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1. Making Time for Writing

\ 10-15

Minutes
Mini Lesson

Daily routine of at least 40 minutes
4 times per week

20
= Minutes
& Student

Writing

Finding Time to Write and Read
Make a Plan for Reducing Time Wasters

Potential Time Why? Alternatives

Wasters

Pencils

Roll/Lunch Count

Bathroom Breaks

Materials Distribution

Announcements

Classroom Warm Ups
that are not Best
Practices

(DOL, journal prompt of

the day, lengthy calendar
procedures)
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2. Materials for Students:

= Writing folders, binders, or pizza boxes aka “My
Writing Office”

= Sheet protectors for reference materials

= Multi-colored highlighters or pencils for editing
with colors

Student Writing:

=  Writing paper (lines appropriate to age group)

= Planning paper (blank—can used recycled paper
for this)

= Pocket for notes/graphic organizers students are
writing from

» Pocket for drafts of writing

My Writing Office for Young Writers
— . Children can keep references for writing within a glance with
P\‘ min-office made of folders. My Writing Office

The reference tools can change throughout the year to offer http://www.knoxeducation.co
support with:

O Letter information m/sites/main/files/file-
O Letter sounds attachments/my_writing_offic
o Hhefrequency words e_orig_-_for_website.pdf

O Themabc words related to school content

Introduce sach element slowly—don't bang them in all at
These reference tools boost confidence and reduce teacher
interruptions. Students can help themselves with writing!

This idea is brought to you by Sylia Mariscal, Diane Vargas, Vicki Scotr, and Pam Kolat from the Atwater
Unified School District in California.
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3. Poutines During the Writer’s workshomp:

A

Anatomy of a Basic Mini-Lesson

Parts:

Teacher Talk and Actions

Student Talk and Actions

CONNECT

Known-to-new

“Yesterday we saw, tried, learned......
“This week we’re focusing on......

“You’ve all gotten really good at......now we
are going to learn......”

Point to charts, student work, or literature
as you make the connection

Students pair or group share to recall what they
already know about the skill:

“I tried.......,”
“I know that....... 7

“When | want to ......I usually........

TEACH

Focus on ONE skill, strategy, or concept at a
time. Write the name of it in front of the
students. Tell them why it’s important.

“Today I’'m going to show you......so that

7”7

you can........

Watch me while | show you how | think of

24

ways to........”

Demonstrate the focus skill in front of the
students. Type and project onto a screen,
write on chart paper, or point clearly to
what you’re demonstrating in text.

Students follow teaching with their eyes, and if
able take notes along with you labeling the
elements you’re demonstrating.

TRY

Invite students to try out what you just
taught. Include choices for students to
consider whenever possible.

“Think of an example of
tell your partner how you might

with your writing.”

Walk around and listen to their attempts to
check for understanding and possibly plan
the next lesson

Students have a go with the strategy, concept,
or skill just taught. They may think of examples
and merely tell a partner, or may rehearse with
a “quick try” on a whiteboard or in their
writer’s notebooks.

Students share their tries with a partner or the
whole group to generate lots of possible ideas.
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Mini-lessons: “Tried and True”

= Using Children’s Literature—“mentor texts”
= Anchor Papers: Examining and labeling it with elements from the rubric

=  Teacher Model with Think Aloud about the strategy or process ” E:‘::;}gw.
= Teach a technique and have students try it with “Quick Tries” on white
board?ﬁ o
=  What if? - i
=  Shared Writing—typed in front of students, print out, and label the Willlnm
elements

= Help Yourself with Spelling
= Partner Activities—talk as rehearsal for writing (Elevator Talk )

Here are my “go to” lesson ideas when | am planning for instruction. I'm calling these “tried and true” not only
because they have worked for me for years and years, but that they are the most frequent modes of lessons I've
found in professional literature on the teaching of writing. A list of my favorite resources for finding lessons
follows if you’d like to read deeply on the subject yourself.

10-15

Minutes

B Mini Lesson
Using Published Writing as “Mentor Texts”

Another form of modeling to include as you begin to study any of the major types of writing is to use published
author’s works. You may not consider yourself a great writer so, as Katie Wood Ray says in her book Wondrous
Words, “With a room full of authors to help us teach, teaching writing doesn’t have to be so lonely.”

There are several helpful teacher resources for pre-selected mentor texts, but in my experience, it’s best if the
students begin to find these for themselves. With practice and a large volume of reading, students will become
more and more discerning about what “sounds great” in writing. Making this an explicit practice in your
classroom will build the habit of noticing well-written work, and also assure that the boon to writing skill that
high volumes of personal reading is associated with, is realized for every student in your room. As teachers and
in the professional literature, we know that students who read a lot, write with a higher quality, but that may
not always be the case unless we point out what students are learning about writing as they are reading.

Here is the basic plan for a mini-lesson with a mentor text.

1. Tell the students we are going to read aloud a piece of text to
notice what makes it quality writing.

2. Display the text so that the students can see the words and
read it aloud to them, or do it as a shared reading.

3. Have students pair share about whatever they noticed first.
Share some of those out loud with the whole class.

4. Focus the “noticings” on whatever your objective is for the
day. You may be looking at anything from imagery, to use of
transitional words and phrases.

5. List the elements they notice on chart paper, or other device
so they may be retrieved, reviewed and added to.

6. Ask students to continue noticing for that element in their
personal reading time throughout the week and invite them to
add to your charts for that element.

3 Shackeng iy wEling
h-* -lf.-l b et 1 ———

vl i o g e
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Mentor Texts: Great Story Beginnings

1. Have students copy the first sentence or two out of their favorite story books onto
sentence strips. Have students take turns reading these opening sentences aloud to
the group. Post all of the sentences on a large bulletin board.

2. Next, as a class determine what are the key elements that make up a great first
sentence for a story and list these on a chart. For example it usually mentions:

T
e Time, place and main character “-__.\g‘__._i__n-\- '\n{-w K A
e Can provide suspense

e Describes a scene which sets the tone

3. You can also have students categorize opening sentences into these commonly used formats:

Describe the MAIN CHARACTER:
“There once was a baby koala so soft and round that all who saw her loved her.”
Koala Lou, Mem Fox

“Grace was a girl who loved stories.” Amazing Grace, Mary Hoffman

Describe the SETTING:
“It was a beautiful sunny day on a farm in the country known as Italy.”
Big Anthony-His Story, Tomie dePaola
“We were all sitting around the big kitchen table. It was Saturday morning.”

Cloudy With a Chance of Meatballs, Judi Barrett

Open with an ACTION:

“I went to sleep with gum in my mouth and now there’s gum in my hair and when | got out of bed this
morning | tripped on the skateboard and by mistake | dropped my sweater in the sink while the water was
running and | could tell it was going to be a terrible, horrible, no good, very bad day.”

