic
or book you like or don't
like.

Write a name for your topic or
the name of the book.

Gather information about
your topic.

Write one or more
sentences that tells what
you like or don't like about
a topic or book.

T love O  Add details to your writing.
red junicy

apples! '
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Opinion Writing How To Poster Grade 1

Opinion/Argument Grade 1
Opinion Writing

[0 Write a title for your paper or
name the book you are writing
about

) .., O State your opinion — say
My Favorite Fruit! you like or don't like

about your topic or book.
T lth'alf.s!

Use sources in print and
internet to gather
information about your
topic.

Apples are
round and
sweet line

Write some facts or a
reason that supports your
opinion.

candy,
Apples can be red O Add details to make your
and juicy or green writing easy to

and tart. . understand..

O End your opinion paper

T twinK everyone with a closing statement.

shouwld eat qpplts!
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Opinion Writing How To Poster Grade 2

Opinion/Argument Grade 1

m Opinion Writing

b O Write a title for your paper

My F ‘te Fruit! about your topic or book.
Yy avorite Wit

O State your opinion — say
T love les! what you like or don't like
about your topic or book
in your topic sentence.

O Use sources in print and
internet to gather information
about your topic.

Applt‘s avre
round and
sweet liHe

Write some reasons,
relevant facts that support
your opinion.

candy.,
Apples can be red O Add details to make your
and juicy or green writing easy to understand.

and tart. .

T twinK everyone
showld eat apples!

O End your opinion paper
with a closing statement.

O Check your writing for
spelling and grammar and
check to see if it makes
sense.
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Fact Opinion

Can be proven Belief, feeling,
é or idea
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Opinion Discussion Cards

FACT

Something done or said that

can be proven.

OPINION

4

Your belief,
opinion, or idea
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Writing Opinions: Shared Writing

Steps to writing for younger students:

With younger students use shared and interactive Our Oplh/b” Our Reasons
writing techniques for several topics as students

begin to write these pieces on their own. "  hear loud
Leave the charts for these shared writes up 6 gr aders noises by our
throughout the unit on argument/opinion writing. too loud window

Label the parts for the writing with post-its so that . ,

students can begin to “see” the structure. aur. ng lunch e can't hear
Refer to your planning T charts as you compose the recess storytime

letters or little paragraphs.

o play far away
from windows

November 2, 2011
Dear Sixth Graders, date
greeting _

We are writing to ask if you could not play so loudly during your lunch recess.

Sletintort When you are at lunch we are trying to enjoy our story time. We love to listen to
stories! We learn so much from listening to our teacher read to us. We are
wondering if you could play on the field away from our classroom windows at

reason

lunch. Please write back!

reques —¥%

— Yours truly,

The first graders in room 6 closing

\

sighature

An example of a review of a book written as a shared writing:

Our class loves the book, Chato’s Kitchen, by Gary Soto. We were scared that

our opinion
and his friend Novio Boy, would eat the mice when they came

title/author to the party. Chorizo, the dog, saved the day. The paintings in the book are

beautiful and the writing is full of Spanish words we know. We recommend

why we like it /you read Chato’s Kitchen.
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O.R.E.O Opinion Writing Poster

L L Opinion
0O.R.E.O. Writing Opinions ﬁ'

State your Opinion clearly

Tell your Reason for your

opinion

¥
\ ¢

Give an Example to support

your opinion

Restate your Opinion

The more reasons and examples you give,

the stronger your writing is!

@é Opinion Sentence Starters

| prefer... The best thing about...

| think... Everyone should...

| feel... is better...

In my opinion... | The greatest part about...

| believe....
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Language for Writing about our Opinions

Stating your opinion about a topic:

In my opinion.....

I believe.......
I think.......
are the best because
make the best because
(In my opinion) (I think that) (need
to/have to/should) because

Giving reasons for your opinion:

one reason for this is

There are several/three/many reasons I think
First......Secondly......Finally.....

Evidence for this is

This can be shown by
Research from shows

Linking words to connect ideas:

because

also

furthermore

on the one hand/on the other hand
another

for example

for instance

therefore

however

Concluding statements:

That is why I think

As you can see

Clearly,

Obviously,

Although , I think/believe
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Cues, Sequences, and Transition Words for K-3

Transition Words Describing Importance:

the best the most important the first interesting

the next best the next most important more interesting

the least best the least important the most interesting

the worst not important not interesting

4 [3

Contrast Cue Words: Describing Size or Quantity:

- $*best +$* most < all % largest % biggest % huge

¢ almost ¢ more ﬁ many ¢ larger ¢ bigger ¢ large-sized
- = some = some = only = equal to = big = medium-sized
- W little W fewer W smaller W small-sized
. ®\orst ® |east ® fewest ® smallest ® tiny
% Linking Transition Words: to link two ideas together