Alexander and the Terrible, Horrible, No Good, Very Bad Day, Judith Viorst

Begin with DIALOGUE:

“That’s a nice hat,” said Chicken to Scarecrow. The Scarecrow’s Hat, Ken Brown

Combination of Things:

“’Where’s Papa going with that ax?’ said Fern to her mother as they were setting the table for
breakfast.” Charlotte’s Web, E.B. White

“Spring had passed, So had Summer, Freddie, the leaf, had grown large.”

The Fall of Freddie the Leaf, Leo Buscaglia
Finally, make a chart with possible sentence frames for students to choose from if needed to get their own
stories going.
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Resources for Finding Mentor Texts:

Websites:
The Writing Fix

http://www.writingfix.com/picture book prompts.htm

This site, organized by the Nevada Writing Project, houses hundreds of writing mini-lessons aligned with the 6 +
1 traits of writing. There is an emphasis on using published authors throughout, and with one click it will take
you to Amazon.com to buy any book mentioned in a lesson, so be careful!

Pinterest

Search mentor texts for writing, at last check there were hundreds. You can narrow the search with something
specific such as “mentor texts for writing about setting.”

Books:

Lynne R. Dorfman and Rose Cappelli offer extensive suggestions and specific lessons for using published works
to teach writing in the following two books.

Nonfiction Mentor Texts: Teaching Informational Writing through Children's Literature, K-8
Mentor Texts: Teaching Writing through Children's Literature, K-6

This Southern California teacher does a great job of showing you how to use mentor texts in middle and high
school classrooms.

Write Like This: Teaching Real-World Writing Through Modeling and Mentor Texts by Kelly Gallagher

©Charlotte Knox at www.knoxeducation.com — Page 10
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http://www.amazon.com/Lynne-R.-Dorfman/e/B001JRZI6O/ref=sr_ntt_srch_lnk_4?qid=1412104949&sr=8-4
http://www.amazon.com/Nonfiction-Mentor-Texts-Informational-Literature/dp/1571104968/ref=sr_1_4?ie=UTF8&qid=1412104949&sr=8-4&keywords=mentor+texts+for+writing
http://www.amazon.com/Mentor-Texts-Teaching-Childrens-Literature/dp/157110433X/ref=sr_1_1?ie=UTF8&qid=1412104949&sr=8-1&keywords=mentor+texts+for+writing
http://www.amazon.com/Mentor-Texts-Teaching-Childrens-Literature/dp/157110433X/ref=sr_1_1?ie=UTF8&qid=1412104949&sr=8-1&keywords=mentor+texts+for+writing
http://www.amazon.com/Write-Like-This-Teaching-Real-World/dp/1571108963/ref=sr_1_3?ie=UTF8&qid=1412104949&sr=8-3&keywords=mentor+texts+for+writing
http://www.amazon.com/Write-Like-This-Teaching-Real-World/dp/1571108963/ref=sr_1_3?ie=UTF8&qid=1412104949&sr=8-3&keywords=mentor+texts+for+writing
http://www.amazon.com/Write-Like-This-Teaching-Real-World/dp/1571108963/ref=sr_1_3?ie=UTF8&qid=1412104949&sr=8-3&keywords=mentor+texts+for+writing
http://www.amazon.com/Write-Like-This-Teaching-Real-World/dp/1571108963/ref=sr_1_3?ie=UTF8&qid=1412104949&sr=8-3&keywords=mentor+texts+for+writing
http://www.amazon.com/Kelly-Gallagher/e/B006T2NBMC/ref=sr_ntt_srch_lnk_3?qid=1412104949&sr=8-3

C Using anchor papers to teach students about a rubric:
two approaches:

10-15

Writing Anchor Papers with Students Minutes
Learning About a Rubric from the Inside Out Mini Lesson

A powerful way to help students understand what the elements of a rubric really mean is to write
anchor papers reflecting each level on a rubric WITH the students. Here’s how:

1. Either write yourself, or locate a piece of writing that represents a “2” on the rubric Chart It
you are hoping to help the students understand. (On a four point scale this is a
paper that is just below proficient.) Project this piece of writing on the screen or O

2. Provide each student with a copy of the rubric you will be illustrating with the lnmm

anchor papers you will be writing together.

]
chart paper so that all of the students can see it. ﬁi;lllll

3. Read the “2” to the students aloud and ask them to find evidence from the rubric
for why it’s a “2”. For example, students may say, “I think it’s a “2” because it uses a C.
lot of everyday words instead of more interesting word choices.”

4. Using a piece of chart paper take suggestions from the class and collaboratively
rewrite the “2” paper to make it a “3” or proficient paper.

WE DO -YOU HELP
PLEASE NOTE: you will need to have taught the students about each of the >

elements on the rubric before attempting this lesson.

school year, you may even model and think aloud as you go to compose this
yourself in front of the students.

5. Next, take the “3” paper and re-write it collaboratively with student input to make it
a “4”. There may be times during this process that you make suggestions yourself if <.
the students are stuck for ideas about how to write an advanced paper. Early in the
YOU D0 - | HELP

6. Finally, revisit the “2” paper and collaboratively re-write it to make it a “1”. Display
this paper as well. 3

7. Use these exemplars as anchor papers for students to refer to as they learn to
evaluate their own writing throughout the year.

Portfolio Wall with Anchor Papers

When teachers display anchor papers
and rubrics alongside the portfolio
wall of student writing, expectations
for writing at grade level can be made
very explicit for everyone.
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GRADE 3 SAMPLE_LEVEL 2 Anchor Paper]

Saving Water

—
Water is rely important. Everyone needs
~—~

water to live. T learn twhat @&a about

gardens. Wwen T
the water. T'm qoi

save water.

Weak topic sentencg
Few facts

Simple details
Simple sentences
Some verb errors
Some spelling errors /

IGRADE 3 SAMPLE LEVEL 3 Anchor Paper]

LiFe's most precious rtsourchtoplt

can’t survive withowt water to Arink, wash, and

irrigate the plants that become our fFood. Pegdple

vse about 100 gallons a day just in their hores.

We need even more than that to gqrow crops!

many people don’t have enoualh

water tb live. They live in parts of the world

with droughts, or not snough rain. They also
ekinition,

es live where the water has been polluted

o work together to save water so that

ne on 2arth can have the water they

opic sentence is clear
Facts and definitions

* | Transition words

* Ideas are grouped into fwo paragraphs
e Concluding statement
Sentence variety: simple and compound
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L )

Minutes
Scoring and Labeling Anchor Papers: Mini Lesson

Be sure to collect anchor papers after each writing assessment with your department or grade level. Look for
solid papers showing clearly each element on the rubric which goes with the prompt given. There are anchor

papers to go with the Common Core State standards on the cde website, or they can be accessed on our
website:

e Pass out copies of the rubric and anchor paper to the students and project the anchor paper on a

screen.