To add
information

+ again
+ also
+ and

another

+

as well
consequently
furthermore

in addition

in the same way
moreover

plus

still another

+ + + + + + + + +

too

Opposition/change Timing (see also

7 although
A besides
2 besides

2 conversely

2 except

2 however

7 in spite of
7 instead

2 nevertheless
2 not only

2 otherwise

? yet

next page)

after

after that

at the same time

before

before this
last

next

soon

still

then

when

while

To give examples

=> a similarity
= in fact
=> on the one hand

=> on the other
hand

=>a further example
=>another example
=>for example
=>for instance
=>furthermore
=>likewise
=>moreover

=>one example of

=>similarly

Speaking & Listening Language

Cues and Transition words are covered in SL4 Speaking and Language
and W 1 and W3 in Writing Standards in the Common Core Standards
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Reason/conclusion

& as a result
¥ because
& in conclusion

& in the end

s

¥ since

o so

¥ therefore
& thus
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Cues, Sequences, and Transition Words for K-3

Space Sequence:

Cause/Effect Cue words: When words are needed to signal cause and/or

as a consequence

this is the reason

because as a result
by since

then so that
unless therefore

When details are arranged spatially in relationship to one another.

on the edge

highest
on top of
north of
over
high up
above

A

to the left of
west of
away

far

there

around
there

behind,
in back in the center
inside '
throughout
in the
here
against
alongside
beside in front of
next to facing
close to toward
side by side ahead of
outside at the
near
below | south of
beneath | under
low down | underneath

A

on the bottom

v

to the right of
east of
across

Time Sequence: When some details occur before, during, or after others in time.

Beginning/PAST

in the past

to begin with/the oldest/the earliest

before
yesterday

then

last year

before

at the beginning
in the morning
by this time
first/previously

yesterday

Middle/PRESENT

in the present

during

today

now

this year
during/meanwhile
in the middle
before noon

at this instant
second/then

today

currently/the most recent

NEXT

tomorrow

soon

next year
after/afterwards
so far

in the afternoon
at the same time
third/next

the next day

End/FUTURE

in the future

after

the day after tomorrow
until

in a few years

later

at the end

in the evening

since

finally/last

two weeks later/six months later
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The “Editing Machine”

This is a fun way to get students to help each other edit their pieces. You'll need
to form groups of 3 or more ahead of time and have a timer handy. All students
need to have a finished piece of writing—preferably the same assignment.

1. Form groups and assign roles:
= Capitalization
= Punctuation
= Format—neatness (checks indents, margins, and layout)

= Spelling

2. You may choose to assign a color to each role and have them make
their corrections with their assigned color pen or pencil.

3. Explain the task and review norms. Students are to only make
corrections for their assigned role and are not to give comments about the
writing during the editing machine.

4. Set timer for an amount of time that will work with the length of
the assignment (this will vary from 1-5 minutes or so).

5. Have students begin with a single paper in front of each “editor”.

6. Tell the students to start the machine. When the timer goes off,
the students pass papers to their right and repeat the process until each
paper in the group runs through every editor in the machine.

7. If students are going
to publish these pieces, you
may choose to collect them
after the “machine” is
complete and offer a final
edit. For spelling errors,
simply write the misspelled
words on a Post-it and make
students find them and fix
them. For other kinds of
errors, use the same editing
marks and colors that were
assigned to the editing
machine.
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Editing is Fun!
Red Light
Green Light

-Iz'gs make wonderful petss IIE]F are always happy to see yous

Im can play ball with them and teach them to do trickss llere is nothing more

cozy than snuggling on the couch with a soft and furry dogas lags have excellent
hearing and will warn you with a bark if someone is approaching your house. l:r

wonder we always sayy "lﬂg5 are a man's best friend!"

- Green = Capitals
- Red = Ending Punctuation

Yellow = Other punctuation: quotation marks, commas, apostrophes
Orange = beginning of paragraph for indent
Blue Dot = Read your writing backwards and say each word.

Fix the spelling if it doesn't look right
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?@\i’ﬁ’)

l D Capltallzatlon

e Names, places
e Months, days of the week

g@ﬂ

e First word in a sentence

(

leage

e Match nouns/verbs correctly

I

Punctuation

e Quotes “...”
e Commas,,,

I (

e Periods... question marks??? exclamation
points !!!