Have the students review with you the elements on the rubric first, to clarify any writing terminology
they may not be familiar with.

Read aloud the anchor paper and pause after each section to identify any elements from the rubric that
were noticed.

Label those elements with arrows or color code each and provide a key.

Here’s an example from the grade 8 narrative anchor paper:

Narrative Writing — Biographical Incident Anchor Paper

Miss Sadie

; , ‘ cAd SAY; Blats Jody _anywans?
_wmmudmmmm - Pefece T cdd vedaliade Mies Schinson
™ o o0 ¥ me e \ewn  muSn'Y . Lee wisk

p T R T mm‘md ik He
yaite. S0 Foll of tharacter Gnd \nisdom, Wi Adiy)

NS0 e

WioNe <t C Lodin_ Sadie,
Mﬁim\- - +’mu mned her, P\nlf

oA _adnvE: £ Ny ..
Dy Vi<ihe Yecore 1ogs Bregrenkt Lavn
ool Sacted . T \od oree —\Smm;-, e thInK

i fbﬁcm—i— “x .

:Lm +o e . wa oy
e amidsy Hy X, thq
avtumn ealws, .

meﬂum;mmm

©Charlotte Knox at www.knoxeducation.com — Page 13



http://www.knoxeducation.com/

- -
W Tl Bt TToaa i g b 4 T

High School Narrative Writing:

[ Set up the situation: setting, characters, background
information, conflict

O Establish point of view: who is telling the story? Why?

O Write a smooth progression of events

Use narrative techniques:

[ Dialogue
OPacing

O Description

O Reflection
OMultiple plot lines

O Use a variety of techniques to sequence events:
varied transition words, flashback, description,
foreshadowing, dialogue

O Use precise words and phrases which allow the
readers to experience the situation, characters, and
settings.

O Write a conclusion which follows and reflects on the
story. And/or provides a resolution to the conflict

el i e [ rre L K EEN =T [WAm
AR L e b A I e CRPOISN -He 4400
end Lottn o Deisnn B _aamnCes G Dep
Al He, - Bl ]
e nd rlie N e C Dereh on A A0
Ly giod oot T can il <pe her.

Anchor Paper/General Writing on website at:

attachments/miss_sadie_anchor_paper2.pdf

http://www.knoxeducation.com/sites/main/files/file-
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10-15

D Teacher Model with “think aloud” Nt tesson

Donald Graves wrote: “Students can go a lifetime and never see another person write, much less show them how
to write. ...Writing is a craft. It needs to be demonstrated to your students in your classroom...from choosing
a topic to finishing a final draft. They need to see you struggle to match your intentions with the words that
reach the page.”

It's so true. At the most basic level the easiest way to teach someone anything is to simply show them how you
do it. The critical element to modeling is the “thinking aloud” you do as you demonstrate a composition. Talk
with the students about each decision you are making as you go. Feel free to change your mind and go back and
revise a word or phrase so that students can see how writers are flexible and revision happens in the midst of
the process as well as toward the end. Here is an example of a simple modeling lesson on choosing and
narrowing topics for writing a narrative:

“Writers, today I’m going to show you how | narrow topics for the biographical narrative I’'m writing so
that | can find the pieces that are most important to include and meaningful to me. So many things have
happened in my life with my daughter, it’s hard to choose......Let’s see, | think I’ll make a big list of things
from this summer and see if one stands out.

e Road-trip—her correcting my driving

e Begging for new kitten......trying on some arguments

e Tired all the time, what’s that about?

e Visit to cousins....all those long noses

e Watching her drive the barge the first time.....fear, pride
e Work, earning her own money....careful......

“Now | want to close my eyes and think about which experience is most vivid with memories....I can just
see it, and feel it, it will be easy to write about........ 7

I think I’ll write about the first barge ride.......ok......I'll draw a quick sketch and list some words to get
ready to write.....I like to do this because | don’t have to think of a whole sentence, the labeling helps me
get right to the parts | want to include more quickly.......

Hand on the wheel, so many buttons, fear....will it start? Embarrassment, will anyone tease her? Push,
purr, so easy! Sparkle on water as could relax and enjoy ride.....so proud, so much more mature than me
at 16....... ”

Teacher tips: as you model and think out loud, the students will naturally become stimulated with their own
similar experiences, or want to offer ideas for words to use etc. Tell them that this is your writing, and thatin a
few minutes whey will be able to do their own. Encourage them to jot down ideas that come to them while
you're teaching if they can handle that and still pay attention to the modeling.

©Charlotte Knox at www.knoxeducation.com — Page 15
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Shared Writing: 10-15
Identifying Elements of Opinion/Argument Writing mﬂ:':?ssm

with Color Coding:

Provide students with a sample editorial piece of writing such as the one below. Establish a color coding
system such as:

Green: Opinion Statement

Yellow: Reasons in support
Pink: Counter argument

Underline or another color—facts and research to support
Guide students to highlight the article using the coding system. They may also want to number the

reasons and put a star by the strongest reason provided. They can keep these examples as “anchor
texts” to help them understand the structure of this genre of writing.

Are School Uniforms Really That Bad?

Last week the Parent Teacher Association met to discuss whether or not the students at
our school should begin wearing school uniforms. Most students who heard about the discussion
were completely against the idea. Juanita Sanchez, a seventh grader, said, “Uniforms are so gross.
Why would anyone want to look the same as everyone else?” This seemed to be the general

feeling among most students.

But this writer thinks that the school uniform issue should be seriously considered. In'my
opinion, school uniforms are NOT that bad, and have some benefits that students should consider
before making up their minds against them.

Miss Sanchez stated that she felt that uniforms made everyone look the same. Is that
really so bad? Obviously, we don’t all want to look alike in every way. But maybe if we all had to
wear the same thing, we wouldn’t focus so much on having the coolest jeans, or the hottest
sneakers. According to an article in the New York Times, students our age spend about S50 a
week on clothes and accessories. That is a lot of money! What if you don’t have that kind of
money to spend on clothes? Unfortunately, at our school, if you are not wearing cool clothes,
people make fun of you. Nobody likes to be made fun of, so students take matters into their own
hands. Last year at Jefferson cool, over 60 students were robbed. Money, clothes, and jewelry

were all taken from lockers and book bags.

If everyone had to wear uniforms, students would not feel such pressure to keep up with
the latest styles. Also, students could express their individuality in different ways, like hairdos and

by must being more outgoing.

| urge parents, teachers and students at Jefferson School to really think about school

uniforms—they are not as bad as you think!
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I: Help Yourself with Spelling 10-15

Minutes

Mini Lesson

Spelling is one of the most common challenges for young writers, so early in the year | always start a chart such
as this one, and add to it as we learn more spelling skills:

During this mini-lesson, explain to the students that there are many ways that they can figure out how
to spell words that they want to write without having to ask a teacher.

Label a chart with the title: Help Yourself with Spelling

Next, prompt the students to share all of the ways they know about for how to solve the spelling of an
unknown word without asking an adult. Chart these ideas as they are shared and demonstrate each
strategy to make sure everyone understands the strategy. Add to the chart as you teach new strategies

throughout the year.

The short list of these strategies may include:

=  Say it slowly and listen for the letter sounds you know Chart It!

= Ask yourself if that word is up somewhere in the room O WIIIII
LT

= Use a personal or class dictionary

= Check the word wall ||||||||

= s there a chunk in that word you know?

=  Have you seen that word in a book you've recently read

= Askaneighbor

= Put the letter sounds you hear and leave a line for the rest

= Have a go with the word on a scrap paper until it looks right

©Charlotte Knox at www.knoxeducation.com — Page 17
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' : “Quick Tries” for Writing 10-15

Minutes
Mini Lesson

Letting students “have a go” with a writing idea

An effective way to get students to put a mini lesson or shared writing demonstration to use right away is to
encourage Quick Tries. Following any lesson, have students try out the demonstrated strategy. For example, if
you’ve just produced an opinion piece during shared or modeled writing with lots of reasons supporting the
opinion, ask students to think of one more reason that wasn’t included and write out a sentence describing that
reason as quickly as they can without worrying about spelling or even neatness! This is very similar to a “free
write” but strategically focuses on the writing element the students just learned about. This also removes any
pressure for correctness that students may feel when they are adding writing to a larger project.

Other examples of “quick tries” while teaching opinion writing might include:

e Write a list of issues you care about personally
e Try out various ways to state an opinion using a list of possible academic language frames
e Write to ask your reader to take an action as a result of the opinion shared in a piece

You'll need to model this for your students to help them see how to really go for it during “quick tries”. Go
ahead and show students how you try an idea, cross out and start over, or even stop mid-sentence if it isn’t
going well. You may want to create a chart like this to free students up:

Chart Itf
O/}(?'Huml Quicrt Try Tips!
|||||I|I|I|I: ° H"-"-P your pencil moving
limn

¢ Don’t worry about spelling
e Don’t 9et too pichy

¢ Try several ideas and don’t worry
abouLt which is best

I—I Mini-lessons on Writing Workshop Procedures: What if?

One of the challenges of a workshop approach to teaching is that the students need to understand how to
manage themselves independently while you are either conferring with individual writers or meeting with small
groups. One way to prevent constant questions about what to do it to start charts called:

”

“How to help yourself with

Start this mini lesson by saying to the students that they may all be working on different kinds of things during
the workshop and that you need to be able to get around and help without being interrupted so that we are
now going to make a big list of all of the “what ifs......?” that may come up during workshop.
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Partner Activities
10-15

Minutes

Mini Lesson

Elevator Talk

Getting fluent with what you want to say about a topic prior to writing

Having students practice brief spoken presentations about the topics they are
researching prior to writing their formal papers really helps them figure out literally
how to describe their understandings in "their own words.” After students have done
all of their reading and note-taking, ask them to get in pairs or triads to practice
“elevator speeches”™ (as if you were stuck in an elevator for 2 minutes and had to
describe your feelings before the doors opened). Tell the students they will have 2
minutes to describe the most important understandings they have about their topics to
their group.

Students will benefit from being allowed to have a single index card with bullet points reminding them of
the key points they want to make. Give them time to do this and think about limiting them to 2-3 main
points. Make sure they put their notes and books away before practicing their speeches, otherwise they
will be tempted to simply read directly from their notes which won't help them find ways to describe the
information in their own words.

When everyone is ready set a timer and have the students give
their 2 minute speeches to their partner or aroup. After each
spesch, allow a minute or two for questions or positive
comments. Take turns until everyone has done a 2 minute
version. Mext do a round of the same speech reducing the time
to a single minute. During the final round, give them 30 seconds
only. Ask them ahead of time to think about what is the most
important information to share.

Using the Speaking Score Checklist:

Once students become comfortable with speaking in EPLAKING RUBRIC EPEAKING SEORE CHECKLEET

front of each other, you can introduce the checklist as a 4 Emmplry e —

rubric for giving feedback on speeches. I always let the et s b T

students score me first. Il pass out the checklist, e —

explain what each component is, and then do a very e VomrRuresears

short speech that is not very well done. I'll use a quiet et | __ o sy

voice, make no eye contact, and go off topic, for Direbeten |

example. The students have fun giving the low scores q;._‘;“.:‘.‘:. ot i s

to the teacher and giving you advice on how to make it b e -

better. Next do a quality short speech so that they can |

ses what you mean about good body posturs, use of ﬁ':"-:::_—-u—-— — Comtie

visuals, etc. Let the students use the rubric in small D | — Come

groups first before trying it in front of the whole dlass. . a:““" -

Ultimately, you can send your students to other B porpemeiornid —

classrooms to give their mini-speeches and have the [yt -

other classroom teachers score their presentations for JESARE

you. This can be a big win-win in terms of other sk s

students learning from each other, and not needing as

much class time to listen to every talk. — — T —
Grades K-3:

http://www.knoxeducation.com/sites/main/files/file-
attachments/gk-3 elevator talk -
speaking and listening 2014.pdf

Grades 4-8:
http://www.knoxeducation.com/sites/main/files/file-
attachments/g4-8_elevator_talk_-
_speaking_and_listening_2014.pdf
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4. DResources for the Writing Coal:

= Rubric, student checklist, or “how to “ chart for current writing type you are working on
= Anchor papers or teacher modeled writing for the writing type with labels for each element

(see Section 10: Mini Lessons)