0|
S

Spelling

e Check all words

(

e Use dictionary if necessary

nox at www.knoxeducation.com — Page 53



http://www.knoxeducation.com/

A. R M.S. &
Add

What does my reader NEED TO KNOW?
e More details
e Sensory words
e Descriptive words

Remove

Is there any information that DOES NOT need to be in
my writing?

e Words that do not make sense
e Sentences that do not make sense
e Details that confuse my reader

Move

Is the information in the RIGHT ORDER?
e Words that could go in another spot
e Sentences that could go in another spot

Substitute

What can | replace and make more EXPRESSIVE or
more CLEAR in my writing?

e Dead words

e Boring words
e Repetitive words
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Resources for Teaching Opinion/Argument Writing

A Quick Guide to Teaching Persuasive Writing, K-2 (Workshop Help Desk). Sarah
Picard Taylor and Lucy Calkins (2008). Portsmouth, NH: Heinemann.

Why We Must Run With Scissors: Voice Lesson in Persuasive Writing
Barry Lane and Gretchen Bernabei (2001). Shoreham, VT: Discover Writing Press.

Twisting Arms: Teaching Students How to Write to Persuade
Dawn DiPrince (2005). Fort Collins, CO: Cottonwood Press.

Writing to Persuade: Minilessons to Help students Plan, Draft, and Revise in
Grades 3-8. Caine, Karen (2008). Portsmouth, NH: Heinemann.

Crafting Opinion and Persuasive Papers (2007). Clifford, Tim Gainsville, FL: Maupin
House.

Oh, Yeah?! Putting Argument to Work Both in School and Out. Smith, M. W.,
Wilhelm, J. D., Frediricksen, J. E. (2012). Portsmouth, NH: Heinemann.

Children’s books/magazines as models for Argument/Opinion Writing

Should We Have Pets? A Persuasive Text by Pamela W. Jane, Sylvia Lollis and Joyce
Hogan (Jan 2002). New York, NY: Mondo Publishing.

Click, Clack, Moo: Cows That Type, by Doreen Cronin (2011). New York, NY: Simon and Schuster.
I Wanna Iguana, by Karen Kaufman Orloff (2004). New York, NY: Putnam.

I Wanna New Room, by Karen Kaufman Orloff (2010). New York, NY: Putnam.

Can 1 Keep Him? By Steven Kellogg (1992). New York, NY: Penguin.

Scholastic News has a pro/con article with topics of interest for students in every issue.
http://sni.scholastic.com/

Costco Magazine has a monthly editorial that often involves a topic of interest to students.
There are two essays included, one on each side of an issue.

Websites:

Time for Kids Magazine’s website includes an archive with many provocative and
current articles that can be used to introduce a topic for discussion and writing.
http://www.timeforkids.com/news

The Writing Fix website is a gold mine of resources for teaching writing based on the six
traits model. Their Opinion/Argument section contains several great lesson ideas. Check out
the RAFTS lesson on electing a vegetable. Student research the nutritional qualities of the
fruit or vegetable they choose to elect.

http://writingfix.com/genres/persuasive.htm

Opinion/Argument Essay Prompts: This link takes you to a list of 53 Opinion/Argument
essay prompts which are similar to those found on the NAEP test, lots of good ones here:
http://www?2.asd.wednet.edu/pioneer/barnard/wri/per.htm

ProCon.org: Promotes critical thinking and informed citizenship by presenting controversial
issues in a straightforward, nonpartisan format. Issues of interest to students presented in
detail include: video games and violence, tablets vs. textbooks, school uniforms, standardized
testing, social media, and many more. Teachers will have to guide students so that they
don’t see inappropriate content for their age group. http://www.procon.org/education.php
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http://www.amazon.com/Quick-Teaching-Persuasive-Writing-Workshop/dp/0325025975/ref=sr_1_1?ie=UTF8&qid=1319477353&sr=8-1
http://www.amazon.com/Sarah-Picard-Taylor/e/B001JS2E7O/ref=sr_ntt_srch_lnk_1?qid=1319477353&sr=8-1
http://www.amazon.com/Sarah-Picard-Taylor/e/B001JS2E7O/ref=sr_ntt_srch_lnk_1?qid=1319477353&sr=8-1
http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?_encoding=UTF8&sort=relevancerank&search-alias=books&field-author=Barry%20Lane
http://www.amazon.com/s/ref=ntt_athr_dp_sr_2?_encoding=UTF8&sort=relevancerank&search-alias=books&field-author=Gretchen%20Bernabei
http://www.amazon.com/Dawn-DiPrince/e/B001K87XOM/ref=ntt_athr_dp_pel_1
http://www.amazon.com/Should-We-Have-Pets-Persuasive/dp/1590340442/ref=sr_1_1?s=books&ie=UTF8&qid=1319479408&sr=1-1
http://www.amazon.com/Sylvia-Lollis/e/B001K891KQ/ref=sr_ntt_srch_lnk_1?qid=1319479408&sr=1-1
http://www.amazon.com/Doreen-Cronin/e/B001H6GOK6/ref=ntt_athr_dp_pel_1
http://www.amazon.com/Karen-Kaufman-Orloff/e/B001IGOMBS/ref=ntt_athr_dp_pel_1
http://writingfix.com/genres/persuasive.htm
http://www2.asd.wednet.edu/pioneer/barnard/wri/per.htm
http://www.procon.org/education.php