InformativeExplanatory Grade 3

E i Bl Informative/Explanatory Writing
= Level 3 Rubric Requirements

(m] Writes informative/Explanatory texts to examine topic and

RADE 3 STUDENT CHECKLIST

& LJ)=12 s W
o [ e

Core English L Arts

ING STANDARDS: ALL GENRES

convey ideas and information clearly (W2) Standard | | | | | |
o Begins paper with a clear and interesting topic sentence o s Dbt dwr‘::mm"m = g o i e ad
that introduces the topic [\NZB) | awa, crganization e agprogrishe b Lk aned puepee. {Grade-specific exprctations o witing
types are defired in standards 1-3 above |
(] Gi . i infe jon ti th (\N’Ea} ‘wigh gudance and support from pesrs and adults, de\dwwmnqﬂmwmwa:
La L o] aws. resderd by planning, revising, and sditing.
B = ey o of Language Standads 1-Jup to gade I,
(m] Supports with facts, details, definitions (W2a) = Towe Ew' wm‘mm@ mmmmw -
o g N " s
o Uses illustrations when useful to aiding comprehension (W2b) 0 1o Bl _I_‘d%__.
O  Uses linking words and phrases such as, afso, another, and' CHE. I “‘"““""““‘“"'““’“"‘““}“"‘f"”m‘ . T
more, but, etc. to connect ideas within categories of 0| ws. ok bried oot cieree s conmgeries =
information (W2c) EREED (Begire in grade 4)
i . Ranye ol Wriling
(w] Provides a concluding statement or section [ Wa2d) Wit roadtinedy aves exteraded time frames (time fe h, nellection, and revisian) and | | | | | |
W shorter time frames. k T £ Pyl e packe
a Develops and strengthens writing by planning, revising, and d sudioron )
editing (W5) Student Standards Checklist
o Editing demonstrates command of grade level English language Sceshing b Listesing http://www.knoxeducation.com/sites/main/files/file-
standards for ‘aph"“um’ ’pd""g’ and grammar (WW5) attachments/g3_ela_cccs_standards_checklist_for_students.pdf
o Takes notes.and shares info an 0 o g\ SPEAKING A - - - - - -
o Level 3 Rubric Poster ot
o http://www.knoxeducation.com/sites/main/files/file- ﬁ&hmﬁ%w"”“'ﬂf&"ﬁk" e g e ) e et s e
. . d, d matrrial; el dn
o attachments/grade_3_informative- :'m.m‘,.m.u Fetmene o o e e
explanatory_writing_level_3_rubric_poster_3-2014_0.pdf -mmd e s for dlcieeacns 1.3, gang i oo In espectl wavs,
— fokhers with care, sosaking one at a time sbout the topics and bests under discussion .
o el LT, S SRR = - unmhmlr:n:.i..i [, o ek, sk e
[=] F5L 1. | Explsie their I ] g it light
ol sz h—lnnrn— !-mnruln- el uq*xrl;“: <an o et ot ko cr rlumdxxn
Y mmmmmﬁm'mﬁmnw Mnnmpmlr
elabu ston ad detad,
P TR
Repart on & tope: o test, tell & story, o recount an expenence with approprate facts and
rebant, sk, penking ceort ot o g
O] 3sLda [ 'ul.l.hd.: e e d ks of
wt:Mw Mmawmw —
[ sudo dings of stones or poams th fld reading at an
[SEECN S understandatie pace; add vl diplays when appropriate i emphanize or eRARCe CeTtn
Factks or detade.
Spesk in complete senfiences when appropriste to task and sfustion in
=} ET rwmlummwmumwrmmm;mw
OpinioniArgument
Writing about Qur Opinions
Student Sample: Grads 3, Informative,/Explanatory
Read or learn about a topic. Th iormalive 1900t 1 & Grpckss E3vcw (638 wan procid I class

Choose your opinion.

k.
&LIE

List reasons for your opinion.

Wirite a topic sentence that states
your opinion:

Write sentences about your
rEasons.

Read to a partner.

Reread and Check
capitals

spelling
punctuation

]

by Gnen

Wiy | (s This Axiesal
| chuse Sowacs Lanasan | like Lo ride Usem, § alss fike o pet then A
have Boeses back radiag bezson:

the camsg £ g 1 cverybody getstn
Honen are s bastfil ard b % ride

[

amilics
A mahar e formals horse bn called 3 mars. A father or

oo & azallion, A fissd b By oo,

Markiogs
Astar 18 firtle whine dlamond on the forelsek. The far

g AN

Anchor Papers
See Writing Standards and Checklists in the Common Core
«+}  Section at www.knoxeducation.com

horses tnrehead. A moe b 3 white lIne dows the mid -
A blre b Kmd of Dee a ¢ [

o6t It ves It b callon m i Bz, A 3
murke b called a e, A muzzde b & horses moath.

Jomlandic and Shetland ponios are vory samll whoal
Fromn. Chestnu's are red-brown and Roans have shote B
brown coat. Cremsn i3 e color, Kane mesns you dan'y

have
white hales tha: ke the cclos goay. v are brown wi
e il and Jogt. Whiked are walte all over.

Baeeila | Like:
1 ifioe thoroughbreds because they are mach a pret)
Asabtans because thelr difforent coats are very besuiful
af the cikdest horses. | Bke Morgans becaise they e a
breme coat. | Wse Liptraners becuae thelr whie coats.
ke kczianie aad Shetind poaks bocans they an we
andt sma

A S AP LEVEL S R gt
SRADE YRANPLE LEVEL T Ao Pagas!

Sawms warar

100 garemy & by of warer. (Fa //__)

L T

How To Charts
See writing types Student Tools in the Common
Core Section at www.knoxeducation.com

4 —
h]‘ x._..,-..._.h..,..-..|l
P e s —

J -

e
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d. Spelling Resources:

= Fry’s high frequency word lists
= My personal word wall
= 100 most commonly misspelled words

oo tore Sranants Comanon Core Standarts
My Sight Words LsTas ustes sTas
Name see see see
o T can read and write Gl i he the the the
Q | these werds e+ 18 I8 s
writes From MEMORY! | mastered up up up
Sight Words List 1-100 have have
1 2 u.J "'4 k3 I‘ 1 ’d" 92 10 I , .
= =B R OECE[FEOF|EO|= Fry’s Word Lists 1-100, 1-200, 1-400
T h bR =N - - | - |- a . .
N U - N S 1B R R | there See Language in the Common Core Section at
! = R - |- o e - .
Lo - S == S = = 1= A = can www.knoxeducation.com
- I sl - - P~ - -~ - on
Sight Words List 101-200
11 12 13 1 14 15 1% w 18 1 20
by - - e - 5 - [ o wanh
P R R A I - O A e ustes usras
IR A - - e A o~ |
= R R N T - = b~ B - see see see
O <~ | = A [-nll -~ =~ =S [~ |~
T [l ol el e |- ool R - i the the the
o =l - O - S B T - = h h h
e wnth ey P = sotim s s s
up up up
have have have
1 1 1
a a a
there there there
can can can
on on on
My Word Wall
MY WORD WALL
See Language in the Common Core Section at
An &b [ d .
www.knoxeducation.com
http://www.knoxeducation.com/sites/main/files/file-
attachments/my_word_wall_format.pdf
Ee e &g ik
100 Most Frequently Misspelled Words
Across 8 Grade Levels
1 oo ) didn’t 31 e 76 | about
3 a kot 2 ok 52 ‘whaole 77 | frst
3 [T b2 wntil 51 etber 78 | happesed
4 there 3 with kol by 9 | Mom
5 e £ difierent 55 I'm 80 | especially
& that’s x; outuicle 56 thaught a1 wchool
.l _M £ we're _5;’ fet's 82 | getrny
3 s 33 theough k] efore 83 | started
L] when £ pan 59 wastiful BE | e
[ Favorke ¥ prababiy [ everthing | 05 | which
1] went £ don't 61 ey 86 | stopoed
12 Chewtrman. 7 anmetimes 2 nte A7 | ban
13 wene E] off 63 caught 88 | Dod
100 Most Commonly Misspelled Words |4 Jour R R |29 ok
See Language in the Common Core Section at 15 g e S DN B
. .lS wnid 4 by .SG what o1 preerte
www.knoxeducation.com 7| ow 2 07| thees 0 |ae
8 youre 43 something L] et 93 | mormng
http://www.knoxeducation.com/sites/main/files/file- L Ll L L L
. | H | froerds 45 want m usually a5 | arousd
attachments/100_most_frequently_misspelled_words.pdf ™ % | ond 7 |comes |96 |by
2 finally 47 Haslkowriery.
Fa ) _whem 4 _hmﬂe
Fl AN il onoe
5 e S 2]
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¢C. YVocabulary Lesources

= Cues, sequences, and transition words and phrases

= Content vocabulary that goes with what they are working on “domain specific” language

= Content vocabulary as needed by grade level for example: color words, days of the week,
feelings words, strong verbs, synonyms for “said”, etc.

Comman Core Standards I

Cues, Sequences, and Transition Words

Size Sequence: When details are larger/ smaller than each other,

the smallest larger than the largest the small-sized
thee Larger of oqual to thee smallest the modium-sized
the largest smaller than the next smallest the large-sized

Time Sequence: When some details occur before others in time.

first oW at the beginning before

then 00N i the middie during/meeanwhile

et then at the end after/afterwards

last until so far later

by this time first in the moming yesterday

t the same time second before noon today

2t that instant third in the aftemoon oMo o

since finally in the evening the day after tomorrow
pvioushy

thee okt i thee st thae rwext dary this year

the recent In the present o weeks later next year

thee most recent i the future six months Liter in the et few years.

£ begin with

thee ssarfieest

e et earlest

the most recent

Space Sequence: When details are arranged spatially in relationship to one
another.

bushind on the wdge ik in front of west of highwst
over towand around In back of et of against
undkr throughout sick bry sicer Eaciryy north of kgt
below o the right of hose to In the center south of ahead of
benwath o the keft of et to inside Athe e

low down on top of (= cutside inthe there
above W far across

(From Backwards Planning for Success with Writing « www.inoxeducation.com Namative Writing Section - Page 26)
You can abso find these in the Standards Toolkits section of our website at kncooeducation.com

Cues, Sequences, and Transition Words for K-3

Transition Words Describing Importance:

5L et

E the next best

the least best

Q the worst

Contrast Cue Words: Describing Size or Quantity:

the mast important

the next most important

the least important

et imgortant

<rbest & most
- @ almost Q mone
-.m .. ..
[ ] W e
[ ] St ¥ least

Common Core Standards

the first interesting
more interesting
the mat interesting

not interesting

& an 4 lamest & biggest
Ay AN larger A bigger
= only = equal to = big
Worener W amaer

* fewest * smallest

Linking Transition Words: to link two ideas together

To add information

+ again
+ ako

+ and

+ ancther

+ aswell

+ consequently
+ furthermaone

+ in addition

+ in the zame way
+ moreover

+ plus

+ still another

+ o

Opposition/ change

A although
A besides
A besides
A conversely
A except

A bewever
A i spite of
A instead

A nevertheless
A ot only
A otherwise
A et

Timing (e abo
et o)

D after

@ after that

@ at the zame time
before

before ths

last

next

CINCECINCINC]

.
2

@ when
@ while

To give examples

% a gmilarity

< infact

= on the one hand
< on the other hand
o further example
Fanother example
P for example
Ffor instance
Sfurthermaore
»likewise

P mareaver

2 one example of
S similarty

% huge

AN large-sized
= mdiume-sized
W crallsized

* tiny

Reason/conclusion

G a2 aresult
O because

G in conclusion
O inthe end
OB

@ since

D w0

3 therefore

S thus

www.knoxeducation.com

Cues, Sequences, and Transition Words GK-3 and 4-8
See General Writing Student Tools in the Common Core Section at

http://www.knoxeducation.com/sites/main/files/file-
attachments/ccss_cues_sequences_and_transition_words.pdf
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4. On the Walls:

My Writing Topics List

Name: Grade
Opinion/Argument

. COpinion Writing Topics

Things happening in my world today that I care about My reviews: Books, movies, food
Narrative
~arrative Writing Topics
Biographical incident: memerable storiss frem my |ife. Fictional
Times I learned something, was surprised by something, Topics for stories 1 could make up that interest ma:
was challenged ete. historical, fantasy, animals etc.

Anchor Charts

How to Charts

Teacher modeled Writing

Class shared writing

Brainstormed topic lists or ideas for writing
specific sections of the piece such as “leads
Academic Language Frames

4

http://www.knoxeducation.com/sites/main/files/file-
attachments/my_topics_list_ccss.pdf

Opinion/Argument Language Frames

State your position:

= Inmy opinion..,

» I believe that...

= It seems obvious to me that...

«  Although not everybody would agree, my position is....

Support your position:
« I have several reasons for arguing this paint of view,
= My first reason is.... Another reason is.,...
»  There are several points I want to make to support my point of view,
= Research shows
= It has been found that ................

Consider the g
*  Some argue that...
= They say (claim, hold, maintain) that....
»  Onthe other hand, there are mary who disagree with the idea that_...
o Trey also arue that .
« A further point they make is....
= Yetsome argue vehemently that....

Restate your position:
= However, there are several reasons to oppose this point of view.

* Al keoking closely 2t both sides of the issue and the evidence, I believe it is bestto...
because...

= Despite the fact that it is alse vital to consider .

»  Well, that i only partly the case. The other side of the story is...

« Tre advantages of ... outweigh the disadvantages of ..

= The issue is not so much a question of .., but a question of ..

*  What it seems to come down Lo is... versus....

«  Even though the Issue has two sides, [ think T have shown that.. .

«  Even though both sides have merits, the greater good will come from....
«  If we look closely at..., we will see that it is better to....

= Basad on the evidence so far, we should., because ..