Classroom Samples on Opinion Writing

This teacher is showing
students several great
options for creating an
engaging topic sentence
when writing an
opinion piece. When
you initially teach
young students to write
topic sentences, it’s a
great idea to give them
a variety of simple
structures. These
become the kind of
“training wheels” while
students acquire their
own writing voice and
understanding of the
structure of writina.
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Classroom Samples on Opinion Writing

P

‘&mﬁoﬁr’% C /- cile the ’ieﬁ _

[~ equn yor qote] g
Rigs shodd not be dss
Rete_because They are Ky (e
arhde " Rias W Reks? " pofes

= L=

ond peeing o\ oler A clasy
15 o place Iy urine ong
Turthermore, e atide. Slate
P Woack wud all el Closs
Veod o b et and iy,

This teacher has modeled
the opinion writing
process for her third
graders with a
controversial topic. This
will certainly get their
attention and the color
coding will help them
“see” the structure of this
text type. She has
included the
counterargument in pink,
which isn’t required at
this grade level, but it
does make the writing
stronger and some
students will pick this up
and begin using it in
their own pieces.

Po
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Opinion - A.C.E.

A answer the question
C cite the text

E explain your answer
Here’s a great anchor
chart with an amusing
example of how to use
the ACE acronym in
writing. Using color
coding and a silly
example helps make this
writing structure
memorable!

. There are o mary topics that

E students need fo learn in the ten months of the
school year, 5o if they went to schaol on
Smrduys,meymm:fhwei?mmdnﬁfnm
them. It would be good to go ta schaal-on
Saturdays, becouse students and teachers could

] u_huuanaﬂmdnywhanthwcmdnfunmjecrs
¥ and games or even field trips. Parents could use

-, Saturday as a day for free time when their
\ E-'t:i'ﬁfdrmm af school. It may seem like a crazy

idea to some, but T think we would accomplish  lot
m—if-nmwschndm&turdwm
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Classroom Samples on Opinion Writing

[ COMPON PERSEE]  These first graders are
b E ‘P‘L i PQ \{ LU === |earning to write opinion
. learo Aricks | pieces about familiar
- : Lo topics, later they will
. 9{\18& \IDU‘ EXeICASE, | include research about
: ~ | their topics and utilize
'PIO‘*‘E‘) W"—H’\ VDU‘- o this writing type with

: I‘FX-O*ECJF \l(OL'K | ' | things they are using in

- | science and social
- % —\—CML O st_udie.k
Show NORPY (" aaa—
o o ¢ L

" ey

~ Inmy opmion | pre

i
; Take a Stand
Young students can
easily share their
opinions and reasons
| on a post-it when
| getting ready to write.
| Letting students
| “rehearse” their ideas
. | in these public and
¥ | social ways helps them
.| develop a voice for
o their writing before
they even start.

Harnster B
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Classroom Samples on Opinion Writing

Wind

By Mrs Mignose's Cless
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Here is a set of anchor
papers written using shared
writing and student input to
elevate writing about the
wind from the most limited
response to a well crafted
piece written with above
grade level standards.

This will show students what
you mean by a “well crafted
piece,” and let them know
what Hattie calls the
“Success Criteria” for any
particular task.

Hattie, J. (2012) Visible
Learning for Teachers. New
York, NY, Corwin.
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Classroom Samples on Opinion Writing

This first grade teacher has
gathered student ideas to elevate
an opinion piece about pizza
from a singe sentence to a well-
crafted paragraph. This will
show students what you mean
by a, and let them know what
Hattie calls the “Success
Criteria” for any particular task.
Hattie, J. (2012) Visible
Learning for Teachers. New
York, NY, Corwin.
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Starting off the
opinion writing unit
with food reviews is
an easy sell! Students
not only get to taste
delicious snacks, but
use all of their senses
when they are writing.
This will encourage
elaboration, and the
food packaging will
provide factual detail
with which to back up
their claims.
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Classroom Samples on Opinion Writing
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This grade 2 teacher reserves a writing
wall in her classroom to display all aspects
of the writing process for the current unit.
Here she can post checklists, mentor texts
or anchor papers, academic language, and
student samples so there are plenty of
reminders to refer to about the writing
tasks at hand.
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Using a clothes line allows this teacher to
post anchor charts reminding students of
academic language to include in their
opinion writing pieces. When learning
tools are posted, students are more apt to
refer to them by simply glancing up.

©Charlotte Knox at www.knoxeducation.com — Page 63



http://www.knoxeducation.com/