«  WWhen you take a close look at this part, you see that....
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S. ITracking Student Progress

= Portfolios

= Portfolio Wall

= Student “My Writing Progress” chat form with reflections and student writing goals chart

= Anecdotal notes on post-its with mini-lesson planning form

= (Class Writing Proficiency Charts with standards: analysis of the class strengths and challenges

]
Writing Development Checklist - Grade 3
Informative Writing and Language Skills

AR AR TR RN A

s> | &3 in ° |8 5 = g RN 5

AL IE L IUHHE

% 5 | = 4 4 R

i3 «gg, g | &S gg E t] 3|84

R AR AL AR El g

3 ig
Student Name g s § H H § g H g
1
2
3
4
5
[
7
8
9
10
11
12
13 My Writinge Lrogress Test Chal Form
a My Name. Year
Trimester 1 Trimester 2 Trimester 3
WRITING LANGUAGE | WRITING LANGUAGE | WRITING LANGUAGE
WRITING e g )
LANGUAGE = Language Conmenticns (spabng. grammar, sertances, paragraphs. vocabulary]
1 Text Type: AOpinion. informatve. or Narrative)
My Strengths: My Goals Next Time:
TRIMESTER 2 Text Type: (Opinion, informatree. or Narrative)
My Strengths: My Goals Next Time:
3 Text Type: Opinicn, Informative, or Marrative)

[l
My Strengths: My Goals Next Time:

My Published Writing Pleces:
Title Text Type

Student Parent/Guardian Teacher

http://www.knoxeducation.com/sites/main/files/file-
attachments/my_writing_progress_chat_form_2015.pdf
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9. Managing the brocess ]

= Mini-lesson and anchor chart: what goes on during writer’s workshop
= Status of the class
= Making materials accessible

B -
\ 1%‘3: for Whiters, \NWH."P

I, You m-a% [always be
.EE_ wrﬂm@
P

R:i 4h£,_dﬁ',_m e worain &udxdor You mh,
3ka3krﬂhr%tmnmndn e besk Sinks "
4, Use osofd woice 'when thcmnS Wiy Mls‘ih? ,

2 I 0 o Vet i b
ERequesa’cammwhn eody Sor firol droft.

9. Whm mm;kh 0. Wiy .
@hﬁw o e i@
e “"‘“‘ % -

mu'q droty

-}he red <echion D%“\llm’ ﬂf-&ar‘a
H} mee final d du&@% n edors \

of wou wank

------
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Status of the Class

Checking in with each student after a mini-lesson as they are setting
off for independent work time creates a system for accountability
during the workshop. The writing process takes time, however we
don't want students dallying through the planning process for days,
or putting off revisions and never getting to publish. There are
several methods for checking in. You can simply keep a student list
on a chart such as the this example and ask each student to call out
where they are in the process before they begin. You could put a
check mark in the appropriate box for where they are in the process;
if several times they indicate they are planning you can make a note
to check in with them individually once the workshop is underway to
see why the planning process is taking so long.

. Stud::l:m\b‘ritinz Progress Chart B (On our Website) at

— it e e ) i i http://www.knoxeducation.com/sites/main/files/file-
attachments/status of the class checklist -
student writing progress chart.pdf

HNarrative

Opinion  ematveEsplnato
My Writing Progress Chart ﬁil (circle one)

MName: Project:

%% STEPS to WRITNG

When you have finished a step in writing color in the square.
., 13

Alternatively, students can self-monitor by
checking themselves off on a checklist,
such as the one below. This checklist can

_ . : K R ‘e e
sit out on thelr deSk' SO yOU can eaS”y see Planning Drafting Revising Editing Publisﬁing
what they are up to as you walk around

the room. The clothespin system can also

work. Students simply move their pin

when they move on to another step in the Te you need o lidHle wxbra welp cheon here

process.

(On our website) at
http://www.knoxeducation.com/sites/main/files/file-attachments/my writing progress chart -
steps to writing.pdf)
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ID.

Conferencing

=  “I’'m Ready for a Conference” Chart

= Teacher desk for individual conferencing and note-keeping system
=  Whole group conferencing, “I noticed, | wonder”
= Preparing extra adults to help you with individual conferencing aka, “writer’s coaches”

I am ready for a conference:

1. I have followed the steps for this
writing assignment and completed

everything I can do on my own.

make sure it makes sense.

can on my own.

myself.

Bring to the Conference:

» Your writing folder

« The writing you are working on today

* A pencil

| :‘ == = Your personal spelling dictionary or

spelling wall

» The checklist for this writing
Se5tar Checklist: Descriptive Paragraph Writing

s T . -
ronc’ wrazs | aciow iz ot
s | 5 P —
ot L PSSR A g
i Prereril

o~ i | =
RVRY L e

Writing Conference

2. 1 have reread my piece and checked to

3. I have reread my piece and fixed all the
spelling and punctuation mistakes that I

4. 1 have practiced reading my piece aloud to

My Writing Dregress 201415

Trimestar 2 Trimester 3

ORG LANG

Taxt type

ORG  LANG ORG LANG

Taxt type Tenxt type

Tat Ty = Opinkon, Informativi. of Harrative

TRIMESTER 1 Text Type:

ORG = Wiriting Organization (addressing Sromet, research. planning ‘enzanizaton, styie)

LANG = Language Comvantions [speling. grammar, samances, parkgrashs. vocasulary)

My Published Writing Pieces:
Title

Student

My Goals Next Time:

My Goals Mext Tima:

My Strengths:

TRIMESTER 2 Text Type:
My Strangths:

TRIMESTER 3 Text Type:
My Strangths:

Parant/Guardian

My Goals Mext Time:

| Toxt Type

Teacher

Ready for a Writing Conference Poster
http://www.knoxeducation.com/sites/main/files/file-

attachments/ccss writing conference poster final 11-2013.pdf

My Writing Progress Form
http://www.knoxeducation.com/sites/main/files/file-
attachments/my writing progress chat form2.pdf
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Whole Group Conferences as Mini-Lessons for Writing:

Strengthening Writing

Common Core anchor standard 5 says: students will
“develop and strengthen writing as needed by planning,
Py — revising, editing, rewriting, or trying a new approach.” As
early as second grade, it also suggests that students do this
P

with "guidance and support from peers and adults.” One-
on-one conferencing allows for entirely customized support
of each writer’s revision process, but it is not easy for
teachers to find time for this in a classroom of 30+

students. Peer conferencing can be a valuable way to learn.

Students automatically “kidify" their explanations for each
other, however it can be problematic and also hard to
manage. Either students don't have the skill to offer
suggestions to strengthen writing, or they take over and do
the work for the student.

Whole group conferences using projected text of student
writing provide the ideal instructional vehicle for teaching
students what it looks like to strengthen writing, as well as

how to offer suggestions in a way that is helpful, not hurtful. Here's how:

STEP 1:

Select 2-3 students’ writing to focus on per session. Start with stronger, more confident
writers so that shy or reluctant writers can see that it will be a supportive, rather than
embarrassing experience. Also select writing of these students that contains a teaching
point for revision that you want to make during this lesson. For example, typical revision
lessons may include:

+ Improving word choice

= Varying sentence structure

« Adding detail or missing information

» Selecting details or evidence that supports the thesis or main idea of the paper
* Finding more precise transition words

» Dividing run-on sentences into distinct, complete sentences

« Showing what is meant with using vivid detail instead of “telling”

+  Writing an interesting conclusion

Step 2:

Ask the students permission to share their writing with the class and suggest they practice
reading it aloud. They may also want to fix editorial errors so as to save embarrassment.
The focus of these lessons is on rewision, NOT editing. Project the writing on the screen and
have the student read his or her piece aloud to the whole class.

Step 3: I noticed” (O

Ask students to celebrate the strengths they notice in the writing with "I noticed...”
statements. For example they may say, "I noticed that you really told about your topic in
the first sentence,” or "1 noticed that there is a lot of detail in your picture,” or ™ I noticed
that you used a lot of adjectives to describe things in your writing,” etc. Feel free to model
these statements yourself during the initial lessons.

Step 4: "I wonder?”

Tell students they can ask questions about the writing to help the writer think about what
may be missing in the writing or made more interesting. Students use questions, not
suggestions, to keep the writer in control of his or her own writing. Initially, students will
need a lot of modeling of this by the teacher in order to get the difference between a
comment or judgment, and a question. For example, "I wonder what the room looked like
when you stepped inside?” or "I
wonder what else you learned
about that you might want

to include to explain more.” As T wonder?

the writer answers these questions

from the students, you take notes L] daﬁ.’ rusty brown,
for the student writer on a post-it lon 9 Fur

so that the writer can remember
what they said they wanted to add
or change. After 3-5 questions
are answered, project the post-it qround
with your notes on the screen so
that the class can see what you
wrote for the writer. The post-it
may look something like this with
bullet points, not entire sentences:

PaTH, windy, ltaves,

Feeling. confused

Step 5: Closure:

End the session with reminding students what we learned about revising writing today while
helping our fellow students. Suggest to the others that they use what they learned to
strengthen their own writing during writing time. The spillover effect of these whole group
conferences on all the students” writing is notable. Make sure to be equitable and work your
way through the entire class list before you invite the first writers up to share again. You
may choose to do this at the beginning of a writing session to make a specific teaching point
to apply, or at the end as a way to celebrate as well as extend quality into the writing for the
next day.
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Whole Class Silent Work Time—classical music, establishing norms, “how to help

yourself”

Small group differentiated lessons during whole group time—placement of small group table, easel for

teaching, “spillover “ effect—benefits to whole class, managing this.

SPECIAL ED

Choose a narrow topic focus for your modeling, read alouds, sha
spend the entire 6 week unit learning how to write narratives abs
easy topics include stories that involve pets, and simple stories a
George for ideas). This will allow the students the multiple expos
responsibility over to the student that will allow them to become
grade level standards.

Read Alouds

Choose a narrow focus, and read several very short pieces. Paug
literature matrix that is simplified:

AAANAA

SPECIALED ENGLISH EXTEND JUMPSTART

Narrative

«S

Differentiation Techniques
Narrative Writing

Most Special Education students can learn to write to grade level common core standards with a higher
level of scaffolding as well as a more gradual release of responsibility to the students. This means that
initially the students may be mostly dictating their ideas to the teacher as the teacher is writing a
group story with the students. Other forms of scaffolding include providing frames, CLOZE passages,
or narrowing the choice of options for developing their stories. The following suggestions provide one
sample of what we mean by increased scaffolding and a more gradual release of responsibility.

Week 1

Sample Schedule for Differentiated Writing Support

Title

Setting Characters

Here is a list of simple stories that take place in school:

Oh No, It's Robert, by Barbara Seuling

If You Take a Mouse to School, by Laura Numeroff.

David Goes To School, by David Shannon

School, by Emily Amold McCully

1IQ Goes to School, by Mary Ann Fraser

Arthur Books, by Marc Brown. Many of these easy reading b

Biscuit Goes to School

Froggy Goes to School

My World Going to School, by Tammy Schlepp

The Berenstain Bears Go Back to School

I Am Not Getting Up Today, Dr. Suess

Readworks.org has about 45 simple narratives that can be dupl

stories.
http://www.readworks.org/literary-reading-comprehe
passages?utm_source=Email&utm_medium=Email&

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDWAY
Writing Lesson: | Wrriting Lesson Mini-lesson Mini-lesson Remind students of
Model with contirued project/lessons
samples, teacher using samples and
el identify & ehacklist of "Fiw
features of focus 0" chart.
genre
Students Wriba: Students Wribe: Students Write: Students Write: Meat with
Meet with Small group 1 Small group 2,3 Small group 2,3 individual students.
Jumpstart group or Individual ar indhidua

conferences conferences
Students. share, Students share, Students share Longer student

sharing pericd with
reflection.

WHOLE GROUP FOCUS FOR WEEK: | Small Group

Diferentiated

Sandards Lessons '

Assig riment

Medeling

Mini-lessons
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Sharing and Getting a Response:

= Author’s chair

= Partner share

= Read a favorite sentence, word, etc.

= Publishing Week and Author’s Tea or parent event
= School-wide writing celebration

The Author’s Chair:
Students Respond to Each Other’s Writing

Students may periodically sign up to read their work aloud to the class and get feedback. For K-1
students this can be a daily practice since their writing is not lengthy. Other ways to organize this
include:

o Sign up to read a piece when students get to a certain stage in the process.
o Designate days of the week for students to share.

o Teacher chooses opportunity for sharing based on a teaching point the teacher wants to make.

Steps to Running an Author’s Chair Session:
1. Students read their piece aloud to the class.
2. The writer calls on students to comment on the piece or ask questions.

3. Another student or the teacher takes notes on the comments and gives them to the writer when
he/she is finished.

It is critical to teach students how to give appropriate comments and ask Chart It/
helpful questions. You may want to create a chart with the students with C
sentence stems and sample questions such as the example below: /I

Author’s Chair
I liked the part where.....
I /iked the way you described...
I'm wondering why you chose..... ?
I'm wondering where you got the idea for...?
I really like..... Could you describe/explain it in
more deftail....?
I noticed that you ______ Maybe you could try
_______Instead?
That story made me feel.......
I could really picture..........
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11. FAQ:

tips for handling the most frequent challenges of teaching writing

ounkwnNneE

What about the reluctant writer?

How do | keep the slow kids on track with an assignment?

How do | make sure everything is correct before publishing if | don’t correct every paper?
My students say they don’t have any ideas......how do | get them started?

| have students who are just learning English, how do | help them with writing in English?
How many pieces do the students need to finish? Do | need to grade every piece?
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	Lynne R. Dorfman and Rose Cappelli offer extensive suggestions and specific lessons for using published works to teach writing in the following two books.
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